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Dr Roland Meighan was at the heart of CPE-PEN - a founding trustee and director. Roland continued the work he’d begun in his own professional practice and with Education Now. He uniquely articulated how our learning systems could be transformed into something fit for purpose in the twenty-first century. We can but touch on Roland’s life and work but CPE-PEN dedicates this special journal to his memory. In the history of educational thought Roland’s ideas will stand the test of time and will inform the personalised educators of the future. 

Roland Meighan

 Peter Humphreys, Professor Clive Harber, Paul Ginnis

Dr Roland Meighan died on 20 January 2014. He had been hospitalised since the New Year, finally succumbing to heart failure. Roland was an academic at Birmingham, Nottingham (Special Professor of Education) and the Open Universities. He was a global thinker, researcher, publisher and author who helped establish the Education Now Publishing Co-operative, was a founding trustee and director of Centre for Personalised Education – Personalised Education Now (CPE-PEN) and publisher of the Educational Heretics Press.

Roland worked in primary, secondary and further education in the UK and he also had experience of the Local Education Authority Inspectorate. He lectured principally in Social Psychology, Curriculum and Sociology, and was involved in teacher training and in-service teacher education. He was Senior Lecturer in Education at the University of Birmingham for over twenty years and was associated with the Open University in various part-time roles since its inception.   Roland was appointed Special Professor of Education at the University of Nottingham (1992-98) in recognition of his research and writings in the field of current and future learning systems in education. 
In a distinguished career Roland researched, wrote and presented extensively on a range of topics including home-based education, personalised education and educational futures. His research included: 1. a ten-year study of the perspectives of pupils and their judgements of teaching performance, 2. an ongoing study of over twenty years’ duration of the learning systems of parents who educate their children at home, 3. action research into democratic learning practices in teacher training over a fifteen year period, 4. theoretical research into the concepts of (a) the Hidden Curriculum, (b) Ideologies of Education, (c) Flexischooling, and  (d) Current and Future Learning Systems.

Roland opened a window on and provided a framework for understanding education and schooling. His focus on learning systems, past, present and future led him to identify key distinctions between authoritarian, autonomous and democratic patterns.  He proposed that, in a democracy, learners must manage their own education, choosing the mode of learning that is appropriate for their learning style and type of intelligence, rather than making the best they can of what is prescribed for them by the state.

Roland had a very clear view of how he was educated and perceived. Typically, he wrote a tongue-in-cheek alternative curriculum vitae that included the following:

Roland appears to have made most of the ‘blunders of education’.  He was an early school-leaver who grew to think that the boy’s grammar school he attended was a machine for insulting the intelligence of its inmates.  He therefore missed out on the much-vaunted sixth-form experience and as a result was probably deemed to be eternally handicapped. He was a two-year trained teacher and therefore a non-graduate entrant to what he considered the semi-profession of teaching.  His first degree was triple-tainted.  It was an external degree, obtained part-time and in Sociology and the Social Sciences. His research was amongst the despised and rejected, the 'low castes' of education.  First, there was a study of part-time youth leaders, and then investigations into the perspectives of pupils and their judgements of teaching performance.  Next, there was an account of the world of deviant parents - those who chose to educate their children using the home-based alternative. Then there was a fifteen year action research into using democratic methods of learning with new entrants to teaching by giving them the opportunity to plan, direct and review their own curriculum.  The education establishment barely stirred. Despite these handicaps, he somehow managed to become one of the most highly qualified professors of education with both a doctorate and a higher doctorate to his credit before going independent.  

The thread running through all his activity was an interest in learning systems, past, present and especially, the future. He was founder and director of Educational Heretics Press, a not-for-profit concern devoted to questioning the dogmas of education in general and schooling in particular, a director of the Education Now Publishing Co-operative, and a trustee and director of the Centre for Personalised Education. 

He accepted no labels, political or otherwise, other than that of educational heretic and freethinker.  He was hostage to no man, institution or ideology and he didn’t bend with the wind.  He was very much the British John Holt (a man he met and greatly admired) and the Bertrand Russell of educational philosophy. He was an internationally renowned critic of oppressive educational systems, the upholder of reason, the enemy of bad schooling and sloppy educational thinking. His voice was forthright, his analysis razor sharp, his wit equally so, his values as solid as rock. 

Although an academic, Roland wanted to reach a broader audience and he learned to communicate in an enthusiastic, compelling manner with child-like directness and playfulness.  He didn’t waste words: he thought more, spoke and wrote economically. Consequently, what you heard and what you read is steeped in wisdom, clarity and common sense.
This was a man who knew his lines, his facts and figures and examples… as those who challenged him soon found out. His influence on educational ideas is incalculable. He never sought fame, would never compromise his values and principles but his ideas and his language range across the creative, radical and alternative educational thought. Many educational thinkers and writers will find Roland’s work underpins their own. He composed and recycled a range of memorable strap–lines and phrases that are much emulated: ‘guide on the side’, ‘sage on the stage’, ‘alternatives for everyone, all the time’, ‘anybody, any age, anytime, any place, any pathway, any pace.’

Roland’s work cut to the heart of personalised education and learning. This was not about the shallow tailoring of a prescribed curriculum offer as epitomised in current governmental interpretations of personalised education. This was something more fundamental, deeper and wholly personalised with the learner directly in the driving seat, self-determining their own lives and learning pathways.

His experience, research and position gave him credibility and gravitas. It was a potent, convincing combination.

At Birmingham University in the 1970s and 1980s Roland both ran a PGCE secondary teacher training course in social sciences and taught courses in the sociology of education. Roland had a lifelong professional interest in humane and democratic alternatives to the existing nature of formal education that might take place within or outside of existing educational structures. This influenced his practice so that, based on an idea put forward by Adam Curle, then Professor of Peace Education at Bradford University, Roland developed the idea of ‘democratic learning co-operatives’ both on the teacher training programme and in his sociology of education courses. This was where the students designed their own course as a group and implemented it with staff as senior learners. This had a profound effect on the thinking of students as it immediately raised fundamental issues about the nature and purposes of education that questioned the assumptions of their previous experiences. 

He also became increasingly interested in the practice and theory of home-based education during this period and in the early 1980s was critically involved with one of the early court cases (the Harrison family) where a family’s right to educate their children at home was tested by the law. He was also active in Education Otherwise, the organisation run for and by people who are educating their children at home and being educated at home. 

His writing on social science education and the sociology of education attracted the interest of the publishers Holt Rinehart who approached him about writing a book on the sociology of education. The first edition of A Sociology of Educating was published in 1981 and was an immediate success and was sold globally. It is still probably the book that Roland is best known for. Roland was particularly proud when it was translated into Polish. It has now been revised and reprinted five times. The title suggested its interactionist approach to sociology and, while being an introductory textbook, it nevertheless also introduced readers to alternative approaches to education and the ideas behind them. 

Roland retired from full-time employment at the University of Birmingham in 1989 but continued for one day a week for three years. Towards the end of the 1980s Roland helped to establish the Education Now publishing cooperative and then later Educational Heretics Press and the Centre for Personalised Education. These were to become a major focus of his ‘retirement’. In the 1980s he had become increasingly concerned at the way mainstream publishers of books on education focused solely on conventional education or the government agenda and he wanted to provide a publishing outlet for those more concerned with alternatives to existing patterns of formal schooling. He also wanted to try to reach a wider audience than academic writing permits. 

One of the first books published by Education Now was Flexischooling, written by Roland himself in 1988, which examined how education can become better suited to the complex, post-industrial world rather than being limited by the nineteenth-century institutions that schools currently are. This book followed on from conversations with John Holt about the notion of flexischooliing. Holt had stayed with the Meighans during one of his European Tours and cemented the close association of their friendship and their shared educational world view. Flexischooling was followed by a catalogue of nearly one hundred books all of which were in some way critical of existing provision and providing an alternative to it, whether in the form of more democratic education, home-based education or personalised education. A number of these such as Damage Limitation, Comparing Learning Systems and The Freethinkers’ Guide to the Educational Universe were written by Roland himself. Through his own writing and his encouragement of others via Education Now, Centre for Personalised Education – Personalised Education Now and Educational Heretics Press Roland has had a significant influence on the thinking of generations of those involved in education, whether in schools, higher education or otherwise. Whether or not they fully agreed with him, he made people think and his voice will be missed in the landscape of uniformity and dullness.

Roland undoubtedly had a massive and direct impact on countless lives. Tributes flooded in to his partner Janet from far and wide on his death. He had been a man who gave people an educational home when we were lost in the wilderness of learning systems, dogged by oppressive control, increasingly narrow curriculum offers and the empty rhetoric of success. He gave hope and direction; he pointed to a saner educational future and encouraged people to remain free-spirited and true to themselves and to democracy. 

Audiences listened to Roland intently. They knew that they were hearing something significant, certainly worthwhile and potentially life-changing. Such was the respect Roland engendered that countless families and learners redirected their lives to try and put some of his educational work into practice. Others were inspired to create their own radical alternative educational projects and settings. Recently even mainstream schools have started to think creatively about how they could accommodate flexischooling. For all the rhetoric about choice and change in Academies and so called Free schools they are not transformational, and pale by the side of these alternatives. 

Roland lived his unshakable beliefs in co-operation, democracy and free thought. He was a light in the creeping darkness of the nation’s politics and yet painfully, towards the end he declared himself weary of the battle, knowing that all had been said and done. His legacy is beyond measure and one day what he stood for will surely be revisited and reasserted; the deaf ears of this generation will become the open minds of generations to come. Roland could take heart in the fact that, twenty-six years after he brought the concept of flexischooling to our attention, he witnessed the current growth in interest in flexischooling and the part CPE-PEN is taking in its development. 
His works provide a map for an alternative educational future based on the deep and natural principles of personalised learning and social justice. He understood acutely that an education is very different from schooling and would not settle for the limitations of the latter.  Roland’s prolific writings were driven by his inexhaustible conviction that the world could be a better place and an education could be more efficiently and effectively gained. He was unwilling, unlike so many of his contemporaries, to bow to the orthodoxy of the times.

As a youngster Roland had been a gifted footballer and made the books of his beloved West Bromwich Albion. He spent his National Service with the Royal Signals Regiment. Later, he worked for the army as Lieutenant Colonel in Malta. He nearly trained to be a vicar, but became a humanist. His politics were originally Liberal then finally Green, his market views were co-operative and mutual, underpinned by an adherence to democratic ideals. He loved jazz and would regularly frequent festivals and concerts. He was self-taught on the keyboard and loved playing for his own pleasure. His sense of humour made him a joy to work with. He was always full of interesting and provocative ideas 

A fortunate minority are able to make a difference to lives and influence this world for the better. Roland was such a man. He was a truly unique and imaginative educator and thinker whose absence from the educational landscape will be sorely missed.
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Professor Clive Harber. Emeritus Professor of International Education, University of Birmingham,  was formerly a social science teacher in secondary schools and an initial teacher educator, but now works primarily with post-graduate taught and research students. From 1995-9, he was head of the school of Education at the then University of Natal, South Africa and was head of the School of Education, University of Birmingham from 2003-2006. His most recent research has involved a study of a quality of education project in four African countries (Ethiopia, Zambia, Mozambique and Zimbabwe) for Save the Children Norway and a study teaching controversial issues in teacher education in England and South Africa. He also has a key interest in the role of schooling in reducing and perpetrating violence internationally.

Paul Ginnis. Independent educational trainer, consultant and author. with over 29 years’ experience, supports schools in raising achievement by focusing on teaching and learning. Previously a Head of Religious Education in inner Birmingham, an advisory teacher and a Staff Development Tutor, he has worked in over 4000 secondary, primary and special schools in the UK and has presented courses and conferences in America, Germany, Austria, France, Italy, Australia, Thailand, Bahrain, Dubai, Qatar, Malaysia, Borneo, The Phillippines and Japan. A fair amount of Paul’s time is spent in classrooms, working directly with teachers and students, devising and trialling strategies to improve the quality of learning for all. His style is to combine theory and practice.
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Meighan, R. and Harber, C (2007) A Sociology of Educating, fifth edition, Continuum

This book became a standard university text to the sociology of educating and remains a perfect introduction in to anyone wishing to consider any issues in education.

Many of the following articles have been taken directly from their original source. Other than typeset and font size original copy conventions and formatting have been maintained.

In Memoriam: Roland Meighan

Professor Edith W. King 

Edith shares her thoughts on Roland Meighan the sociologist and her personal links with the Meighans. 

Roland Meighan, our friend, father, husband, scholar, author, mentor, educator, sociologist of education, futurist left us upon his death in 2014.  Numerous postings in newspapers and in the media refer to Meighan's advocacy of Flexischooling, personalized and democratic education, and authoring "educational heretic" books.  But these descriptions of Roland's unique role in the educational enterprise should not overshadow his contributions to the discipline of sociology. Roland Meighan was a unique sociologist of education who mentored and encouraged many others in his field.  His academic co-authors and colleagues in Britain, whose teaching and writings Roland supported and brought to publication, include:  Clive Harber, Len Barton, Iram Siraj-Blatchford, Stephen Walker, Lynn Davies, and this American educational sociologist, Edith King.   Roland and I first met over forty years ago in 1971, at a University of London Institute of Education conference on the role of sociology in teacher training.  Both of us had just launched careers as educational sociologists, Edith at the University of Denver, Roland at the University of Birmingham.    

During the 1970s I visited the UK almost every year often staying with Roland and his young family in Birmingham.  Roland was generous with his hospitality and we shared our work, writings and publications on higher education and promoting educational sociology. Our professional careers advanced and soon took on cross-cultural and international dimensions. At this time the reputation and achievements of the British Infant School and their primary school methods for teaching young children to read and write had taken the United States by storm.  Educators and teachers across the U.S. were anxious to visit Britain and experience these amazing primary schools firsthand.  Beginning in 1968 funds from the U.S. Office of Education and from private sources were available for mounting institutes, conferences, and shorter summer offerings, especially those with international components. This gave me opportunities to establish the Worldmindedness Institutes that brought teachers, school administrators and other educators to Britain throughout the 1980s and into the 1990s particularly during the summers.  It was with the talents, commitment and support of Roland, and later Janet and James Meighan that the Worldmindedness Institutes were so successful in creating a global perspective for the curriculum.  These programs were carried out in the Midlands region during the later decades of the 20th century. Roland and Janet arranged for resources and school placements for the visiting teachers and school administrators.  Along with James, who by then was maturing, all three facilitated the logistics, transportation and temporary living arrangements for the Institute participants.
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Roland and James Meighan, Edith King and Dr. William Reid gathered at home in Barnt Green, West Midlands, 1983

Participants in the Worldmindedness Institutes were especially interested in schools or other sites where interactive, autonomous and democratic learning was taking place.  They were anxious to learn about the philosophy, methods and practices of the "British Primary School" approach.  Roland and Janet graciously offered me their advice, time and knowledge, even taking me to schools and various locations that afterwards I made use of in meeting the Institute's objectives.  

One of the most memorable examples was Dame Catherine School in Ticknall.  I took a photo of Roland and Janet in the main open room of that school in 1992.
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Janet and Roland Meighan at Dame Catherine School, Ticknall, 1992

Still of great importance was Roland's contribution to our field of sociology of education. He is remembered by his colleagues for the publication of A Sociology of Educating in 1981 (Cassell) and subsequent editions, the last in 2007. This text has become a classic in educational sociology in the UK and brought him international attention in the U.S. and elsewhere.  I was fortunate to be in the UK visiting the Meighans in 1993. And I was able to attend the ceremonies at the University of Nottingham where Roland was awarded the honorary degree of Special Professor of Education.
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Roland with Brother, Tony, on the occasion of

Roland's honorary doctorate, 11/1993
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Roland, Janet and Tony Meighan celebrate

Roland's honorary doctorate, 11/1993

Roland and I continued our contacts and correspondence throughout the 1990s and into the new century. Every year there came in my mails another of the latest Educational Heretics Press publications posted from Arundel Drive, Bramcote, Nottingham. In 2005 Roland and Janet sent me a full page clipping from the Times Education Supplement of May 27, 2005 with a very flattering photograph of Roland.  The caption under the picture notes:  'Voice of dissent:  Roland Meighan denounces the compulsory national curriculum and calls for a democratic education system.'  The article goes on to quote Roland. The words have a familiar ring.

It is a system that's actually tailored for a totalitarian state.  One of its hallmarks is "a bully curriculum" -- compulsory National Curriculum enforced by the increasingly favoured bully pedagogy of teacher-directed formal learning.   (TES, 5/27/2005) 

In more recent years, when I joined Personalized Education Now, I was posted issues of the PEN journal and newsletter with articles by Roland and updates on his Flexischooling activities and projects.  In response to the 2012/13 issue of late 2012, I emailed Roland and Janet, copying Peter Humphreys, with the following comments:

Roland, your piece at the end of the PEN issue, "Flexischooling -- A Personal History" is important and noteworthy. I hope other educators and academics make note of these efforts at formalizing such school and educational arrangements. This entire issue is a major contribution to the rise of Flexischooling and for home schooling where ever it is practiced -- the U.S. the UK or other nations.   

On my part I will always consider Roland Meighan as a leading sociologist of education. In his teaching and publications he continually encouraged his graduate students, colleagues and associates to recognize the vital inter-actionist nature of the discipline of sociology. His sometimes light-hearted approach and interpretations of educational sociology should be welcomed and are needed in the field. He wanted to stimulate sociologically informed thinking about education.  Moreover, Roland believed and taught from the theoretical stance of the inter-actionist/interpretist, a perspective that recognizes the contradictions and ironies of social life. As with many others I will miss Roland, his gentle ways, his thoughtful and calm presence, and his dedication to bettering the lives of all people.  
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Anatomy of Choice in Education.

Education Now Special Report 

Roland Meighan & Philip Toogood (1992)  

Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. ISBN 1 - 871526 07 8.
Roland wrote this book together with Philip Toogood. They unpicked the alternatives for ‘real choice’ beyond the standard mainstream schooling models.

In his Foreword Professor Ian Lister acknowledged: 

Roland Meighan and Philip Toogood are two educational reformers who have kept candles burning during a dark decade.… In times like these I thank Roland Meighan and Philip Toogood for bringing us news from other worlds where education has a human face.

These characteristics have continued throughout the work of Education Now and now the Centre for Personalised Education – Personalised Education Now.
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Familiar themes included minischooling, small schooling, community education, City as School, work as an educational resource, home-based education, autonomous learning, democratic schools, and flexischooling and a final chapter on Choice and Pseudo-choice in Education.

Freethinker and Educational Heretic

Roland was not one for following the bandwagon or courting favour. He avoided at all costs being seduced into accepting funding from people or organisations who would then seek influence his work or silence his voice.
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Roland accepted no labels, political or otherwise, other than that of educational heretic and freethinker.  He was hostage to no man, institution or ideology and he didn’t bend with the wind.  He was very much the British John Holt (a man he met and greatly admired) and the Bertrand Russell of educational philosophy. He was an internationally renowned critic of oppressive educational systems, the upholder of reason, the enemy of bad schooling and sloppy educational thinking. His voice was forthright, his analysis razor sharp, his wit equally so, his values as solid as rock. 

In his introduction to The Freethinkers’ Pocket Directory to the Educational Universe Roland wrote:

This directory attempts to reach the parts other education directories do not reach. It had its origins in the irritation of those working with alternative ideas in education who found their work unrecognised in existing reference books. This omission is serious and not just a matter of hurt pride, for as Bertrand Russell pointed out, significant new ideas usually come from the non-conformists:

‘Do not fear to be eccentric in opinion, for every opinion now accepted as obvious was once eccentric.’

Damage Limitation: trying to reduce the harm schools do to children

Dr Roland Meighan

Roland took no prisoners with his book titles!
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The cover blurb couldn’t be more candid.

It will appeal to those who adopt the position of Mark Twain when he declared that he never allowed schooling to interfere with his education.

But the book is of no help to those who are happy to hand their children over to a bunch of strangers, and then to hope for the best. Nor will it appeal to those who think that the devotion of schools to the message of relentless competition of modern capitalism for dubious prizes is to be preferred to any ideas of co-operation or community. It will also be rejected by those who are content that the primitive form of democracy we have, whereby we get a chance to elect a new set of ‘dictators’ every four years or so using a rigged voting system, is the best we can do.

The 15,000 hours (minimum) sentence served in schools often grows into low-level misery alleviated by ‘having a laugh’, although Clive Harber in his contribution to the book, shows how this can and does escalate into psychological and physical violence.

When I first heard that Roland Meighan had written another book, Damage Limitation: trying to reduce the harm schools do to children, I had to smile to myself. A more tireless campaigner against the present education system and a more eloquent advocate of alternative education possibilities is nowhere to be found. I looked forward to reading it. The main thrust of this book is to offer those who do reluctantly send their children to school some ideas about how to mitigate any damage they might receive through attending.  

Dr Leslie Barson of The Otherwise Club

John Holt, Roland Meighan and Home- based Education

Peter Humphreys
Roland hugely admired the work of John Holt. They communicated, they met, they shared a common educational viewpoint. Roland helped to ensure that Holt’s work was kept alive in the public and professional domains. 
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On: John Holt: personalised learning instead of ‘univited teaching’  “… Professor Roland Meighan, who has steadfastly cried out against coercive education for the whole of his distinguished career, not least with his own publishing imprint.  In this book, Meighan considers all of Holt’s books, from How Children Fail … to Learning All the Time … Perhaps if we were to take one message from Holt and Meighan, it’s that children are better at learning than schools usually allow them to be.”

Gerald Haigh in TES October 11th 2002
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Meighan, Roland (2007). John Holt: Continuum Library of Educational Thought. Continuum. ISBN 0-8264-8404-2.
Roland considered that our learning systems could learn much from home-based education. Stripped from institutional settings and constraints, autonomous forms of home-based education offered clues to system transformation and a real understanding of learning.
Defending Home–based Education  

Dr Roland Meighan

Roland became an advocate for home-based education and his stock grew even more valuable after his role in the high profile and landmark Harrison and Harrison v Stevenson (1982) court case. In his writing and speaking Roland was always ready to assist home-based educators in defending themselves against the establishment as the following piece reflects.  It’s not that Roland believed that home-based education was the answer for everyone. He did believe however, it was an area which could offer great insight into education and that it should be part of a landscape of choices. 

Defending ourselves against our opponents 

1. Know your lines … learn some useful quotes

“Schools have not necessarily much to do with education ... they are mainly institutions of control where certain basic habits must be instilled in the young.  Education is quite different and has little place in school.”   (Winston Churchill)

“What we want to see is the child in pursuit of knowledge, not knowledge in pursuit of the child.” (George Bernard Shaw)

“Nobody grew taller by being measured.” (Prof. Philip Gammage)

“I never allowed schooling to interfere with my education.” (Mark Twain)

“Some true experiences are bound to occur in schools

 – they occur, however, despite school and not because of it.” (Everett Reimer)

“Shakespeare did not write with a view to boring schoolchildren; he wrote with a view to delighting his audiences.  If he does not give you delight, you had better ignore him.” (Bertrand Russell)

“Much of our expenditure on teachers and plant is wasted by attempting to teach people what they do not want to learn in a situation that they would rather not be involved in.”  (Colin Ward)

“My grandmother wanted me to have an education so she kept me out of school.” (Margaret Mead)

“School is a twelve year jail sentence where bad habits are the only curriculum truly learnt. I teach school and win awards doing it.  I should know.” (John Taylor Gatto)

"Schools have transformed learning from one of the most rewarding of all human activities into a painful, boring, dull, fragmenting, mind-shrinking, soul-shrivelling experience."  (E. T. Hall, 1977)

2. Know the evidence 

You can get very tired of people voicing their ill-considered views about home-based education with no apparent knowledge of the research of the last 30 years in UK, USA, Canada, Australia and elsewhere on the subject. They are also forgetful of the dire effects of ‘compulsory mis-education’, as Goodman put it, in the day-prison system of learning called schools.  

One response is to point out that their comments on home-based education might be construed as a kind of treason.  After all, the Queen is a home-based education graduate, so accusations of ‘missing out on socialisation’, ‘no exposure to approved forms of knowledge’, etc., must apply to the monarch.  The response to this line of argument is usually an uncomfortable silence.

Those who prefer Presidents democratically elected to unelected monarchs can look at the USA situation where of the 42 or so past presidents, 17 were home-based education graduates.  Moreover, the various studies trying to rank them in order of success, consistently put the first five as George Washington, Abraham Lincoln, Franklin D. Roosevelt, Thomas Jefferson and Theodore Roosevelt.  Yes, you have guessed it – they are all home-based education graduates.

There is a second kind of treason, to the evidence of other well-known people who were home-educated. Thus, Yehudi Menuhin went to school for only one half day. “When I came back from the morning, my mother asked me what I had learnt.  I said, ‘I really didn’t learn anything. I sat at the back of the class, and there was a little window high upon the wall, through which I could see branches. I hoped that a bird would alight. No bird alighted, but I kept hoping’, and that’s about all I could report.  So my mother promptly said, “Well, we’ll educate you at home.”  He got on well enough without school to become a world-class violinist.

Patrick Moore, the astronomer and broadcaster, was educated at home and did not go to university.  He tells us that he chose his curriculum at the age of seven as learning to type, which he thought would be useful, by copy typing some tomes in astronomy. This, he thought, would inform him about the subject that interested him, and would also serve as a course in improving his English.  He would also spend some time on his xylophone and later the piano developing his musical skills.  This ‘unbalanced curriculum’ served him well, he explains, since the central activities of his life have been astronomy, journalism and music.  All other knowledge and skills that he needed were gained incidentally on a ‘need to know’ basis.

Then there was the Headteacher of Wolverhampton Grammar School who was a party to educating his two daughters at home until they were eleven because the local primary school was not able to facilitate a personalised learning system to take into account their own keen learning interests in gymnastics and music.

Bertrand Russell, distinguished philosopher and mathematician, was another home-based education graduate. He observed that: “I was glad I did not go to school. I would have had no time for original thought, which has been my chief stay and support in troubles.”

The roll-call of well-known people can take up a whole book – see An “A” in Life: Famous Home Schoolers by Mac and Nancy Plent (1999) Unschoolers Network.  It includes George Bernard Shaw, Charlie Chaplin, Claude Monet, Thomas Edison, Andrew Carnegie, The Wright brothers (the aeroplane inventors), Agatha Christie, Noel Coward, Margaret Mead, Pearl Buck, C.S.Lewis, John Stuart Mill, two Wimbledon tennis champions, and several contemporary film actors. 

There is also a third kind of treason, to the respect for research evidence, which shows that the bad news about home-based education is very hard to find and confined to a few odd cases – reported in the press, for I have never come across any myself and I have encountered thousands of home-based educating families in the years I have been researching the subject.  The Home Education Research Journal has been publishing systematic studies on home-based education for over 30 years in USA. The research shows that, in the vast majority of cases, home-based education is a good news story.  Mike Fortune- Wood’s two books, The Face of Home–based Education 1: Who, Why and How, and The Face of Home-based Education 2: Numbers, Support, Special Needs, are two recent surveys of the scene in UK showing the same outcome. 

3. Know the Learning Systems

The authoritarian view can be summed up in the phrase ‘you will do it our way - or else we may find something nasty to do to you’. In authoritarian education, in its various forms, one person or a small group of people, make and implement the decisions about what to learn, when to learn, how to learn, how to assess learning, and the learning environment.  This is often all decided before the learners are recruited as individuals or meet as a group. As an exclusive method, it is favoured by totalitarian regimes because it aims to produce the conformist, lockstep mentality. 

Another view is the autonomous approach to education, which can be summarized by the phrase, ‘I did it my way’. This sounds rather self indulgent, so I am proposing that it is actually more about ‘I did it my way because I planned it and directed it, but I didn’t ignore sources of advice or information or databases or the internet or public libraries, all there to help me make good decisions. In the end, however, I took charge of it. I did it my way.’ 

The democratic view is a variation on that theme: ‘we did it our way.’ That is, we as a group decided to cooperate together, learn things together; we are all autonomous people but we still think there is some mileage in the idea of cooperating and doing things in learning cooperatives.’

The interactive way is ‘we did it in a variety of ways’. That sounds like a neat solution - you just pick bits and pieces from all the other three. It is not simple working an interactive approach. Perhaps the fundamental question is ‘what is the default position’? If there is any trouble or query what does it default to? 

In the past we have had people in the schooling system who have tried to push the authoritarian approach out into a bit of participation, a bit of democracy, a bit of autonomy, a bit of self-direction. Fine, they are trying to move an authoritarian system in an interactive direction. What happens when there start to be questions? What happens is that it defaults rapidly to ‘you will do it our way or else’!  And we have experienced that in my lifetime. In 1988, in the UK, the introduction of the second national curriculum and the heavy testing and inspection regime pushed the learning system back a hundred years. 

So, the important thing about an interactive system is where it starts. If you use the example of moving from the democratic system and say, ‘we will incorporate autonomy and we will use some of the authoritarian forms, we will use teaching by invitation not by imposition’; you can see how you are on safer ground than trying to move from the authoritarian system outwards. 

Lessons from Looking at Learning Systems: A number of things come out of my study of learning systems. First key lesson: there exists a variety of learning systems and each one produces different results. There are quite different mentalities that emerge from these systems. 

4. Understand the superstitions that occur in educational argument

Superstition – belief that is held by a number of people without foundation … (or, an adult hang-up).

A common superstition is that formal instruction is the basis of the school system because it is a highly effective way of learning. As a young teacher, I came across the following learning league table from National Training Laboratories, Bethel, Maine USA.  It was an attempt to rank a number of learning systems according to how much the learners remembered afterwards. 

                  Average retention rate

Formal teaching


5%

Reading 


                10%

Audio-visual


20%

Demonstration


30%

Discussion Group

                50% (Dialogue, Purposive Conversation)
Practice by doing

                75%

Teaching others


90%

Immediate use of learning 
                90%

One reason that home-based educated children outperform those in school by an average of two years, nearly three in the case of working class children, is that they tend to use formal instruction sparingly and use the method of discussion, dialogue and ‘purposive conversation’ in its place, which is five times as effective as a learning system.

‘Uninvited’ Teaching has only a modest part to play in the scheme of things and needs to give way to ‘Invited’ Teaching.

Government-managed and Teacher-directed learning need to give way to Learner-managed learning.

The superstition of a National Curriculum needs to give way to, and be absorbed into the Catalogue Curriculum. The ‘balanced’ curriculum is another superstition.

The model of a teacher as ‘Sage on the Stage’ needs to give way to the model of the ‘Guide on the Side’, if we want to produce confident learners.

Others such as parents and friends need to be Encouragers and Supporters and only rarely Decision-makers.

Learners need to be seen as Researchers, not Passive Receivers.
The habits of Domination need to give way, not to ‘Anything Goes’, but to a Democratic Value System of power-sharing and participation. “Freedom is predicated on good habits” (Bertrand Russell): without these you have either license or enslavement to whim and addictions.

The model of Key Stages undertaken in schools is an adult hang-up and bears no relation to how humans actually learn.

The review and celebration of learning should take precedence over the superstition of endless imposed testing of dubious value.

Assessment and Certification only when learners agree, not imposed by others.

Discipline needs to be seen as self-discipline and co-operation with others rather than ‘miserable rule-followers’ forced to obey orders and rules imposed by others without consultation.

There are more:

The impossible notion of Full Potential – we only ever use 10% of our brain power because we do not have a stimulating enough culture.

Compulsory Shakespeare is a good idea - see Russell quote above.
Compulsory school is a good idea

“I resented being told what to wear, what to think, what to believe, what to say, and when to say it.” (From The School That I’d Like by Catherine Burke and Ian Grosvenor, 2003, Routledge Falmer.) 

Imposed Inspection by Ofsted is worthwhile. The evidence is that it is more likely to be counter-productive

Maths is required everywhere – Tony Fitzgerald’s research found no such thing.

We need Joined up Handwriting. (Why not joined-up numbers, then? Why are books in print?)

Socialisation via the peer group – genius research identified limited contact with peers as a key factor.

International Comparisons are useful – reading (not useful, for different languages have different levels of difficulty, English being a particularly bad one); de Bono declared that all the comparative school systems he had looked at were a disgrace so no point in doing comparisons (from my own experience, I agree).  The classrooms as cages model is everywhere!

Book Review: Natural Learning and Natural Curriculum by Roland Meighan
Prof. Tricia David
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Natural Learning and the Natural Curriculum by Roland Meighan (2001) Educational Heretics Press in Association with Natural Parent. ISBN 1-900219-19-0 

In his latest book, Natural Learning and the Natural Curriculum, Roland Meighan once again reminds us of children’s incredible, innate capacity for learning and he issues dire warnings concerning the schooling system in its present form.  It would not be an overstatement to say that Professor Meighan believes we will stunt that capacity for learning and the ability to think independently if we continue down this route of ‘crowd instruction’ (p.69).  

Natural Learning and the Natural Curriculum takes us on a stimulating thought journey from Part 1: ‘Natural learning and the natural curriculum’ (including ‘Natural learners’; ‘Wanted! A new vocabulary for learning’), to Part 2: ‘Parents’ (this includes ‘Reluctant educational heretics’; ‘Parents as researchers’ and ‘Grandparent power’) and on to Parts three to six, which cover ‘Teachers’ (considering, for example: ‘What is a good teacher?’); ‘Superstitions and Myths’ (such as ‘The superstition of standards’) and ‘Visions of the next learning system’ (which includes interviews with John Adcock and Sir Christopher Ball, and ‘Learning centres instead of school?’).

Meighan debates exciting ways of providing more appropriate learning opportunities, through both home education and neighbourhood centres, where teachers would be learning advisers and ICT facilities would support the community of learners.  I say, community of learners because these would be places where everyone involved would be seen as a learner.  And importantly, the teachers/ learning advisers should be, according to Meighan, who paraphrases the words of Robert Owen, ‘fit company for learners’ (p.69).       

Further, Meighan argues that there should be a ‘transformational approach’ to learning – one which,

“encourages dialogue and experimentation … is more radical and proposes that to educate the human being is not merely to make … a knowledgeable, productive member of society (transmission), an engaged citizen (transaction), but also to encourage each person to discover a deeper meaning for his or her life.” (p.113) 

I cannot say why I found I was holding my breath as I read on through the book – perhaps I’m just a pessimist – I do so want (for my five grandchildren and their peers) an exciting, meaningful education and I know what’s happening isn’t going to be that, even though some (probably mainly girls) will cope with it all.   Maybe a second reason was that I always worry that home education and learning accounts would be difficult for families to manage under stress, especially those disadvantaged by poverty and those who have, through their own inadequate schooling, been deprived of cultural capital.  Further, I want to be convinced that as many fathers as mothers stay at home to educate their children.     

However, the learning centres are really appealing to me – it’s an idea that I’ve long held dear, especially in my own field of early childhood, and since I believe that’s where real learning goes on if it’s truly child-centred, I also believe it’s a good model for learners of any age.     

Of course both home education and learning centres make sense in relation to  Meighan’s argument for better adult:child ratios – and this fits with Vygotsky’s social theory of learning – children need ‘more knowledgeable others’ with whom to co-construct their worlds – they could be other children, at least if there were a mix of age groups, and again families and learning centres often offer those opportunities to both the learner and the ‘teacher’ more so than is possible in most of our schools at present.

The last section of the book, a ‘Postscript’ entitled ‘The Boulevard of Broken Dreams’, rightly congratulates those teachers (and some whole schools) who have managed to maintain oases in a desert.  But Professor Meighan’s main message here is “WE CAN SCRAP IT and devise learning arrangements and places that are more convivial” (p.118). His constancy to humane and sane principles is to be admired.

Natural Learning and the Natural Curriculum is a good read, a comprehensive, thoughtful text, and clearly a labour of love, but it isn’t only that – it also contains a wealth of ‘hotlinks’ to other useful resources, books as well as websites.  Meighan uses the famous quote from Laotse, the Chinese philosopher, 

“Of a good teacher, they say, when the task is done, we did this ourselves” (p.67). Perhaps when we have achieved a humane, transformational education system, at home, in learning centres, and a host of other settings, we will think we have done it ourselves  - but it will really be because we learnt from Roland Meighan and a few other ‘heretics’. 

Tricia David, Emeritus Professor of Education, Canterbury Christ Church University College, UK

Comments about Natural Learning and the Natural Curriculum.
“… the author offers ideas and solutions which are truly revolutionary … an inspiring read!”

from review in HELP Vol. 3, No. 5 Nov/Dec 2001

“… he sets out his commitment to the principles that children are natural learners and that school stifles their inborn thirst for knowledge and understanding  … it’s strong stuff … we would do well to think about what Meighan has been saying for all these years.”

From review by Gerald Haigh in Times Educational Supplement, 19th Oct. 2001

“Thank you for a copy of Natural Learning and the Natural Curriculum.  I read it at a sitting.  It is a wonderful book.  Well done!”

Sir Christopher Ball, Chancellor, University of Derby

“You can’t easily put it down … it is likely to be read, largely understood and remembered (rather a rare experience for an educational writer, I would have thought) … it is very clear that, for many children in the western world, formal schooling often replaces natural learning with weary routines of little consequence and even less meaning.”

Professor Philip Gammage in Education Now News and Review 35, Spring 2002

“Natural Learning (is) an excellent jumping off point into the world of alternative education.”

Steve Rosenthal in The Educational Revolution, 33 Winter 02

“Perhaps when we have achieved a humane, transformational education system, at home, in learning centres and a host of other settings, we will think we have done it ourselves – but it will really be because we learnt from Roland Meighan and a few other ‘heretics’.”

Professor Tricia David

This book is a compilation … (of Roland’s column in Natural Parent) ... arranged in a logical way to form a natural progression of the argument.  It is, of course, a wonderful book, but it is more than that.  It is a radical, possibly revolutionary, book as well.  It will give you courage, if that is what you need, it will give you insight, it will certainly give you food for thought about what we are doing to our children.

Bryan Hubbard, editor, Natural Parent.

Some principles of Educational Reconstruction

Dr Roland Meighan

In addition to critiquing the current learning systems and learning from home-based education Roland was always able to envision alternative educational futures and the principles and values underpinning them.

Recently, a kind friend said he enjoyed all the things of mine that he had read.  But the one that had stuck in his memory and caught his imagination was Principles of Educational Reconstruction, written in the early 1990s.  So I looked back at the piece and then thought it was worth refreshing and updating.

In the UK, in 1992 (and still in 2002), the school system is in disarray.  Parents, teachers and pupils are in a state of confusion about the random changes that have been imposed on them over the years.  Teachers are leaving in droves and in disgust. Most of our time, effort and money spent on educating the young is wasted by forcing them to learn things they do not want to know or need to know, in places they have not chosen to be, and in the unchosen company of fellow conscripts.

As Bertrand Russell observed in 1935: “We are faced with the paradoxical fact that education has become one of the chief obstacles to intelligence and freedom of thought.” But he could easily have been writing today.  In this situation there is an urgent need to try to establish some principles of reconstruction.

Principle One: Schooling and education are not the same thing.
We can go back to Winston Churchill's advice to his Minister for Education, Mr. R.A. Butler in 1944:

"Schools have not necessarily much to do with education.......they are mainly institutions of control where certain basic habits must be inculcated in the young.  Education is quite different and has little place in school."

The American writer Mark Twain agreed:

"I never allowed schooling to interfere with my education."

Schools often claim to work with children.  In truth, they end up working on children. Why are we so easily fooled? What deceives us is indicated by Everett Reimer from the USA:

"Some true educational experiences are bound to occur in schools: they occur despite school and not because of it."

In other words there is some overlap of schooling with education in some situations. This is because lots of teachers try their best to rescue bits from the wreck of the mass, custodial school.

Schooling can become more educational but it needs a new fundamental vision.   Until schooling becomes a voluntary part of a flexible education system for everyone, it is always only a bigot's move away from totalitarianism at the best of times.  As John Gatto observed:

 “When you take the free will out of education that turns it into schooling.”
Making learning an invitational activity, is not a romantic notion – after all the public library system works on just such a principle.  You can also use encouragement, incentives and persuasion to support voluntary action. 

Principle Two: What we want to see is the learner in pursuit of knowledge and not knowledge in pursuit of the learner.
Principle two is a quotation from the Irish writer George Bernard Shaw.  It identifies the basic flaw in official thinking in Britain about education as something to be done to learners rather than something the learners are encouraged and coached to do better for themselves.  This is not a pious hope.  This is exactly how parents assist their children in learning to talk and walk, and to begin to make sense of the world around them.  Thus, the most successful piece of learning we can find operates on this principle.  How stupid of us to forget it, ignore it or lose confidence in it.

Seymour Papert in Mindstorms, Children, Computers and Powerful Ideas sees computers as another reason why we should remember the success of early childhood learning:

"I believe that the computer presence will enable us to so modify the learning environment outside the classroom, that much, if not all of the knowledge schools presently try to teach with such pains and expense and such limited success will be learned, as the child learns to talk, painlessly, successfully and without organised instruction.  This obviously implies that schools, as we know them today, will have no place in the future.  But it is an open question whether they will adapt by transforming themselves into something new or wither away and be replaced."
Principle Three: An iron law of education is that 'rigid systems produce rigid people and flexible systems produce flexible people'.

The key question as regards education is about the kind of people a society is trying to encourage and develop:

This basic question is often ignored in favour of mere technical issues. Instead, we need to begin by asking, 'What are we educating for? What sort of people are we expecting to produce? What kind of society do we envisage?’

In a complex and changing society, I propose that flexible people are necessary rather than rigid people.  The day prison model of schooling and the uniform models of curriculum are not noted for their success in achieving this.  They are most successful at producing the ‘miserable rule-follower’ mentality.  Instead, we need chances to change direction, to have second chances, to have diversity that allows real choice rather than pseudo choice, to have rest and reflection periods away from systematic study, in a more flexible system of learning opportunities.  Real choice is a rarity.  For example, those parents, teachers or pupils who can exercise choice through their purchasing power, usually choose small, human scale units; the rest have largeness thrust upon them whatever their wishes. 

If we adopted the concepts of flexischooling for the school-age years, we would be, 

"getting closer to the flexi-education we need for our flexi-lives" (Charles Handy in The Age of Unreason, page 178).

Principle Four: An information-rich society allows a variety of learning locations.
Here is another consideration: given an information-rich and media-rich society, the day prison model of schooling devised in an earlier phase of our history, is now educationally defunct because knowledge is now widely available and not limited to the one place called a school, as once was the case.  The Custodial School may be thought to be socially functional by providing a mass child-minding and teenager-control service at public expense.  But in reality, it just provides a site for the operation of the tyranny of the peer group and the induction into drink, drugs, bullying and pressure to spend on fashion goods.  

Teachers do not need much reflective training to perform the function of custody, as the present British government has noted.  Hence its main policy of producing teachers which is to, more or less, do away with reflection and replace it with mechanistic training. John Holt made the point rather bluntly when he said that schools can be in the jail business or the education business, and the extent they are in the one eradicates the possibility of being in the other.

There does not have to be a single location for learning.  There can be a variety including homes, workplaces, museums, libraries and schools.  Resources available at home can be increasingly utilised in educational programmes including television, radio, cassette recorders, video recorders, home computers, CD players, inter-active video, special interest magazines, newspapers and books.  There is also the know-how and experience of adults with time to spare as the demands of our working lives change and shorten - about half the adult population is now 'unemployed' because of retirement or the collapse of work, or child-care duties.  At the university level, the example and experience of the Open University has made this idea of variety in learning locations and resources commonplace.  

Principle Five: With information doubling in quantity about every ten years we need a different kind of learning.
As regards knowledge, we need to avoid approaches that imply that everyone needs to know the same bank of information or that learners of the same age need to know identical things.   Subjects, the staple diet of schools, are only a minor part of the tool kit of knowledge and declining in importance, and in any case, learning the tool kit does not constitute an education.    We do, however, need another kind of knowledge to be effective in the modern world -  to know how to find out, to learn, relearn and unlearn, and how to manage our own learning on the principles of 'plan, do and review'.  In other words to become competent, capable and confident researchers.  

The concept of teacher as walking encyclopaedia of one or more subjects is now obsolete.  As Carl Rogers suggested:  “When we put together in one scheme such elements as a prescribed curriculum, similar assignments for all students, lecturing as almost the only mode of instruction, standard texts by which all students are externally evaluated, and instructor-chosen grades as the measure of learning, then we can almost guarantee that meaningful learning will be at an absolute minimum.”

Principle Six: The Custodial School model needs to be replaced by the Invitational Learning Centre model.
At the recent Human Scale Education conference in London on education and the environment, Joanna Macy explained that in 1993, California crossed a watershed.  For the first time, the state spent more money on locking up young people than on the education budget.  In addition, schools were now in the process of 'reform' to become more like day prisons than ever before.

Chris Shute notes in Compulsory Schooling Disease that whatever their intentions and claims, schools end up training most young people to be habitually subservient.  And there are seductive arguments for keeping children under a sole regime of authoritarian control.  It makes them easier to handle and it pleases their parents - whilst society in general feels comfortable, for it appears to make the whole task of taking responsibility for children safer and more predictable.  The democratic and autonomous forms of discipline are more demanding to work with and they are often outside the experience of the teachers and other adults, in any case. The process looks satisfactory in the short term but the long term outcomes are often a disaster as it produces large cohorts of subservient and inflexible young people and smaller groups of alienated, or philistine, or aggressive young people.  

The 'reforms' in UK since 1988 have not helped.  They have been akin to draining the few oases to achieve a nice, tidy, uniform, standardised desert.  Our chief educational problem is to make schools, of the custodial model, less like schools.  The 'reforms' have achieved, for the most part, the opposite.  Recently, I was invited to talk to a large group of parents and grandparents about education and in the middle they startled me by suddenly bursting into spontaneous applause.  Something had struck a chord!  I had just read out a statement that said "Schools have transformed learning from one of the most rewarding of all human activities into a painful, boring, dull, fragmenting, mind-shrinking, soul-shrivelling experience."
Various critics of the current model of schooling, John Holt, Chris Shute, Seymour Papert, John Taylor Gatto and myself hold the view that we can regenerate schools, especially if we redefine them and retitle them as all-age community learning centres, so that they cease to be anti-educational and ageist.  Our model is not that of the factory or the day prison, but that of the public library or the user-friendly type of museum..  Doing away with compulsion, schools, perhaps renamed Learning Resources Centres, will be used as places where anyone, of any age, who happened to need help with their learning at any time in their lives could go to receive it. The curriculum will be a personalised one and not a standardised one.  This is the vision of the next learning system and I propose that the longer we delay in establishing it, the worse for all of us.  

Principle Seven: How you learn is as important, if not more important that what you learn.
As an example, let us take literacy.  It is assumed that literacy is automatically a good thing.  But, learning literacy in a bully institution makes you a literate bully.  Richard J. Prystowsky, in Paths of Learning, Autumn 1999, reminds us that at the Wannsee conference, January 20th 1942, high-ranking Nazis met to plan the 'Final Solution to the Jewish Question', that is, for the destruction of European Jewry.  Over half of the conference participants had PhDs – a cohort of highly literate bullies.  

When someone proposes that literacy is the aim of the learning system, we need to ask, “what kind of literacy?”  Are we to produce literate fascists, or literate totalitarians?  Do we want literate democrats, or a literate minority composed of the greedy and super greedy?  If we want literate male chauvinists, we need single sex institutions.

The attitudes and habits of mind absorbed along with a learning system have been referred to as the ‘hidden curriculum’.  More accurately, since they are not all that hidden, it is the ‘unwritten curriculum’.

As governments world-wide bang the drum for more education, Don Glines of 'Educational Futures Projects', USA, introduces a sobering thought: 

"...the majority of the dilemmas facing society have been perpetrated by the best traditional college graduates: environmental pollution; political ethics; have/have not gap; under-employment - (in fact) the sixty four micro-problems which equal our one macro-problem!"  

If some of the highly literate are responsible for many of the major problems that now face the  world,  perhaps we need less ‘education’ and more ‘wisdom’?  We are producing the wrong kind of person.  

If you want to produce people with democratic habits, discipline and understanding, or self-directing and self-managing people, then you will need to adopt a learning system that will do this.  Thus, a current mistake in UK is the citizenship initiative, believing that preaching the virtues of democracy from within an authoritarian learning system will do the trick.  It fails to work, and can be counter-productive in producing cynicism.  South Africa, in adopting various measures to democratise its schools, has displayed much more wisdom. 

The US radical Nat Needle writes a protest in response to President Clinton’s call to US citizens to learn to be super-competitive in what will be the most ruthless century yet:

"... if the 21st century becomes the story of human beings around the world pitted against each other in a struggle for well-being, even survival, this will only be because we failed to imagine something better and insist on it for ourselves and our children.  

“I don't care to motivate my children by telling them that they will have to be strong to survive the ruthless competition. I'd rather tell them that the world needs their wisdom, their talents, and their kindness, so much so that the possibilities for a life of service are without limits of any kind.  I'd like to share with them the open secret that this is the path to receiving what one needs in a lifetime, and to becoming strong."     (AERO-Gramme, No. 25, Fall 1998)

But, you can only learn the habits and attitudes Needle prefers if you establish an appropriate learning system.  We are a long way away from having such a system.

Principle Eight: The modern world requires behaviour flexibility and competence in all the three forms of discipline: authoritarian, autonomous and democratic.
Schools in the UK work almost exclusively to an authoritarian model of behaviour.   Being comfortable with the logistics of authoritarian behaviour is necessary because there are situations in which this is the appropriate pattern, so the authoritarian form of discipline has a modest part to play in the scheme of things, but only a modest part.  Other types of discipline are necessary at other times.  Autonomous behaviour and discipline are more appropriate much of the time.  Indeed, we live in a world that increasingly expects people to manage their own lives in an autonomous way.  In other situations, co-operative or democratic patterns of behaviour and discipline are appropriate.  Until schools become more flexible in providing the variety of behaviour patterns necessary, they are doing their pupils a disservice.

The absence of democratic experience is a serious weakness of present-day schools.  Far more than at present, schools, homes, and the community should be enabling pupils/students to learn the democratic arts of co-operatively planning, doing and reviewing all aspects of their education.  This implies that they should learn to speak their minds responsibly but nonetheless fearlessly, and listen attentively to others. These skills are not merely optional or desirable, but absolutely essential to the education of people who are to be citizens of a democratic country, and creative members of a participant workforce, both now and in the next millennium. The obsessively authoritarian and competitive schools favoured by the present government cannot meet the needs of such citizens. 

This participation cannot happen successfully unless the next generation, from their earliest years, becomes accustomed to it, and acquires by experience the inner strength which can empower it to negotiate responsibly, and ultimately on equal terms with parents, teachers and fellow pupils/students, with the assurance that their voice will be heard.  Learners need real, honest respect.  It is not enough to talk in abstract terms about how we value the individuality of our young people, if we only show our esteem in token ways, such as letting them have a school council, but only letting it discuss non-controversial subjects.  This breeds cynicism and alienation in many young people. Participation must be real, and involve the actual experience of sharing power and responsibility for decision-making, otherwise it will be rejected as mere adult manipulation.

Principle Nine: Uniform approaches to all are intellectual death to some.
Next, given the fact that we are able to locate over thirty differences in individual learning styles, any uniform approach to the curriculum or to learning is intellectual death to some, and often most, of the learners, and is therefore suspect.  These learning differences fall into three broad categories, cognitive, affective and physiological.    

For example, some learners have a style which is typically deductive in contrast to those whose style is usually inductive. Others learn best from material which is predominantly visual as against others who respond best to auditory experiences.  There are contrasts between impulsive learners and reflective learners.  Some learn better with some background noise, others learn better in conditions of quiet.  Some are early day learners for their peak learning time is in the morning, whereas others are afternoon learners and others late-day learners.  As Aviram observes in "Non-lococentric Education" Educational Review, 1992, volume 44, no. 1: 

"In sum, we have sound empirical evidence that both individuals' motivation for learning and the effectiveness of their learning processes vary with the ability of the environment to cater to their specific learning styles."

In The Age of Unreason, Charles Handy notes that another way in which individuals differ is in types of intelligence.  Seven types of intelligence (analytical, pattern, musical, physical, practical, intra-personal, and inter-personal) are identifiable.  Only the first is given serious attention in UK schools.  Handy declares:

"All the seven intelligences, and there may be more, will be needed even more in the portfolio world towards which we are inching our way.  It is crazy, therefore, to use only the first of the intelligences as the criterion for further investment in any individual by society."

Principle Ten: Deep learning is needed more than shallow learning.
Ference Marton of Gothenberg University established a crucial difference between shallow learning and deep learning.  In the former, learners learnt a wide range of facts and attitudes without any effective conceptual map as to how they were related.  Their knowledge was fragmented and shallow because they had no understanding of the deeper level principles that underpinned their studies.  Schools are better at shallow learning than deep learning because of the limited range and inflexibility of their curriculum, teaching methods and assessment approaches. (This is only the start of the analysis of learning:  Robert Gagne in the classic book The Conditions of Learning identifies eight varieties of learning with the conditions for effectiveness varying in each case.)

One consequence of this kind of analysis is that we are probably wasting our time and money training many more subject teachers. Not only do they teach the least effective kind of learning for the modern world, but all they know can now easily be made available through a variety of interesting resources.  The teacher as a subject ‘living database' is now becoming more and more obsolete.

Principle Eleven: Effective teaching requires much more than being an instructor: welcome the 'learning coach'.
The American writer John Holt proposes that what we can learn best from good teachers is how to teach ourselves better.   The roles of teachers need to be extended, the most important being that of learning coach - supporting learners as they develop the complex skills of learner-managed learning.

But in a situation of an information-rich society, teachers, even when extensively trained, educated and provided with adequate in-service updates, are only a part, although an important part, of the resource team needed for a flexible education system.  The experience of the home-based educators has clearly demonstrated this point.

Principle Twelve: Nobody grew taller by being measured.
Philip Gammage made this observation and went on to argue further, that imposed testing stultifies. Some people respect tests because they seem to be scientific and seem to be fair.  Unfortunately for everybody, these tests do not work.  Teachers start to teach to the test and soon very little gets learned apart from the test content.  Students forget most of it after the test and gradually lose any desire to learn.

Test-driven education fails on many grounds.  One-size-fits-all standardised exams assume that every child learns in the same way at the same time.  But, young people have all kinds of minds.  Some excel at academic work.  Some have vocational or artistic talents the tests do not measure.

Next, the companies that set and mark the tests cannot guarantee accuracy.  Major errors have been reported all around the country.  The test items themselves can often be false, telling you more about the limited understandings of the test writers than any real knowledge…

The problem is not confined to UK.  In May 2001, protests were held in a dozen states across USA to launch a month of protests against testing.  In New York, a third of the eighth graders in a Scarsdale public school class boycotted their science test.  School officials told parents that they were required to administer the tests, but they did not personally support them.

Bill Wetzel, founder of Power to the Youth, plans to create a network for people against standardised testing, to be called Students Against Testing (SAT). (see www.youthpower.net).  Alfie Kohn, on his personal website (www.alfiekohn.org) writes, "a plague has been sweeping through American schools wiping out the most innovative instruction and beating down some of the best teachers and administrators.  Ironically, that plague has been unleashed in the name of improving schools. Invoking such terms as 'tougher standards,' 'accountability,' and 'raising the bar,' people with little understanding of how children learn have imposed a heavy-handed, top-down, test-driven version of school reform that is lowering the quality of education in this country. 

"It has taken some educators and parents a while to realise that the rhetoric of 'standards' is turning schools into giant test-prep centres, effectively closing off intellectual inquiry and undermining enthusiasm for learning (and teaching).  It is taking even longer to realise that this is not a fact of life, like the weather - that is, a reality to be coped with - but rather a political movement that must be opposed."

Principle Thirteen: We need to identify humanity's greatest mistakes and admit that Adult Chauvinism is suspect.
We should start being brave and face up to the fact that adult chauvinism has a poor record.  Adults in power in Britain have, amongst other things,

(i) allowed policies for short-term profit that have resulted in polluted beaches, seas, rivers, water supplies, farm land, and atmosphere, in the name of the gods of competition, the market and greed,  and resulting in the self-indulgence of the few at the expense of the many, and creating a society where the rich are at war with the poor,

(ii) helped develop enough destructive capability to kill us all several times, 

(iii) sold arms to autocratic regimes and then had to go to war with them to limit their activity, 

(iv) often proved incapable of organising their own personal lives to any effective model,

(v) glorified competition rather than co-operation, and then wondered why this mind-set leads inevitably to wars: 

What the world now needs is not competition but organisation and co-operation; all belief in the utility of competition has become an anachronism. ... the emotions connected with it are the emotions of hostility and ruthlessness.  The conception of society as an organic whole is very difficult for those whose minds have been steeped in competitive ideas.  Ethically, therefore, no less than economically, it is undesirable to teach the young to be competitive. (p.104)

Bertrand Russell (1932) in Education and the Social Order 

(For a more recent analysis see No Contest: The Case Against Competition by Alfie Kohn (1992) Houghton Mifflin)

(vi) sought revenge before truth and reconciliation.  The contrast between Nelson Mandela’s constructive Truth and Reconciliation initiative after the fall of apartheid, and George Bush’s destructive revenge bombing of Afghanistan could hardly be more stark.

With such a record, the adults in power are not in a strong position to think they are fit, morally or intellectually, to hijack the learning of the young by imposing upon them a curriculum based on their assorted hang-ups.

In the Hitch-hiker's Guide to the Galaxy, the best selling book in the universe was said to be about God's Greatest Mistakes.  I think we need to identify humanity's greatest mistakes.  My first list of candidates is Nationalism, various forms of totalitarianism such as Communism, Fascism, and Capitalism, and most forms of Religion.  Amongst more hopeful ideas are Democracy, the various Co-operative Movements, Economics for Sustainability, and the efforts in the field of adult moral activity that have resulted in the various Human Rights Declarations.  These last ideas do not yet underpin the education system in Britain. What a difference it would make if they did. 
Principle Fourteen: Education is an octopus and not a snake.
Many discussions about education follow this kind of pattern:

"What we need to do in education is to.......create small groups so that learners can work closely with a teacher and learn more effectively."

"Yes, yes, that will sort things out."

Education is a snake, you see, and now we have felt along it, we have discovered its true nature.

But somebody notices a branch at the end of the snake.

"But what should they be learning?"

Yes, the curriculum needs to be considered too.

There is another branch.

"What method of teaching should the teachers in the small groups use?" 

Yes, yes, teaching methods are important too.

There is a third branch in the snake.

"Where is the best place to learn?"

Perhaps it is a knot of snakes and not one snake at all.

Somebody feels another branch in the snake.

"How can we best motivate the learners to learn?"

No, it is not a knot of snakes for all these branches are joined up.  It is an octopus!  We have to face up to the fact that education is a complex problem and not a simple problem at all, however inconvenient this may be. 
By way of conclusion, I will pose a question.  How do you know when someone is educated in our complex and changing society?  One indication is that they can fill the gaps.  All programmes of study leave people with huge gaps in their knowledge and skills.  Those who have learned how to be taught must wait on someone else to motivate them and direct their next learning.  Those who have learnt how to learn, how to research, can go on to fill the gaps at will.  They are competent, capable and habitual researchers.

A Case Study in Portfolios of Work in Teacher Education

Roland Meighan
It’s tempting to think Roland was only concerned with research and writing but this was far from the fact. Roland was involved in home educating his own son James for a period and with Clive Harber he operated an innovative approach study with Post Graduate Certificate of Education (PGCE) Teacher Training Students.
Clive Harber and Roland Meighan used this approach for 15 years during the 1970s and 1980s with PGCE students on a Teaching Methods Course at the University of Birmingham.  
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SYMBOL 183 \f "Symbol" \s 10 \h
At the end of each one-year course each of the students submitted a portfolio of five pieces of work.  These were submitted throughout the course at recommended dates for marking, to spread the workload for both students and tutors.  

SYMBOL 183 \f "Symbol" \s 10 \h
The pieces were of equal weighting, but this can be varied if need be.  

SYMBOL 183 \f "Symbol" \s 10 \h
There was one compulsory item – a written personal course review - and the rest were selected from a catalogue of possibilities.  There need be no compulsory items, or more than one, according to the situation.  More than the required minimum could be submitted and the best five put in the final selection.

SYMBOL 183 \f "Symbol" \s 10 \h
The portfolio ‘catalogue’ listed both themes and forms of presentation.  Students could suggest additional themes and other forms of presentation.  

Forms of presentation were:

SYMBOL 183 \f "Symbol" \s 10 \h
An exhibition mounted for the group to view and then photographed for the portfolio.

SYMBOL 183 \f "Symbol" \s 10 \h
A tape-slide on one projector or a photo play using two projectors and a fader.

SYMBOL 183 \f "Symbol" \s 10 \h
A short film or video.

SYMBOL 183 \f "Symbol" \s 10 \h
A teach-in or formal presentation to the group. Notes and/or a tape recording and/or video recording could be put in the portfolio.

SYMBOL 183 \f "Symbol" \s 10 \h
A game or simulation field-tested on the group.

SYMBOL 183 \f "Symbol" \s 10 \h
A conventional essay.

SYMBOL 183 \f "Symbol" \s 10 \h
An interview with a tutor or fellow student as interviewer, recorded or videoed.

SYMBOL 183 \f "Symbol" \s 10 \h
A photographic investigation or account of a theme.

SYMBOL 183 \f "Symbol" \s 10 \h
A research project such as a survey.

SYMBOL 183 \f "Symbol" \s 10 \h
A mounted press cuttings collection with analysis and commentary on a chosen theme.

A difficult problem was comparability and this was attempted via effort measured by hours, often recorded in a diary, ten hours being the recommended minimum and twenty hours the suggested maximum for a viable single 'item'.  

Double items could be negotiated and paired or group efforts submitted provided a diary of input/division of labour was available and agreed/ signed by all team members.

The students provided a constant stream of feedback on the fairness of the system and their suggestions were continually incorporated into the assessment procedures.  

All courses were offered an active formal role in marking the work of the group, but only one brave group took up the challenge of helping mark each others’ work.

The course was checked by external examiners each year, once by internal review and once by HMI.  On all occasions the variety and quality of the portfolios was the subject of very favourable comment. 

Finding Roland

Michael Foot
Michael reflects on his first meeting with Roland and Janet Meighan on Wednesday 6 December 1999. 

I spent part of today with Tony Brown and Peter Holt on the western fringes of Nottingham at 113 Arundel Drive where suburban respectability hid a most wonderful hotbed of dissent. Roland and Janet Meighan had invited us for a working lunch to discuss various possibilities relating to the publication of our book, ‘In the Direction of Children’*.
As with all such powerful experiences, my words which attempt to describe and to summarise will do our visit, our first meeting with Roland and Janet, scant justice.

From the suburban respectability of 113 Arundel Drive, Bramcote Hills, Nottingham, Roland and Janet co-ordinate an organization called Education Now, the stated aim of which is:
   … to help develop arrangements for learning that will be flexible enough to provide ‘alternatives for everybody, all the time.’ It supports individuals and initiatives that try to make the best out of the present system as we work for a better learning system.

Amongst the ways in which it seeks to achieve its aim is by publishing books - hence our visit today. Publication is done either by using Education Now’s own (limited) funds - which presently, if our book was considered worthy of their publication, would mean a wait of at least eighteen months. Or Education Now will publish members’ books at any time, with the members themselves putting up the necessary finance.

We have left a draft copy of ‘In the Direction of Children’ with Roland and Janet for them to read and to share with one or two others. At this stage, I would guess that the best outcome will be that Tony, Peter and I will be considering soon whether we are prepared to finance the book so as to get it published sooner rather than later (or not at all) - and so to realise our dream. (My wife Wendy, enthusiastic and positive as ever, has already asked: what price the realisation of a dream?)

None of which will, I know, give anything approaching an adequate impression of the warmth of the welcome and of the hospitality that we received today, nor the inspirational effect of being with such like-minded people, nor of the excitement of the very real possibility of ‘In The Direction Of Children’ finding a publisher. As Peter drove us home, a potent mix of exhilaration and fatigue took a hold, and a rainbow stretched before us - symbolically? 

* renamed ‘Let Our Children Learn’, our book was published by Education Now Publishing Co-operative in June 2001.

Michael Foot is a retired primary head teacher. He is a member of CPE-PEN and writes for the journal regularly. Michael has co-authored Let Our Children Learn, Educational Heretics Press, with Peter Holt and contributed a chapter to Damage Limitation: trying to reduce the harm schools do to children, Roland Meighan, Educational Heretics Press,  http://edheretics.gn.apc.org/). Michael was up until recently a school governor.

Time to Think the Unthinkable About Education

Roland Meighan

Never afraid to share his ideas Roland used every medium available. Roland wrote this article for The Guardian newspaper in November 2003.
Ted Wragg is too timid in proposing that we do away with OFSTED, SATS and league tables.  ('Poverty is not catching' in the Guardian, 6/11/03)  A more radical approach is to phase out mass coercive schooling altogether.  It is, after all, a learning system from last century devised in the previous century to cope with an information-poor society and the needs of industrialisation.  Even during the last century it was described as ‘compulsory mis-education’, and ‘the tragedy of education’ which led to ‘compulsory schooling disease’. 

The current situation now shames us all. I never thought, as a young teacher, I would live to see:

· a parent sent to prison because the children were too unhappy at school to attend

· a teacher sent to prison for cheating on examinations

· head teachers dismissed for cheating

· a school that refused the SATS ‘fined’ £3000 of their annual allocation until they caved in

· cases of teachers taking their own lives because of the oppressiveness of the inspection service OFSTED

· a teacher setting fire to a school, joining the ranks of pupils who do so

· police patrols to round up school refusers

· a proposal that head teachers issue £50 fines to parents

· about a third of all teachers wishing to leave teaching as soon as possible

· 31% of young parents with pre-school age children having so little trust in schools that they are considering home-based education.  And 61 % of these not long after experiencing the system for themselves, saying they have little trust in the education system to provide a decent education. (Vauxhall Centenary Parents Survey, 2002)

Any one of these facts taken individually might not signify much, but taken together they indicate that something is fundamentally wrong with the current learning system which is based on ‘children in captivity’ type schooling, using coercion and heavy with domination.  These are the characteristics of the learning systems of totalitarian societies.  It was Nelson Mandela’s choice for his Minister of Education, Professor Bengu, who declared that ‘democracy means the absence of domination’.

A radical change is needed to a modern learning system fit for a democracy.  It needs to get away from domination and its endless stream of uninvited teaching.  Instead it needs to be personalised in the sense of being learner-managed, based on invitation and encouragement and, if we actually believe in life-long learning, non-ageist.  It needs to be democratic in at least three aspects - its organisation, its monitoring procedures and in its adoption of the more natural ‘catalogue’ curriculum approach.  

Actually we already have a democratic learning institution in our midst based on these principles.  It is called the public library system.  There are others, such as museums, nursery centres, home-based education networks and community arts programmes. So we already know how to make such systems work, and I know just a few schools that are attempting to work to these principles, as far as the mass coercive system allows.  Of course most home-based educating families work to these principles anyway, which is why they have stumbled on the most successful firm of education currently available.  (Perhaps somebody should tell Diane Abbott about it?)

The present domination-riddled learning system is the result of the Great Leap Backwards of 1988 when the Thatcher government, after a power struggle in the Cabinet between traditionalists in the Department for Education and futurists in the Department for Employment led by David Young, took us back in time to the kind of schooling system of the early 1900s.  The discredited idea of a National Curriculum, endless testing and aggressive inspection was re-established. 

The first National Curriculum along with its repressive trappings, had eventually been discarded after the Chief Inspector for Schools, Edmond Holmes, wrote a book declaring it The Tragedy of Education in 1921. This was the system Holmes saw as stultifying teachers, debasing teaching and learning, inducing cheating by linking funding to test results, and weakening imagination, creativity, and flexibility, whilst promoting “a profound misconception of the meaning of life” by replacing improvement through encouragement and co-operation with ruthless competition and the allocation of blame for ‘failure’.

If Britain wanted to have an education system fit for a new century, he concluded, it would have to stop telling children what to do and compelling them to do it, since this produced only passivity, lassitude, unhealthy docility or, in the stronger, more determined spirits, 'naughtiness'.  Teaching had become a debased activity.

"In nine schools out of ten, on nine days out of ten, in nine lessons out of ten, the teacher is engaged in laying thin films of information on the surface of the child's mind and then after a brief interval he is skimming these off in order to satisfy himself that they have been duly laid."

The view of Holmes, as well as being similar to that of the 31% of young parents mentioned earlier, was echoed by Bertrand Russell:

“There must be in the world many parents who, like the present author, have young children whom they are anxious to educate as well as possible, but reluctant to expose to the evils of existing educational institutions.”

 (On Education, 1926, page 7)

The alternative pathway for teachers is as ‘guides on the side’ with minimal use of the ‘sage on the stage’, of learner-directed learning rather than teacher-directed, of the catalogue curriculum not the London civil servant devised curriculum. Home-based educators usually work this way and, therefore, deserve support as exemplars, rather than the obstruction often experienced at present. 

The absurdity of trying to defend the present obsolete, counter-productive and rights-abusing learning system was shown in a head teacher’s desperate outburst to some doubting parents, "If only you would make your home less interesting, your children would not be so bored at school".

Edmond Holmes and Pink Floyd, Winston Churchill, John Holt and Others
Roland Meighan

Roland drew on the critiques of Edmond Holmes who in the early 20th Century had been the Chief Inspector of Schools. Here he summarises Holmes’ recipe of learning and unlearning for teachers. Roland believed that current teacher trainees should start with this list as it is as relevant now as it was in 1913.

The Pink Floyd declared in their famous song ‘We don’t need no education’.  If they had declared that they ‘don’t need no schooling’ Edmond Holmes might have agreed, having set his face against the Path of Mechanical Obedience, (or the ‘Just another brick in the wall’ system derided by the Pink Floyd). But Holmes was firmly in favour of education defined as enabling the young to grow positively into self-directing, democratic human beings and thought that schools could be recycled into places that achieved that.

When Winston Churchill wrote ‘Schools have not necessarily much to do with education ... they are mainly institutions of control where certain basic habits must be instilled in the young.  Education is quite different and has little place in school’, he was repeating some of the Edmond Holmes message about the Path of Mechanical Obedience. As Edmond Holmes proclaimed, school – the compulsory, adult-dominated, formal teaching ghettos, exam-ridden model – was not a learning system, but an anti-learning system. The adults who perpetuated it often meant well but were ignorant of what they were actually doing, having been ‘dumbed down’, as John Taylor Gatto puts it, by such a system themselves.

E.T.Hall concluded in his book The Silent Language (1977, p. 102) that:

‘Schools have transformed learning from one of the most rewarding of all human activities into a painful, boring, dull, fragmenting, mind-shrinking, soul-shrivelling experience.’   

Holmes would have agreed, observing that under a National Curriculum approach, learning and teaching became debased:

‘In nine schools out of ten, on nine days out of ten, in nine lessons out of ten, the teacher is engaged in laying thin films of information on the surface of the child's mind and then after a brief interval he is skimming these off in order to satisfy himself that they have been duly laid.’ 

Edmond Holmes (1911) What Is and What Might Be, p, 56

John Taylor Gatto in Dumbing Us Down, concluded that ‘It is the great triumph of compulsory government monopoly mass schooling that among even the best of my fellow teachers, and among even the best of my students' parents, only a small number can imagine a different way to do things’. Holmes saw it this way too, observing that the people in the system often meant well, but their imagination and ability to understand had been impaired by their own school experiences: 

‘For, with the best of intentions, the leading actors in it, the parents and teachers of each successive generation, so bear themselves towards their children and pupils as to entail never-ending calamities on the whole human race – not the sensational calamities which dramatists love to depict, but inward calamities which are the deadlier for their very unobtrusiveness, for our being so familiar with them that we accept them as our appointed lot – such calamities as perverted ideals, debased standards, contracted horizons, externalized aims, self-centred activities, weakened will-power, lowered vitality, restricted and distorted growth, and (crowning and summarizing the rest) a profound misconception of the meaning and value of life.’  (From the Foreword to The Tragedy of Education)

Neil Postman and Charles Weingartner in Teaching as a Subversive Activity give their criticism of the old education, and the old concepts it conserves and transmits, making the point that the students who endure it come out as passive, acquiescent, dogmatic, intolerant, authoritarian, inflexible, conservative personalities who desperately need to resist change in an effort to keep their illusion of certainty intact.

The mechanics of such a system are described by Carl Rogers in Freedom to Learn for the Eighties, where he declared that, ‘When we put together in one scheme such elements as a prescribed curriculum, similar assignments for all students, lecturing as almost the only mode of instruction, standard texts by which all students are externally evaluated, and instructor-chosen grades as the measure of learning, then we can almost guarantee that meaningful learning will be at an absolute minimum.’  

Holmes saw examinations as a kind of disease:

‘In every Western country … the examination system controls education, and in doing so arrests the self-development of the child, and therefore strangles his inward growth.’ What is and What Might Be, p.8
The undue stress on examinations creates deceit:

‘In a school which is charged with the examination incubus, the whole atmosphere is charged with deceit. The teacher’s attempt to outwit the examiner is deceitful; and the immorality of his action is aggravated by the fact that he makes his pupils partners with him in his fraud. The child who is being crammed for an examination, and who is being practised at the various tricks and dodges that will, it is hoped, enable him to throw dust in the examiner’s eyes, may not consciously realise that he and his teacher are trying to perpetrate a fraud, but will probably have an instinctive feeling that he is being led into crooked ways.’ p.65
‘When the education given in school is dominated by a periodical examination on a prescribed syllabus, suppression of the child’s natural activities becomes the central feature of the teacher’s programme.’ p.66
‘The objections to the hope of reward as a motive to educational effort are of another kind … The prize system makes a direct appeal to the vanity and egoism of the child.  It encourages him to think himself better than others, to pride himself on having surpassed his classmates and shone at their expense.’ p.72

‘To invite the child to regard his classmates as rivals instead of comrades is to do him a great and far-reaching wrong.  It is to dam back the pure current of unselfish sympathy at or near its source.  It is to unseal the turbid fountain of vanity, of selfishness, of envy, of jealously, of strife.’ The Tragedy of Education.  p.50

Holmes confessed that he had been a party to this kind of thinking for some thirty years and was ashamed of himself for it. But he proposed an alternative approach. John Holt maintained that a good teacher teaches you how to teach yourself better – more of the ‘guide on the side’ than the ‘sage on the stage’ model. Edmond Holmes saw it this way too and observed that such teachers need to be more resourceful than the normal crowd instructors:

‘The teacher will of course have much to unlearn and much to learn. Nor will it be easy for them to find appropriate help and guidance. There will be things for them to do, directions for which are given in no current manual of pedagogy. Here are some of them:

· to efface themselves as much as possible, 

· to realise that not the teachers, but the children, play the leading part in the drama of learning, 

· to put unbounded faith in the nature of children, in spite of its early weaknesses, crudities, and other shortcomings, 

· to feel sure that its higher tendencies, if allowed to unfold themselves in due season, will gradually master and control the lower,

· to give children as much freedom as is compatible with the maintenance of the reality rather than the semblance of order, 

· to relieve children from the deadening pressure of the discipline of drill, and to help them to achieve the discipline of self-control,

· to provide outlets for all their healthy activities, taking care that these shape their own channels, as far as may be possible, and are not merely directed into ready-made canals, 

· to place at their disposal such materials as will provide them both with mental and spiritual food, and with opportunities for the exercise of their mental and spiritual faculties, 

· to give them such guidance as their expanding natures may seem to need, taking care that the guidance given is the outcome of sympathetic study of their instinctive tendencies, and interferes as little as possible with their freedom of choice,

· to do nothing for them which they can reasonably be expected to do for themselves,

· to abstain from that excessive fault-finding which the dogmatic spirit (always prone to mistake correctness for goodness) is apt to engender, and which paralyses children's initiative, and makes them morbidly self-conscious and self-distrustful, 

· to help them to think more of overcoming difficulties, and doing things well, than of producing plausible and possibly deceptive results,

· to foster their natural sincerity, and keep far away from them whatever savours of make-believe, self-deception, and fraud,

· to study and take thought for their individuality, so that they may realise and outgrow themselves and at last transcend their individuality, in their own particular way, the way which Nature seems to have marked out as best for them,

· to help them to develop all their expansive instincts, so that their growth may be as many-sided and therefore as healthy and harmonious as possible, 

· to realise, and help them to realise (should this be necessary), that healthy and harmonious growth is its own reward, and so relieve them from the false and demoralising stimulus of external rewards and punishments,

· to discourage competition between child and child, with the vanity and selfishness which this necessarily tends to breed, 

· to foster the children's communal instinct, their spirit of comradeship, their latent capacity for sympathy and love.’

Lightly edited version of The Tragedy of Education, p.73 -75.
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EDMOND HOLMES:
SPECIAL EDITION

At CPE-PEN we have long recognised the huge contribution of Edmond Holmes to the world of educational thought. Holmes had a
high profile career as Her Majesty’s Chief Inspector of Schools. He retired and wrote What Is And What Might Be in 1911 - a damning
indictment of the system he had served and a glimpse of what could replace it. His insights and ideas are as relevant today as they
ever were (if not inexcusably more so!). It is a great pity that he has never been more widely recognised and respected for his works.
CPE-PEN considers it is fitting in the centenary year of this seminal publication that we honour his legacy.

Pictures sourced from htip://www.globalarchitectsquide.com http://www.globalarchitectsquide.com/library/Edmond-Holmes.php
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Holmes wrote that he could easily have made this list longer, but that it may already be too long, for after all it was an idea he was setting before the teachers of the future, not a theory, still less a fully elaborated system. If the idea commended itself to teachers in any respect or degree, they must interpret it (both in theory and practice) in their own individual way. He felt that he would be false to his own first principles if he tried to do for them what, if it was to have any lasting value, they must do for themselves. Holmes anticipated later ideas that defined teachers as ‘educational travel agents’ rather than instructors. 

If we reflect on what Holmes would have thought of OFSTED with its philosophy and approach to learning of ‘you will do it our way, or we will find something unpleasant to do to you’ – an approach used on students, teachers and parents alike – it raises the question of whether he would have seen this as just a continuation of the tragedy of education that he wrote about a hundred years ago?

On Outcomes

Dr Roland Meighan

Roland read extensively and always had pertinent quotations to hand. 
......we have taller buildings, but shorter tempers; wider freeways, but narrower viewpoints; we spend more, but have less; we buy more, but enjoy it less. We have bigger houses and smaller families; more conveniences, but less time; we have more degrees, but less sense; more knowledge, but less judgement; more experts, but more problems; more medicine, but less wellness. We have multiplied our possessions, but reduced our values. We talk too much, love too seldom and hate too often. We have learned how to make a living, but not a life; we have added years to life, not life to years. We have been all the way to the moon and back, but have trouble crossing the street to meet the new neighbour.  We have conquered outer space but not inner space. We have cleaned up the air, but polluted the soul; We have split the atom, but not our prejudice. We have higher incomes, but lower morals; we have become long on quantity, but short on quality.  These are the times of tall men and short character; steep profits and shallow relationships.  These are the times of world peace, but domestic warfare; more leisure, but less fun; more kinds of food but less nutrition.  These are the days of two incomes, but more divorce; of fancier houses but broken homes. It is a time when there is much in the show window and nothing in the stockroom; a time when technology can bring this letter to you, and a time when you can choose either to make a difference, or just hit delete.

A student at Columbine High School, scene of the mass shooting of students by their   classmates, in Living Lightly, Spring 2001

We are a group of students, teachers, artists, activists, musicians, writers, journalists, filmmakers and farmers. We are kids, and we are fed up with the way that we and our peers are treated. Young people are capable of playing a vital role in our communities. Throughout time, we have participated in progressive political action. However, adults often overlook our potential and fail to support us. Parents, teachers and other adults in our lives ignore and marginalize our views.

WE WANT OUR VOICES BACK! We are locked up for seven or more hours a day, for at least 13 years. We are forced to "leam" things that aren't useful or applicable to our lives and that often aren't even true. We are taught to obey, to keep our opinions to ourselves and to remain silent. We are groomed to enter the workforce. We are targeted by corporations that prey on us as lucrative customers.

WE WANT OUR MINDS BACK! We are punished for pursuing our dreams. We are raised and indoctrinated into a culture of racism, sexism, ageism and violence. We are forbidden from being in public during certain hours of the day.

WE WANT OUR FUN BACK! We are taught not to question or challenge our own oppression. We learn only how to operate within and perpetuate authoritative relationships. We want to escape these destructive environments.

WE WANT OUR LIVES BACK! For all of these reasons, we are organizing Celebrate Youth!: A Conference on Liberation, a three-day gathering scheduled for Feb. 15-17 in St. Petersburg, Florida. The conference will incorporate serious discussion, analyses of the problems facing youth today and constructive workshops that equip us with the tools we need to dismantle these oppressive systems in favor of a healthier approach to learning and living. Of course, we will also have fun with activities such as games, movies, picnics, a concert, free-form performances and bike rides through the city. Through this conference, we hope to empower youth and adults from a variety of communities and diverse backgrounds to begin building a society based on freedom and respect, rather than oppression and domination. 

Statement from ‘Celebrate Youth! A Conference on Liberation.’

[image: image16.jpg]UNFASHIONABLY
UNFASCIST?

A Selection of Quotations on Education

Compiled by
Roland Meighan

Educational Heretics Press




[image: image17.jpg]The Freethinkers'
Guide to the
Educational

Universe

A Selection of Quotations on Education

Compiled by
Roland Meighan

Educational Heretics Press




He loved this classic from Edmond Holmes.

In nine schools out of ten, on nine days out of ten, in nine lessons out of ten, the teacher is engaged in laying thin films of information on the surface of the child’s mind, and then, after a brief interval, he is skimming these off in order to satisfy himself that they have been duly laid.

Edmond Holmes (1911) What Is And What Might Be.
Edlines
"In the dark night of education, in which we have lived since 1988, Roland Meighan is one of the few who have kept candles alight." 

Ian Lister, Professor of Education, University of York

“Perhaps when we have achieved a humane, transformational education system, at home, in learning centres and a host of other settings, we will think we have done it ourselves – but it will really be because we learnt from Roland Meighan and a few other ‘heretics’.” 

Tricia David, Emeritus Professor of Education, Canterbury Christ Church University College

“He is an acknowledged 'educational heretic' for his view that mass coercive schooling is an obsolete and counter-productive learning system, suitable only for societies with strong totalitarian tendencies, which should be phased out as soon as possible, and replaced with a more intelligent, learner-friendly, democratic arrangements for learning.”

“He is an acknowledged 'educational heretic' for his view that, in a democracy, schooling is not the solution but part of the problem, with its endless uninvited teaching, its domination culture and its day-prison approach to learning.”

Book Review: Comparing Learning Systems: the good, the bad, the ugly and the counter-productive by Roland Meighan. Educational Heretics Press. ISBN 1-900219-28-X
Alan Wilkins
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‘Schools are part of the problem, not the solution’. Roland Meighan chose to conclude his recent publication ‘Comparing learning systems: the good, the bad, the ugly and the counter-productive’ with the comment above. 
Both the title and this comment seem very relevant when juxtaposed with recent headlines on truancy crackdowns, city academies and discipline in schools. Unauthorised absences now account for one in five missed days from school. This is an increase equivalent to 4,500 more pupils being out of school every day in 2004-05 than twelve months earlier - despite special government and school measures to reduce them.

Helping you and me to make sense of this complex educational ferment is what this slim volume seeks to do. We cannot comment on, or challenge, entrenched monolithic educational structures, unless we understand how this state learning system compares with others and what are the alternatives.

This ‘pocket’ book provides the means to achieve this and much more. Roland Meighan’s timely revision presents his classification by which different learning systems can be evaluated. He briefly introduces the four categories, authoritarian, autonomous, democratic and interactive. An initial reaction by the reader at this stage may be that this is elementary, even axiomatic. But this is a book that seeks to promote understanding, not obscure through elitist vocabulary. What evolves is a straightforward, not simplistic, analysis of very complex ideas. 

It is the application of this classification that aids analysis of the profusion of learning systems that exist, if only we reprogrammed our eyes to see them. As the author asserts at the outset ’you probably know more about learning systems than you think’ and we do – public libraries, informal and formal youth groups and associations, sports clubs, flexi-colleges, home-based education – the list is almost endless – wherever learning takes place it is, by definition, a learning system.

The reader, whether teacher, parent, home educator or interested observer, will internalise this classification and be able to critically review any learning system. Each category is explored using the same reference elements - for example, learning, teaching, parents, resources, location, organisation, assessment, aims and power.

Case examples of interesting practice i.e. different learning systems, have been selected to illustrate each category. This brings the classification to life. 

My advice, to the reader, is to suspend judgement temporally to really understand what is being described and illustrated; this is source of personal insight.

This new edition is an update on theory and practice. It relates back to the profound perspectives of the educational and social world according to John Holt, Bertram Russell and others; yet also looks to the recent past and present for national and international exemplars of practice of those seeking to influence and change totalitarian-style education systems.

The book concludes with consideration of the principles to guide the next learning system that needs to offer ‘alternatives for everybody, all of the time’. How personalised learning fits into this future is also elaborated with an illuminative comparison of the current educational career of a today’s 18 year old to that which is learner managed where learning experiences are combined into learning ‘episodes’.

Ultimately the core question remains ‘is this future or present learning system fit for what purpose?’ For Roland Meighan the response is clearly stated, ‘if we want a learning system fit for humans in a democracy, we have to face up to the stark proposition that … school is not the solution, it is part of the problem’.

So it is not an easy read; it challenges the reader to add to their educational vocabulary, to see the obvious in a different way, to apply insights to each new interpretation or case example. 

When you emerge from this book you will see a different educational world. The pay-off will be the informed discussions you have with others. This is what will bring this book alive, and by doing so give credence to the author’s interpretation of ‘what is and what might be’.

Alan Wilkins is an experienced educationalist and a consultant on co-operative learning. 

On Comparing Learning Systems: I love your earth shattering work in education.  Comparing Learning Systems lays it on the line – a wonderful resource.  Keep up the action. 

Dr Wayne B. Jennings I.A.L.A. (International Association of Learning Alternatives)

Flexischooling, Personalisation and New Learning Systems  

Peter Humphreys

Flexischooling has been around in the UK from the late 1970s thanks to Roland Meighan. Roland and CPE-PEN argue it has huge transformational potential to our learning system and that it should be recognised as a credible and viable option to families and learners. Flexischooling stands at the boundary between mainstream and alternative / home-based approaches to learning. It has the potential to challenge basic assumptions with our traditional learning systems.  As such there is the prospect to develop a dialogue between the two and a learning system fit for the 21st Century.

It was particularly satisfying that Roland lived to see the growth in interest in the concept over the last couple of years.
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FLEXISCHOOLING
GUIDANCE

At CPE-PEN we have long recognised the potential of flexischooling. Not only can the idea accommodate those who would prefer to
have part home-based education it provides the opportunity to challenge some of the assumptions of schooling and to think
differently about learning. The dialogue it generates between the mainstream and those educating beyond in home-based and
alternative settings provides a real platform for engagement on how learning works and what we are prepared to count as progress
and success. As such it can be a significant catalyst for transformation of our learning system.

CPE-PEN hopes the contributions to this flexischooling manual will ignite widespread interest and educational freethinking.
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Origins

As one of the authentic educational freethinkers my colleague CPE-PEN trustee/director and mentor Dr Roland Meighan is second to none. The idea of flexischooling came to his attention in the 1970s in two ways at once. Dr Meighan was researching home–based education in UK and found that home educating families were not necessarily opposed to schools.  Those who were not wanted a flexible relationship with schools ‘getting the best of both worlds’. Some pioneers like Kate Oliver achieved a flexischooling arrangement with the local school and LEA in Warwickshire. At the same time Dr Meighan came across experiments in the USA with flexible learning arrangements called Independent Study Programmes or ISPs.  It was, in effect, a version of flexischooling. Dr Meighan continued to explore the logistics of flexischooling and additionally held discussions with John Holt in 1984 on his last visit to England before his untimely death from cancer. 

At the same time Philip Toogood another of CPE-PEN’s trustee/directors was at Hartland (Devon, UK). He was invited by the Schumacher Society to co-ordinate a movement to become known as the Human Scale Education Association in 1985, culminating in a three-day international conference in Oxford attended by over 200. This explored the ideas of Minischooling and Flexischooling in a variety of settings including the ‘New York City as School’ and the need to protect small schools and the right to home education. Philip and his wife Annabel spent two years working at the Small School at Hartland. They were then asked in 1987 by parents to re-open the Dame Catherine’s School at Ticknall, Derbyshire, as an independent, parent-cooperative learning centre and all-ages flexischool. The secondary section of Dame Catherine’s split off to become the East Midlands Flexicollege, a base for the development of flexi-schooling (perhaps the UK’s earliest example of a full flexischool) in Burton upon Trent. This was presented to the Blair government as a model for attachment to each secondary school in Burton but, in spite of initial encouragement to make the application and strong approval in the official published inspection, the request was refused.
The culmination of this thinking led to a book in 1988, Flexischooling – education for tomorrow starting yesterday, published under the Education Now imprint (and still available  from Educational Heretics Press http://edheretics.gn.apc.org/ ).

In Roland’s own words….

The idea of flexischooling is a significant movement away from authoritarian schooling – the day prison model where children are compelled to attend and submit to whatever regime a particular group of adults decide to impose.  It hardly matters whether the school is a Local Authority school, a Faith School, an Academy, a so-called Free School, or a Charter School, they are just variations on the day prison model. But flexischooling begins to introduce some genuine choice for the parents and the children – and the teachers too, by offering some of the freedoms of home-based education. It is a move into a more democratic form of learning.

It has several layers of meaning. One is that there does not have to be a single location for learning.  There can be several including schools, homes, museums, work-places, libraries, and community centres to name but a few.

Then, parents are not defined a part of the problem but as potential solutions having an active role in co-operation and partnership with schools. Children can learn effectively without a teacher being present – a fact known well to correspondence colleges.

Furthermore, teaching is not synonymous with instructing.  Activities structured for learners or with learners helping them locate resources to further research are types of teaching. John Holt observed that a good teacher helps you teach yourself better.

Next, resources at home can be valuable aids. Amongst them – T.V., radio, computers, mobile phones, cameras, video recorders and other digital technologies and social media.

Under such conditions, schools become convivial institutions rather than coercive ones.

Although flexischooling sounds futuristic, a central finding is that some key components are available and operational in different schools, homes and community locations, and in the various countries. It is an attempt to see how a new model of schooling can be generated out of the old to respond to the needs of a society in the throes of a communications revolution. We have a changing world. Its technologies and its cultures continue to change and become more complicated. Knowledge continues to grow and existing knowledge is shown to be partial and sometimes in error. Rigid people cannot cope: flexible people have a better chance of coping.

Behaviour in the modern world is also complex. Sometimes we need authoritarian behaviour, i.e. the types of responses and people who know when it makes sense to take orders or give them. At other times we need the self-managing skills of autonomous behaviour and at other times the cooperative skills of democratic behaviour. The world is multi-dimensional. An adequate education means helping people to grow and match it. 
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Today

Ever since these early days CPE-PEN has received numerous monthly enquiries about the availability of flexischooling and how to go about it.  The broadsheet newspapers have featured flexischooling at least twice a year, and usually very positively. Unfortunately, they have not really followed up and developed the narrative on the potential implications of flexischooling. They have also, sadly, been prone to stereotype flexischooling families as quirky, wealthy, middle-class, part-time, home-based educators. These myths are quickly extinguished if one follows the flexischooling Facebook groups… 

Flexischooling

http://www.facebook.com/home.php#!/groups/390275147684238 Flexischooling families UK http://www.facebook.com/home.php#!/groups/380046592033979/ Flexischooling Practitioners http://www.facebook.com/home.php#!/groups/133020056831365/. 

We have heard about and supported various flexischooling ventures around the country and fielded many queries from headteachers and governors. In terms of government guidance… there is little, and this has always hindered the development of the ideas. Failure to address real practical issues, legal responsibilities, funding, registration etc has made things messy for schools, families and local authorities and difficult for those not prepared to go the extra mile. 

Matters have been worsened by a lack of understanding of flexischooling. It is not, as portrayed, a fixed concept – rather it is a continuum. At its simplest a transaction of shared time between home-based learning and school learning. More radically it can offer challenge across all dimensions of schooling including notions of curriculum, learning and teaching.   

Despite these issues, over recent years there does appear to be a growth in flexischooling in all its guises. Mainstream schools like Hollinsclough CE Primary in the North Staffordshire Moorlands (Headteacher: Janette Mountford-Lees) http://www.hollinsclough.staffs.sch.uk/Flexi.htm  and Erpingham CE Primary in Norfolk (Headteacher: Simon East) http://www.erpinghamprimaryschool.co.uk/ have both had extensive media coverage. Clusters of schools in various local authorities are known, as are isolated examples across the country. There are non-mainstream flexischools like the Manara Academy in Leicester (Principal: Dr Fatima D’Oyen) www.manara-education.co.uk. There are also settings offering different types of flexitime experiences split between mainstream school and some form of alternative learning centre; then again between home-based learning and a learning centre: Self Managed Learning College (Prof. Ian Cunningham). http://www.college.selfmanagedlearning.org/, The Stables Project, York (Linda Fryer) http://www.thestablesproject.co.uk/ .   The permutations are endless. The Facebook network groups have grown exponentially.

Are these indications of a shift from the ad hoc to a growing trend… the tip of an iceberg? The truth is we do not know. It certainly feels like it. The interest generated by the CfBT Flexischooling Conference in 2011 was indicative of something stirring.  http://tinyurl.com/7u28k3u The more we look into the current state of flexischooling the more we find going on.

What is most exciting is the potential we have to harness and network families, learners and flexi-settings. There is an urgent need to develop ideas and practices that can build on the real requirements of learners, on what we know about learning and the development of sustainable families and society. Fleshing out the possibilities offers the chance to develop diversity and choice in the learning landscape and achievement for our young people.

Meeting Learner Needs

Flexischooling potentially has widespread application for learners and families. Every youngster has the right to expect their needs to be accommodated if their learning is to flourish and if they are to respond to life-long contributions and responsibilities to society. A number of learner groups have particular problems in the current systems. They are typically those at the ends of the achievement spectrum for whom the age-stage, paced and progressed curriculum and assessment is far too rigid and inflexible. They find themselves as ‘square pegs in round holes’. Those on the autistic spectrum or those who are exceptionally gifted are particularly ill-served. Flexischooling arrangements can provide a framework for them to thrive, meeting both their specific learning requisites and their social needs. (See Clare Lawrence’s article on Flexischooling and autism in this journal and her book Autism and Flexischooling, A Shared Classroom and Homeschooling Approach, published by Jessica Kingsley Publishers, priced £14.99

Small Schools

Small schools naturally find flexischooling can offer a particular lifeline to sustainability. It is already apparent that flexischoolers are prepared to travel astonishing distances to access flexi-education with settings they can trust and work in partnership with. Additionally, attracting flexischoolers can be crucial in maintaining the fabric of a locality. This is specifically important in small rural communities where decline can be hastened without the local school. 

Further, flexischools offer real engagement with the elective home education communities. Ironically, where there is a flexischooling arrangement both government and local authority may be assured that they are in contact with home-based educators and less inclined to pursue ill-thought-out schemes and overbearing policing of this community.

The Flexischooling Continuum

As I have already suggested flexischooling (like personalisation) sits along a continuum. At its shallow end and simplest it is a basic flexitime arrangement where the school-based and home-based learning are discrete and continue as ‘normal’. The mainstream system has traditionally accommodated this to some extent with nursery/early years provision. There are also examples of some secondary phase schools which offer flexitime contracts with various students who earn the right to study away from school for periods. 

In the USA flexible week arrangements in Independent Study Programmes (ISPs) use specially trained staff who negotiate timetables with families. So, even at this superficial end of the continuum the concept begins to question some basic assumptions of schooling, accepting…

· a single location is not essential

· parents can have an active role

· children / young people can learn without teachers being present

· facilitating learning is as much part of teaching as formal instruction

· resources at home/elsewhere both physical and virtual can be utilised

· uniqueness of individuals / individual learning styles can be respected and accommodated

At the radical and more transformational end of the spectrum deep flexischooling goes further in confronting notions about schooling and its view of learning. As such, it has very strong links to deep personalisation (as opposed to the government’s weaker version of personalisation described as ‘tailoring’). Deep flexischooling like deep personalisation recognises the rapidly changing world, the ubiquitous availability and ease of knowledge access, the complexities of life and behaviour. It recognises rigid people do not cope, flexible people have a better chance. Behaviour in the modern world is so complex. Sometimes we need authoritarian behaviour (knowing when to take orders/give them), sometimes we need self-managing skills of autonomous behaviours and at yet at other times the cooperative skills of democratic behaviour. The world is multidimensional whilst our schools for the most part are unidimensional offering predominantly authoritarian experiences. 

Flexibility in all dimensions then, is the key - for example the idea of curriculum. Schooling takes curriculum for granted as the National Curriculum with its pre-ordained age-stage progressions and assessments. Yet it is, in reality, just one curriculum offer. It is in effect part of a wider Catalogue Curriculum available from a variety of countries and organisations across the globe. Additionally, there is of course a Natural Curriculum which is the learning chosen by self-managed and autonomous learners. It may or may not include elements from the Catalogue. Radical flexischools can begin to explore these dimensions by supporting the learners in their navigation through curricular options and progressions. Rather than the predictable current 4-19 Pathways learners can identify much more flexible learning episodes and journeys at a pace and timescale dictated by their own needs. 

In Dr Meighan’s conversations with John Holt, John re-iterated his proposal that schools could be invitational rather than based on conscription (likened to ‘day prison’).

Why not make schools into places where children would be allowed, encouraged, and when asked, helped to make sense of the world around them in ways that interested them?

CPE-PEN Vision

At CPE-PEN we do have a vision of how our learning systems can evolve into something fit for purpose. We believe our schools should be recycled into All-age, Invitational Community Learning Centres. These would be 365/24/7 Community Resources, physical and virtual hubs and a base for pedagogues. The latter with other mentors… families and peers would support self-managed learners. Together, they would help learners devise their own personal learning plans, learning episodes and journeys from the available catalogue and their own natural curriculum. They would be available to inspire and challenge, facilitating invitational learning and assessment free of age-stage progressions. It is a vision built on self-determination, democratic practice, excellence and achievement. It goes beyond the minimal competencies of our present systems and leads to fulfilment, personal and societal responsibility and commitment.

Flexischooling can offer a window on the possibilities. 

Invitation, Choice and the Catalogue Curriculum

Dr Roland Meighan

Roland looked back at examples of convivial, invitational learning centres in action. He always had the knack of illustrating his ideas in straightforward, easily communicated ways.
In the daytime, the schools in the borough where I worked were the normal compulsory, day-prison organisations – Illich classified such places as ‘coercive institutions’. Chief Inspector of Schools Edmond Holmes described them as the ‘Tragedy of Education’ in 1911.

But in the evening they were transformed.  They became invitational learning centres called the Evening Institute (E.I.) – Illich classified such places as ‘convivial institutions’. They were very popular and much in demand.

After a few years as a teacher in a secondary school, I took up the appointment as an organiser of further education in the borough of West Bromwich to help manage Community Centres, Youth Clubs and the Evening Institutes. One task was to prepare the ‘catalogue curriculum’ for the last named.  Classes were offered in a wide spectrum of activities ranging from Spanish and French, to Keep Fit, to Cookery, to Amateur Dramatics, to First Aid, to Examination Subjects in English, Maths and the like, to Car Maintenance. The brochures, the catalogues of learning opportunities, were then distributed to members of the public to make their choices. 

Class and Age did not seem to matter much. An examination class could contain 16 to 60-year-olds, and the other subjects showed the same pattern. The Evening Institutes flourished in middle class and working class areas alike. There were modest fees charged but this did not seem to deter people from coming along to enjoy their chosen learning opportunities. 

The head of each E.I. was a facilitator, an educational travel agent, rather than the directorial model of heads of the daytime schools. One task was to review outcomes and stimulate feedback in place of any formal testing or inspection. Another of their tasks was to respond to requests for classes not yet on the brochure. These could be somewhat unusual. Thus, a group of young men requested a class in Morse Code. They were working to pass the exams for their Radio Amateur Certificates.  The only person we could find to run the class was me. I had served my National Service in the Royal Signals as a radio operator, so, unexpectedly, I found myself teaching a Morse Code class.  They all passed!

When Janet’s Keep Fit class teacher fell ill, it looked as if the class would have to close.  But the class members persuaded Janet to fill the breach.  She was so successful that she was invited to run another class at another E.I.

So, can we recycle schools into convivial, invitational learning centres? Yes, we can. Compulsion has to give way to invitation and the National Curriculum to the Catalogue Curriculum. We have done so in the past, we can do so again.

One doubter asked if this would work with young children.  Well, Janet worked for years in an open plan, integrated-day infants school.  The open plan had been created by taking off some of the doors and leaving the others open all the time, and using the corridors as display and working spaces.  Children made their own learning plans from the facilities and activities on offer, in consultation with the teachers, and could operate in any of the rooms available.  This is about as far as you can get within a coercive learning institution in making it invitational and personalised.

George Baines died recently.  His obituary in The Guardian by Catherine Burke noted that he was one of a group of headteachers who worked for primary schools to become ’hives of activity where children were occupied in a variety of carefully designed and differently ordered spaces, supported by teachers working co-operatively in teams …’

Home-based education co-operatives, such as the Learning Centre at Chard, Somerset, operate in the same way.  On a recent visit I found that the enthusiasm for learning of the children was clear for all to see.

Yes, it has worked with young children in the past and still does today in some places.

Learning Journeys and Episodes  

Peter Humphreys

Roland’s educational perspective is underpinned by the continuous availability of educational choices… alternatives for everyone, all the time. This is a firm belief in self-determination, self-managed learning and real personalisation. The learner-researcher-traveller navigating their way within a personalised educational landscape – accessing various bespoke and packaged learning pathways. Roland developed this thinking with his notion of learning journeys and episodes.
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Freed from constraints of trying to squeeze learning into the 4-16, pre-packaged schooling progression the learner has the opportunity to travel along a rich variety of learning journeys and episodes (Meighan 2005) from the available landscape.

Roland Meighan made some simple illustrations of journeys and episodes contrasting them to the limitations of restrictive schooling.

The current profile of an individual’s learning journey in the UK, for the first stages of their lives looks like this:

One to four/five years: 
Home–based learning with playgroups experience, and/or child-minding and nursery experience in some cases.

At four/five years:
Attendance at a state school with a government dictated curriculum, testing, and inspection with a teacher-directed learning regime, apart from small minorities who attend private schools, or are home-educated by family choice.

At six years: 
The same

At seven years:
The same

At eight years: 
The same

At nine years: 
The same

At ten years: 
The same

At eleven years: 
The same

At twelve years: 
The same

At thirteen years: 
The same

At fourteen years: 
The same

At fifteen years: 
The same

At sixteen years: 
Some continue with the same, some leave school and go into employment.

At seventeen years:
The same

At eighteen years:
Approaching half the population go to a university where they study a lecturer-directed learning regime with university dictated course contents and testing.  A growing minority are choosing the more learner-friendly regime of the Open University at a fraction of the debt incurred from the old-style, ‘late-adolescent three-year exile’, university course.

Within this time period, some will have had some true educational experiences: ‘Some true educational experiences are bound to occur in schools.  They occur, however, despite and not because of school.’ (Everett Reimer).  But, overall, none of this has much to do with personalised learning.  It is people processing.  It has been said that education is ‘asking questions all the time’.  The profile above is based on the idea of NOT asking questions but learning the required material, and developing only the required skills, hence the description by Paul Goodman of it as ‘compulsory mis-education’. 

From the point of view of personalised education, what are the possible building blocks of a learner-managed education? I will call these ‘episodes’ and work in one year building blocks.  But such episodes could be shorter – a half year or a quarter of a year. These building blocks can be seen as the macro-level of the catalogue curriculum, the alternative to an imposed, dictated curriculum.  The micro-level contains the more detailed items of the content of experiences, projects, courses and, where appropriate, subjects – the whole range of all possible learning experiences available in society, including the methods of invited teaching, research, books, computers, workshops, and so on.

Here is a list of possible ‘episodes’:

1. Home-based education – properly acknowledged and supported 

2. Home-based education learning co-operatives

3. Weekday programmes at Community Learning Centres (schools recycled into non-ageist centres)

4. Weekend programmes at local Community Learning Centres 

5. Travel and Study year UK

6. Travel and Study year Europe

7. Travel and Study year elsewhere

8. Residential College (recycled residential school similar to the Danish Efterskole ) year with a sports focus

9. Residential College year with an arts focus

10. Residential College year with a music and dance focus

11. Residential College year with a rural studies and environmental focus

12. Year for exploration of the learner’s locality and its learning sites

13. Joining a Democratic Learning Co-operative based on the local Community Learning Centre or public library

14. Joining a City as School scheme

15. Duke of Edinburgh’s Award Scheme year or a Scouts, Guides or Woodcraft Folk year

16. Voluntary work in the community

17. Joining an ICT Virtual Learning community or programme such as NotSchool.Net

I am sure readers could add further options to this list.

One individual learning profile might look like this - decided by the learner in conjunction with the family and a support and advice service of a new profession of personal tutor-guides. These would be pedagogues or PEDAs for short, who would act more frequently as educational travel agents than as instructors:

Years one to five: 
Home–based learning with play-groups experience, and/or child-minding and nursery experience in some cases

Year six:
Further home-based education and involvement in a home-based education learning co-operative

Year seven: 
Weekend programmes at local Community Learning Centres with further home-based learning

Year eight: 
Weekday programmes at local Community Learning Centres 

Year nine: 
Year for exploration of the learner’s locality and its learning sites 

Year ten: 
Residential College year with a rural studies and environmental focus

Year eleven: 
Weekday programmes at local Community Learning Centres 

Year twelve: 
Weekday programmes at local Community Learning Centres 

Year thirteen: 
Residential College year with a music and dance focus 

Year fourteen: 
Joining a Democratic Learning Co-operative based on the local Community Learning Centres or public library

Year fifteen: 
Joining an ICT virtual learning community scheme e.g.NotSchool.Net

Year sixteen: 
City as School scheme combined with voluntary work in the community

Year seventeen: 
Residential College year with a sports focus with some music and dance

Year eighteen: 
Travel and study year UK

Year nineteen: 
Open University studies along with a Travel and Study year Europe

 At the outset of such an ‘episodes’ scheme, a lot of families may ask for the familiar pattern of weekday provision for many of the years. This would be available, on request, in a flexible learning system, with the pattern decided by the learners and their families in conjunction with their personal tutor(s).  But, if the experiences of the all-year-round education schemes in USA are anything to go by, the delight of the first families to vary their pattern is likely to be contagious. 

In reality this is only the beginning. The types of setting available are extensive and episodes could be as long or short as desired. Choices could be bespoke and co-constructed or off the peg and packaged from the wider catalogue curriculum offers. Without the current time frames progress can be as diverse, rapid or slow as the learner chooses. Importantly, it can be right for each learner permitting learning to fit with other aspects of his (or her) life. It allows time to strengthen both the wider development of the individual and develop family and community cohesion. Some home-based learners already adopt versions of this approach and they are well attuned to this kind of adaptability. We occasionally hear of the really adventurous... families who will decide to learn together in a totally bespoke fashion perhaps whilst sailing round the world. Others will take on more conventional packages and learning journeys. The important element is that the choice lies with the learner and that the whole spectrum is available for people to mix and match as best meets their needs and circumstances.

The emergent edversity within the educational landscape described by Meighan is conspicuous for its lack of schools. Indeed, schools as we know them do not live up to the principles and values of personalisation. We cannot avoid the conclusion that they stand in the way of personalised and imaginative responses to learning and living. They are obsolete.

The world our kids are going to live in is changing four times faster than our schools.

Dr Williard Daggert


All schools as we know them would be recycled into all age invitational community learning centres. They wouldn’t have one fixed model although they might have a core of quality community resources.
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Recycle Schools Now into invitational, all-age community learning centres operating year round.

Community Learning Centres
Peter Humphreys

Roland believed schools should be recycled into all-age invitational Community Learning Centres - a core part of the personalised educational landscape. There would be commensurate recycling of teachers into a variety of roles. Learners would be largely self-managed.
We might imagine a little further as to what this new personalised educational landscape could mean for people by 2025:

All schools have now evolved into all-age Community Learning Centres (CLC) open 24/7 and all the year round. They all now have the most outstanding world-class facilities for learning, sport and leisure housed in buildings of inspirational design and functionality. Typically, they are built around a comprehensive multi-media library, ICT hub and resource centre. Here much of the community media and publishing facilities are based. Cultural, sporting, health and social service components exist according to local needs.

The networks, clusters and federations of schools of the previous decades developed into the CLC networks and collaboratively ensure that learning and setting needs of their communities can be met. 

The networks are bases for the pedagogues (PEDAs) (Meighan 2005) and extended educational professionals. Master educators steeped in the knowledge and skills of how we learn, how we can accelerate learning, and in human development. They have expertise in assisting those who have challenges in their learning. They act across a range of roles: guide, mentor, coach, tutor, teacher and assessor. They assist in co-producing personal learning plans and help in solution building. They bring together learners with learning experiences and courses. They put learners in touch with key professionals in CLCs. with community based tutors and volunteers, with work experiences and apprenticeships. They are important guides and links beyond the local community. They help co-create learning journeys, inspire and challenge. 
Learning takes place in a range of settings in the landscape according to the needs, aspirations and aptitudes of the learner. CLCs still run curricular courses but rarely in groups of more than 10. This facilitates the high quality and quantity of discourse we expect in most learning. The CLCs operate on various cycles so that not all learners and staff and others are in at the same time. There are no traditional schooldays, weekends and holidays.  

Distance learning is widely available with external expertise being channelled in via digital links and local follow up. Most learners have flexible learning paths with episodes made up of localised CLC experiences, independent study, distance learning and small group tutoring. Some are home-base educated and others have periods of home learning. The range of options described by Meighan are but a fraction of the available opportunities and all learners have access to high quality resources and support wherever they learn. They follow a mixture of their own naturally defined curricula and they select and modify the catalogue of curricula found locally and globally. 

Issue-based, integrated curricula and research are at the heart of most learning rather than the silos of past subject curricula. Experiences are open to all regardless of age. Learners and mentors are well used to supporting, and teaching across the age ranges. What impresses visitors to communities is the early age at which the learners attain independence. They come expecting to see choice equalling a laissez-faire, shallow approach to education. Nothing could be further from reality. They find highly committed learners, learning more and more effectively than they did under mass-schooling. The learners are freed from enforced timescales, lessons, terms and years. Readiness is pivotal.
 Learning is contextualised in communities where learning is valued highly and where everyone shares the sense of responsibility. Learners are learning because they want to for the benefit of their futures and at their pace and are not jumping through hurdles at the behest of others.

Learning is available anytime and independent of place. All citizens have access to the latest ICT, worldwide web and digital connections at home. The country long considered this digital future investment as a necessity in a modern educational landscape. It is recognised as a freely available utility along with its transport system. 

Some of this kind of thinking already permeates educational futures debates and it is certainly not new. The proposed Minnesota Experimental City (MXC) planned as a laboratory for social, technical and environmental innovation along with a new approach to education looked to replace schools as we know them (Glines 1989). Schools were to be changed into a variety of learning centres:

Early life studios will be designed so that parents, young children and staff members can meet regularly to create an environment that provides creative learning experiences and offers opportunities for parents and older young people and other adults to learn about the mental, emotional, physical and other needs of early childhood.

Stimulus studios will be established, where there will be a constantly changing array of prompts to provoke and extend learners’ perceptions and thinking, to arouse curiosity, to stimulate laughter and, wonder, reverence, imagination and competence. There will be films, tapes, videos, exhibitions, books, resourceful community and virtual reality experiences.

Gaming studios where learning takes place by playing educational games, where there is the opportunity to take part in simulations and role-play, and where arena theatre events will be developed.

Project studios will be available where learners work on real projects, such as making a video, writing a book or TV script, designing new materials and products, or planning projects to be undertaken later in the community. In the UK, Walsall Community Arts has produced a Dreaming for Real project pack which has been setting such projects in motion.

Learner banks will be designed to store and loan out the tools and equipment needed by learners. A large part of the bank would store books and other material now found in conventional libraries.

Family life Centres where families will learn together. The centre will offer meetings, seminars, tutoring or community-centred discussions. For those who learn well some of the time in school-type settings, these will be provided here.

Community facilities such as homes, businesses, public places and sports facilities, will be available as appropriate, as part of the learning network. The network of learning centres will remain permanently fluid, open to evaluation, review and change. 

(From Meighan and Harber 2007)

John Adcock detailed a vision with many features in common with the Minnesota Experimental City Model in his two books In Place of Schools (1995) and Teaching Tomorrow (2000). Even a global corporation like Arthur Andersen Consulting conceived of multi-age Community Learning Centres in every neighbourhood for self-directed learners with facilitators and not teachers (Arthur Andersen and Creative Learning Systems 1999).

The essential point here is that CLCs develop to meet the community need and are established on personalisation principles. Common core assets, resources and functions might exist but there might also be differences or specialisms within neighbouring CLCs. Child-care functions would be an important feature to permit the kind of variety in journeys and episodes to take place.

CLCs would be at the core of social policy and be subject to massive funding, continuous development, adaptation and redevelopment as needs change.

Question (from the editors of Education News, New York City):

‘If America’s schools were to take one giant step forward this year toward a better tomorrow, what should it be?’

Answer:

 ‘It would be to let every child be the planner, director and assessor of his (her) own education, to allow and encourage him, with the inspiration and guidance of more experienced and expert people, and as much help as he asked for, to decide what he is to learn, when he is to learn it, and how he is to learn it, and how well he is learning it. It would be to make our schools, instead of what they are, which is jails for children, into a resource for free and independent learning which everyone in the community, of whatever age, could use as much or as little as he wanted.’                      

John Holt
Advisors and facilitators were self-selected by the learners. Students could ‘vacation’ whenever they wanted, or ‘learn’ at school, at home, in the community, or in the world…

Don Glines (2006) talking about an enlightened programme at the Wilson Campus School, Minnesota

The Straplines
Dr Roland Meighan
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'Rigid systems produce rigid people, flexible systems produce flexible people’

‘An educator becomes, predominantly, “the guide on the side” rather than “the sage on the stage”’

‘anybody, any age, any time, any place, any pathway, any pace’

‘alternatives for everyone, all the time’

‘I did it my way – though often in co-operation with others’

A Tribute to Roland Meighan 

Dr Bernard Trafford
Bernard pens his own special tribute to Roland echoing the views of many of those who knew him.

In autumn 1988 I started following an MEd course at the University of Birmingham, a once-a-week twilight session for three years: my aim was to become qualified in education policy and management with the hope of being taken seriously when it came to looking for senior posts.

My purpose then was, if not cynical, certainly utilitarian. For two terms I learnt about organisation theory, Weberian bureaucracy and other such matters led by the redoubtable Professor Peter Ribbins. I moved on to Law, and Economics: this was just before the advent of the first National Curriculum which subsequently changed MEd courses drastically. 

After a few terms I’d done all the significant management modules. I’d learnt a huge amount. In my end-of-modules essays I was always asked to relate the theory I had learnt to my own experience: it was a true education for an educator. 

So what was I to do for the sixth module? I signed up on a whim for something called “Alternative Educational Futures” run by one Dr Roland Meighan.

My life changed. As one week followed another, I was confronted with views of education, not to mention the shortcomings of schooling, that I’d never begun to consider before. Roland brought in guest speakers. One was Phillip Toogood, who was propounding the (then) heresy of mini-schools, breaking up large institutions into human-scale sections: that’s now regarded as a mainstream approach to making so-called titan schools manageable (and bearable). 

One evening I went home and told my wife, Katherine, that I’d discovered there was an alternative to full-time school: home education was a legal and practical possibility for our daughters, Eleanor and Rachel, if we really started to fall out with the National Curriculum. We did fall out with it, and we all enjoyed five rich and blissfully happy years of home education before the girls chose to return to mainstream school for the secondary phase.

At the heart of all this was Roland, illuminating, persuasive, intensely challenging, utterly humane, always courteous and generous, yet mercilessly intolerant of sloppy thinking or facile presumption. I never heard Roland raise his voice: but have never felt so challenged or so stimulated when talking about education to anyone else.

I guess the MEd worked for me: I became a head before I’d even finished it, but wanted to carry on, and asked Roland to supervise my dissertation on Student Voice. It wasn’t called that, then: the term hadn’t been coined. We were talking about democracy and empowerment, about giving children a voice, about participation and power-sharing (something we had practised in home education, too).

That theme – again, discovered initially through a challenging session with Roland, followed by on-going discussions over many years - gave direction to at least my first decade as a head. It still drives me (I’m now about to notch up 24 years, in two schools). 

The MEd complete, I was persuaded by Professor Lynn Davies and Roland, both excellent salespeople for the Birmingham School of Education, to take my work and research further into a full-scale PhD. Clive Harber was my supervisor: Roland was the external examiner in 1996.

Was that too cosy an arrangement? Certainly not: Roland’s questioning was far too acute ever to allow any complacency to creep in.

I suppose I must have had some of the personal qualities necessary for headship: but I know that, without Roland’s support, I would have lacked the courage to challenge accepted, unimaginative ways of running schools, let alone to create a more democratic, child-centred school (but one that also valued teachers, in contrast to the present-day Zeitgeist). The encouragement was always warm: there was always a sense that he believed in what I was trying to do, not unquestioningly, but intellectually as well as in a spirit of friendship. For more than two decades as a head I’ve always referred to Roland as my educational guru: and I’ve meant it.

He was delighted when as a family we embraced home education: probably disappointed when our children went back into school, though he didn’t say so. He was at heart a de-schooler, feeling that schools do too much damage through their inflexibility and mechanical approaches to the development of children to be worth the gains. 

By contrast I’ve stuck with schooling, and have always tried to minimise the negatives and build on the positives. Roland respected that and, while we would joke together at how well I was getting on at rearranging the deckchairs on the Titanic, he was generous in his encouragement and supportive of my work. 

Roland never stopped thinking about education.  In retirement he and Janet surrounded themselves with likeminded people to form Personalised Education Now - and have always been at the heart of its work. Never satisfied, even in ill-health Roland continued to challenge orthodoxies and promote consideration of alternatives.

Katherine’s and my move to the North East in 2008 took us a long way from Nottingham and the warm welcome we’d so often received at Bramcote Hills. We still kept in touch – and Roland’s writings in PEN newsletters and elsewhere continued to nourish my educational thinking.

The world has lost one of its great educational thinkers, however generously he would attribute that mantle to other figures, particularly John Holt. He was certainly the equal of all those trailblazers, just as he was their disciple and flag-bearer in so many ways. 

I have lost my educational guru. But in future we will always be able to look back through his writings, when any of us need that spark rekindled, and in that way his work and achievement will live on: a committed Humanist, he would be content to leave that legacy.

The world is a poorer place without him.

Dr Bernard Trafford was head of Wolverhampton Grammar School 1990-2008 and currently heads the Newcastle upon Tyne Royal Grammar School. He was Chairman of the former School Councils UK and chaired the leading independent schools’ association HMC 2007-9. 

Roland Meighan

Some of the tributes offered on Roland’s death.
He was a wonderful and wise man who had a huge influence on education. 

Roland was an inspirational and truly genuine individual.  He will be very sadly missed. 

His ideas and passion for a truly democratic education remain a powerful influence on my thinking, and I greatly treasure the time that I did spend with him.

He was such an inspiration to us as a family.


A remarkable thinker, clear, creative and approachable.

He was an inspiration to so many of us here … a good, humane, wise and funny man. The satisfying and creative path my family ended up taking was due so much to Roland, thanks to the books of his I read, the talks I attended and the discussions I had with him in person. I have so much gratitude for him. I met him several times and he was always enlightening, encouraging and compassionate. The best kind of human, really. A great loss to the world as well as to his family and friends.

Great and insightful work over the years and a sad loss to the much needed critical discourse and commentary required at this time.

A great man - and all the more so for being so modest and gentle.

As a testimony to Roland's work, it was after talking to him that my idea to home educate our own children was confirmed (for me) as the best way forward. He very kindly lent me a hard copy of his PhD Dissertation which he later said I could keep. We are so proud of how our children have flourished without the constraints of a formal schooling system, having had the opportunity to be aware of the various flexible options that are available. 

He was an inspirational teacher and helped me to look beyond the narrow confines of schooling as a form of 'education'.  His insights and thoughtful advice helped steer me down a road that I am still

travelling and enjoying.


I never got the chance to meet Roland but his writing and his presence have been an influence in my life and my own work both personally as a home educator and as a researcher interested in learning and in home and other forms of alternative education.  For people like me, Roland has been a towering and inspirational figure whose writing and thoughts have been both supportive and mind stretching.  His place in our thinking and in our affections is assured.  

He is irreplaceable as a voice of sanity in education, while his academic standing gained him respect, his unassuming manner made others listen.

 

For many years I was active in Education Otherwise and during that time Roland was a major source of practical and ideological support. He articulated a case for home education, often stood up for it in court and studied it in practice. 

 

I wish I had had more conversations with him, thank goodness I can still converse with his writings.

He re-walked into my life through my office door 20 years after I’d last seen him as a PGCE student visiting Birmingham University. From that moment he has always been there. I will greatly miss his counsel, mind and sincerity. No other educationalist do I hold in greater esteem

I am full of appreciation for Roland's work, for his empathy with the real problem experience of school as it affected many of us, and gratitude for the items he helped with and gave me a platform to share. Who will be there now with the same  academic status and not bought into the system?

Roland was so great for me as a "companion in war" against the establishment. We "copied" each other’s slogans. I often wrote that …. we could have changed the educational world. We wrote /thought /talked the same regarding schooling versus learning.

You don't know what you've got till it’s gone.

Educational Heretics Press
Roland and Janet Meighan

Roland and Janet set up Educational Heretics Press as a not-for-profit publishing house focussing on radical but accessible educational material. 
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We are a small press that exists to question the dogmas and superstitions of mass, coercive schooling, with its roots in totalitarian thinking, with a view to developing the next modern, humane, flexible, personalised effective public learning system – one fit for a progressive democracy that provides genuine choice from a menu of ‘alternatives for everybody, all the time.
"I am a fan of the Education Heretics Press because it asks necessary questions about the fundamental processes of schooling." Gerald Haigh of the Times Educational Supplement.

EHP developed an enviable reputation averaging four books a year over nearly twenty years 1988-2009

Routes to Change Jeff Kent.1988

Flexischooling Roland Meighan.1988

Democratic School Clive Harber and Roland Meighan.1989

Charnwood Papers Edited Bob O’Hagan. 1991

Small Schools Philip Toogood. 1991

Learning All the Time John Holt. 1991

Unfashionably Unfascist  Roland Meighan. 1991

Never too Late John Holt.1991

Issues in Green Education Edited Damian Randall. 1992

Anatomy of Choice in Education Roland Meighan and Philip Toogood. 1992

Learning from Home-based Education Edited Roland Meighan. 1992 reprinted 1998, 2000, 2005

Learner Managed Learning Edited Paul Ginnis.1992
Lifelines Edited Ron Biggs.1992
Democratic Learning and Learning Democracy Clive Harber.1992
Community Need and Further Education Frank Reeves.1993
Sharing Power in Schools and Raising Standards Bernard Trafford. 1993
Early Childhood Education: Taking Stock Janet Meighan and Philip Gammage. 1993
Compulsory Schooling Disease Chris Shute. 1993 reprinted

2000, 2005
Regressive Education Edited Roland Meighan. 1993
Beyond Authoritarian School Management Lynn Davies. 1994
Freethinkers’ Guide to the Educational Universe Edited Roland Meighan. 1994
Skills for Self -Managed Learning Mike Roberts. 1994
Praxis makes Perfect Iram Siraj-Blatchford. 1994
Modernity of Further Education Frank Reeves. 1995
Freethinker’s Pocket Dictionary Written by Roland Meighan and Edited James Meighan. 1995
Early Childhood Education: The Way Forward Philip Gammage and Janet Meighan. 1995
Developing Democratic Education Clive Harber. 1995
A very Private Affair Tony Jeffs and Pam Carter. 1995
The Further Education Curriculum Anna Frankel and Frank Reeves. 1996
Learning Technology John Siraj-Blatchford. 1996
Small Schools and Democratic Practice Clive Harber.1996
Informal Education Tony Jeffs and Mark Smith. 1996 reprinted

1999, 2001, 2005, 2007, 2008, 2009, 2010
Rules, Routines and Regimentation Ann Sherman. 1996
Children for Social Change Anthony Swift. 1997
Further Education as Economic Regeneration Edited. Frank Reeves. 1997
Parenting without God Jane Wynne Willson. 1997
Candles in the Storm Edited Naranjan Singh Noor. 1997
The Next Learning System Roland Meighan. 1997
Robert Owen John Siraj-Blatchford. 1997
The Holistic Educations Cara Martin. 1997
Can You Teach Creativity? Anna Craft. 1997
A.S. Neill Bryn Purdy. 1997
Charlotte Mason Marian Wallace Ney. 1997
Participation, power-sharing and school improvement Bernard Trafford. 1997
An Introduction to Curriculum for 3-5 year olds Viv Moriarty and Iram Siraj-Blatchford. 1998
Voices for Democracy Edited Clive Harber. 1998
Margaret McMillan Viv Moriarty. 1998
Edmund Holmes Chris Shute. 1998
Basic Skills and Further Education Frankel, Millman and Reeves. 1998
Henry Morris Tony Jeffs. 1998

101 Things to do with a Buzz Box John Siraj-Blatchford. 1999

Those Unschooled Minds: Home Educated Children Grow up Julie Webb. 1999

Teaching Tomorrow John Adcock. 2000

Getting Started in Home Education Rose and Stanbrook. 2000

Doing it their Way Jan Fortune-Wood. 2000 reprinted 2002, 2006, 2010

The Caring Classroom Henry Pluckrose. 2000
Black Woman in the Night Sky Frank Reeves. 2000
Bound to be Free Jan Fortune-Wood. 2001
Let our Children Learn Edited Tony Brown, Michael Foot and Peter Holt. 2001
Natural Learning Roland Meighan. 2001
With Consent Jan Fortune-Wood. 2002
When Learning Becomes your Enemy Clive Erricker. 2002
Bertrand Russell Chris Shute. 2002
John Holt Roland Meighan. 2002
Learning Unlimited Roland Meighan. 2001 reprinted 2005
Understanding School Exclusion Charlie Cooper. 2002
Escaping the Circle of Hate James Whitehead. 2003
Damage Limitation Edited Roland Meighan. 2004
Finding Voices, Making Choices Edited Mark Webster and Glen Buglass. 2005, reprinted 2011
Comparing Learning Systems Edited Roland Meighan. 2005
The Face of Home-based Education 1 Mike Fortune-Wood. 2005
The Face of Home-based Education 2 Mike Fortune-Wood. 2006
Learner Managed Learning: A European Perspective Edited Leslie Safran-Barson. 2006
Can’t Go Won’t Go Mike Fortune-Wood. 2007
Joy Baker Chris Shute. 2008
Personalised Learning: Taking Children Seriously Edited Mark Webster. 2008
Toxic Schooling Clive Harber. 2009
Isn’t That Dangerous? Clive Harber. 2009
Pamphlets:
The Trail Blazers Edited Paul Ginnis. 1998
The Next Learning System Roland Meighan. 2000
25 years of Home based education Edited. Roland Meighan. 2001
The Whistleblowers Edited Paul Stanbrook. 2002
PERSONALISED EDUCATION NOW

The vision of Personalised Education Now built upon 

a funded Personalised Educational Landscape.

* A focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles.

* Support of education in human scale settings, including home-based education, community learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges, networks of groups or individuals, both physical and virtual.

* Recognition that learners themselves have the ability to make both rational and intuitive choices about their education.

* The integration of learning, life and community.
* Advocacy of co-operative and democratic organisation of places of learning.

* Belief in the need to share national resources fairly, so that everyone has a real choice in education. 

* Acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world.

* A belief in subsidiarity… learning, acting and taking responsibility to the level of which you are capable.

* Adoption of the Universal Declaration of Human Rights, UN Convention on the Rights of the Child, European Convention for the Protection of Human Rights and Fundamental Freedoms.
PERSONALISED EDUCATION NOW

Maintains that people learn best: 

* when they are self-motivated and are equipped with learning to learn tools.

* when they feel comfortable in their surroundings, free from coercion and fear.

* when educators and learners, value, trust, respect and listen to each other.

* when they can invite support / challenge and co-create their learning pathways from those educators and others they trust.

* when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and it operates within a general democratically-based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

Within the context of the UK ‘schooled society’ there are already some key institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community arts projects, and home-based education networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’. 
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners. These are part of a rich and successful, but undervalued personalised learning heritage, from which we draw strength, and which we celebrate. 

Personalised Education is legitimated by the latest understanding about the brain, and how we develop as learners and human 

beings throughout our lives. It operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, personality, in the quality of life they lead, in the development and sustainability of our communities and planet, and in peaceful coexistence and conflict resolution. Learner success is therefore measured in terms of good physical and mental health, in peaceful existence, freedom from crime, usefulness of their contributions and work, and levels of active 

citizenship. In reality, these are more significant than the limitations and delusions of over-emphasis on assessment scores and paper accreditations.
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Recycle Schools Now into invitational, all-age community learning centres operating year round.

Personalised Education Now seeks to promote educational ‘alternatives for everybody, all of the time’ through a diverse, funded Personalised Educational Landscape. This would meet the learning needs, lifestyles and life choices made by individuals, families and communities. State funding would be secured through vouchers or personal learning accounts.  We encourage education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. An educator becomes, predominantly, ‘the guide on the side’ rather than ’the sage on the stage’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

This is a message for everyone. Enter a dialogue with as many people as you can. Share the journal (hard and digital copies) with others. Engage them in the issues and encourage membership of PEN. 

There are kindred spirits in all sorts of surprising places and of course there are those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions or how we move forward. The arguments are not about blame as we need to engage the present system, not alienate it. One of our roles is to explain and show how current learning systems are and how things could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even as it stands we can share the rich history and current practice of learning in all sorts of settings. These signpost a better, brighter learning future. 

Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our websites:  

Main site: http://www.personalisededucationnow.org.uk 

 Blog:  http://blog.personalisededucationnow.org.uk/  

Educational Heretics Press: http://edheretics.gn.apc.org/
Roland Meighan: http://www.rolandmeighan.co.uk/   

Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan –  Secretary

Alan Clawley - Treasurer

Hazel Clawley

Josh Gifford

Alison Sauer

Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Hazel Clawley – Copy Editing / Proofing

Janet Meighan - Copy Editing / Proofing

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via 

http://www.personalisededucationnow.org.uk/ContactUsSubPage.php 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now

Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.

Newsletters

August 2014

January 2015
Journals

Issue 20 – Spr/Sum 2014

Issue 21 – Aut/Win 2014

Learning Exchanges / Conferences

Learning Exchange April/ May

Further information - blog / newsletters. 

Join Personalised Education Now

Membership Includes:

Minimum of 2 PEN Journals a year and specials

 2 PEN Newsletters a year

Learning Exchanges (Usually April / May- free)

Discounted publications from Educational Heretics Press http://edheretics.gn.apc.org/
 Access to and support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications

 development of the PEN website, blog, learning exchanges and conferences and other resources

---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.
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