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‘
At CPE-PEN we have long recognised the potential of flexischooling. Not only can the idea accommodate those who would prefer to have part home-based education it provides the opportunity to challenge some of the assumptions of schooling and to think differently about learning. The dialogue it generates between the mainstream and those educating beyond in home-based and alternative settings provides a real platform for engagement on how learning works and what we are prepared to count as progress and success. As such it can be a significant catalyst for transformation of our learning system. 
CPE-PEN hopes the contributions to this flexischooling manual will ignite widespread interest and educational freethinking. 
Flexischooling, Personalisation and New Learning Systems  

 Peter Humphreys
Flexischooling has been around in the UK from the late 1970s. But what is it? What does it mean? What could it be? CPE-PEN argues it has huge transformational potential to our learning system and that it should be recognised as a credible and viable option to families and learners. Flexischooling stands at the boundary between mainstream and alternative or home-based approaches to learning. As such there is the prospect to develop a dialogue between the two and a learning system fit for the 21st Century.

Origins
As one of the authentic educational freethinkers my colleague CPE-PEN trustee/director and mentor Dr Roland Meighan is second to none. The idea of flexischooling came to his attention in the 1970s in two ways at once. Dr Meighan was researching home–based education in UK and found that home educating families were not necessarily opposed to schools.  Those who were not wanted a flexible relationship with schools ‘getting the best of both worlds’. Some pioneers like Kate Oliver achieved a flexischooling arrangement with the local school and LEA in Warwickshire. At the same time Dr Meighan came across experiments in the USA with flexible learning arrangements called Independent Study Programmes or ISPs.  It was, in effect, a version of flexischooling. Dr Meighan continued to explore the logistics of flexischooling and additionally held discussions with John Holt in 1984 on his last visit to England before his untimely death from cancer. The culmination of this thinking led to a book in 1988, Flexischooling – education for tomorrow starting yesterday published under the Education Now imprint (and still available at from Educational Heretics Press http://edheretics.gn.apc.org/ ).

At the same time Philip Toogood another of CPE-PEN’s trustee/directors was at Hartland. He was invited by the Schumacher Society to co-ordinate a movement to become known as the Human Scale Education Association in 1985, culminating in a three-day international conference in Oxford attended by over 200. This explored the ideas of Minischooling and Flexischooling in a variety of settings including the ‘New York City as School’ and the need to protect small schools and the right to home education. Philip and his wife Annabel spent two years working at the Small School at Hartland. They were then asked in 1987 by parents to re-open the Dame Catherine’s School at Ticknall, Derbyshire, as an independent, parent-cooperative learning centre and all-ages, flexischool. The secondary section of Dame Catherine’s split off to become the East Midlands Flexicollege, a base for the development of flexi-schooling (perhaps the UK’s earliest example of a full flexischool) in Burton upon Trent. This was presented to the Blair government as a model for attachment to each secondary school in Burton but, in spite of initial encouragement to make the application and strong approval in the official published inspection, the request was refused.
Today
Ever since these early days CPE-PEN has received numerous enquiries every month about the availability of flexischooling and how to go about it.  The broadsheet newspapers have featured flexischooling at least twice a year and usually very positively. Unfortunately, they have not really followed up and developed the narrative on the potential implications of flexischooling. They have also, sadly been prone to stereotype flexischooling families as querky, wealthy, middle-class, part-time, home-based educators. These myths are quickly extinguished if one follows the flexischooling Facebook groups… 
Flexischooling

http://www.facebook.com/home.php#!/groups/390275147684238 Flexischooling families UK http://www.facebook.com/home.php#!/groups/380046592033979/ Flexischooling Practitioners http://www.facebook.com/home.php#!/groups/133020056831365/. 

We have heard about and supported various flexischooling ventures around the country and fielded many queries from headteachers and governors. In terms of government guidance… there is little, and this has always hindered the development of the ideas. Failure to address real practical issues, legal responsibilities, funding, registration etc has made things messy for schools, families and local authorities and difficult for those not prepared to go the extra mile. 

Matters have been worsened by a lack of understanding of flexischooling. It is not, as portrayed a fixed concept – rather it is a continuum. At its simplest a transaction of shared time between home-based learning and school learning. More radically it can offer challenge across all dimensions of schooling including notions of curriculum, learning and teaching.   
Despite these issues, over recent years there does appear to be a growth in flexischooling in all its guises. Mainstream schools like Hollinsclough CE Primary in the North Staffordshire Moorlands (Headteacher: Janette Mountford-Lees) http://www.hollinsclough.staffs.sch.uk/Flexi.htm  and Erpingham CE Primary in Norfolk (Headteacher: Simon East) http://www.erpinghamprimaryschool.co.uk/ have both had extensive media coverage. Clusters of schools in various local authorities are known, as are isolated examples across the country. There are non-mainstream flexischools like the Manara Academy in Leicester (Principal: Fatima D’Oyen) www.manara-education.co.uk. There are also settings offering different types of flexitime experiences split between mainstream school and some form of alternative learning centre; then again between home-based learning and a learning centre Self Managed Learning College (Prof Ian Cunningham). http://www.college.selfmanagedlearning.org/, The Stables Project, York (Linda Fryer) http://www.thestablesproject.co.uk/ .   The permutations are endless.

Are these indications of a shift from the ad hoc to a growing trend… the tip of an iceberg? The truth is we do not know. It certainly feels like it. The interest generated by the CfBT Flexischooling Conference in 2011 was indicative of something stirring.  http://tinyurl.com/7u28k3u The more we look into the current state of flexischooling the more we find going on.

What is most exciting is the potential we have to harness and network families, learners and flexi-settings. There is an urgent need to develop ideas and practices that can build on the real requirements of learners, on what we know about learning and the development of sustainable families and society. Fleshing out the possibilities offers the chance to develop diversity and choice in the learning landscape and achievement for our young people.
Meeting Learner Needs

Flexischooling potentially has widespread application for learners and families. Every youngster has the right to expect their needs to be accommodated if their learning is to flourish and if they are to respond to life-long contributions and responsibilities to society. A number of learner groups have particular problems in the current systems. They are typically those at the ends of the achievement spectrum for whom the age-stage, paced and progressed curriculum and assessment is far too rigid and inflexible. They find themselves as ‘square pegs in round holes’. Those on the autistic spectrum or those who are exceptionally gifted are particularly ill-served. Flexischooling arrangements can provide a framework for them to thrive, meeting both their specific learning requisites and their social needs. (See Clare Lawrence’s article on Flexischooling and autism in this journal and her book Autism and Flexischooling, A Shared Classroom and Homeschooling Approach, published by Jessica Kingsley Publishers, priced £14.99

Small Schools

Small schools naturally find flexischooling can offer a particular lifeline to sustainability. It is already apparent that flexischoolers are prepared to travel astonishing distances to access flexi-education with settings they can trust and work in partnership with. Additionally, attracting flexischoolers can be crucial in maintaining the fabric of a locality. This is specifically important in small rural communities where decline can be hastened without the local school. 
Further, flexischools offer real engagement with the elective home education communities. Ironically, where there is a flexischooling arrangement both government and local authority may be assured that they are in contact with home-based educators and less inclined to pursue ill-thought out schemes and overbearing policing of this community.
The Flexischooling Continuum
As I have already suggested flexischooling (like personalisation) sits along a continuum. At its shallow end and simplest it is a basic flexitime arrangement where the school-based and home-based learning are discrete and continue as ‘normal’. The mainstream system has traditionally accommodated this to some extent with nursery/early years provision. There are also examples of some secondary phase schools who offer flexitime contracts with various students who earn the right to study away from school for periods. 
In the USA flexible week arrangements in Independent Study Programmes (ISPs) use specially trained staff who negotiate timetables with families. So, even at this superficial end of the continuum the concept begins to question some basic assumptions of schooling, accepting…

· a single location is not essential

· parents can have an active role

· children / young people can learn without teachers being present

· facilitating learning is as much part of teaching as formal instruction
· resources at home/elsewhere both physical and virtual can be utilised

· uniqueness of individuals / individual learning styles can be respected and accommodated
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At the radical and more transformational end of the spectrum deep flexischooling goes further in confronting notions about schooling and its view of learning. As such, it has very strong links to deep personalisation (as opposed to the government’s weaker version of personalisation described as ‘tailoring’). Deep flexischooling like deep personalisation recognises the rapidly changing world, the ubiquitous availability and ease of knowledge access, the complexities of life and behaviour. It recognises rigid people do not cope, flexible people have a better chance. Behaviour in the modern world is so complex. Sometimes we need authoritarian behaviour (knowing when to take orders/give them), sometimes times we need self- managing skills of autonomous behaviours and at yet at other times the cooperative skills of democratic behaviour. The world is multidimensional whilst our schools for the most part are unidimensional offering predominantly authoritarian experiences. 
Flexibility in all dimensions then, is the key - for example the idea of curriculum. Schooling takes curriculum for granted as the National Curriculum with its pre-ordained age-stage progressions and assessments. Yet it is, in reality, just one curriculum offer. It is in effect part of a wider Catalogue Curriculum available from variety of countries and organisations across the globe. Additionally, there is of course a Natural Curriculum which is the learning chosen by self-managed and autonomous learners. It may or may not include elements from the Catalogue. Radical flexischools can begin to explore these dimensions by supporting the learners in their navigation through curricular options and progressions. Rather than the predictable current 4-19 Pathways learners can identify much more flexible learning episodes and journeys at a pace and timescale dictated by their own needs. 
In Dr Meighan’s conversations with John Holt, John re-iterated his proposal that schools could be invitational rather than based on conscription (likened to ‘day prison’).

Why not make schools into places where children would be allowed, encouraged, and when asked, helped to make sense of the world around them in ways that interested them?

Since I've been on with this flexi-thing, I've come across loads of parents that can see how it could benefit their child’s learning. (Parent)

CPE-PEN Vision
At CPE-PEN we do have a vision of how our learning systems can evolve into something fit for purpose. We believe our schools should be recycled into All-age, Invitational Community Learning Centres. These would be 365/24/7 Community Resources, physical and virtual hubs and a base for pedagogues. The latter with other mentors… families and peers would support self -managed learners. Together, they would help learners devise their own personal learning plans, learning episodes and journeys from the available catalogue and their own natural curriculum. They would be available to inspire and challenge, facilitating invitational learning and assessment free of age-stage progressions. It is a vision built on self-determination, democratic practice, excellence and achievement. It goes beyond the minimal competencies of our present systems and leads to fulfilment, personal and societal responsibility and commitment.
Flexischooling can offer a window on the possibilities. The remainder of the contributors here offer glimpses of flexischooling from a number of perspectives and settings. Colleagues would not necessarily subscribe to all our views but they are excited by the prospects offered by flexischooling in their own contexts.
Peter Humphreys is Chair, trustee and a director of the Centre for Personalised Education – Personalised Education Now. Peter spent 25 years as a primary teacher, 10 years as Headteacher. Since that time he has worked as an educational consultant covering roles in local authority advisory service, BECTA (the government agency promoting ICT) and Futurelab. He currently works for Birmingham City University with teacher education. Peter researches, edits, writes and publishes in the CPE-PEN Journal, CPE-PEN website and blog.  http://personalisededucationnow.org.uk  http://blog.personalisededucationnow.org.uk/ 

Hollinsclough CE VA Primary School Flexischooling Project… One Year on
Janette Mountford-Lees
Janette presents the Hollinsclough experience. The popularity of flexischooling is self-evident evident by the response from families taking up this option. It is also very clear to Janette that our learning systems must adapt to accommodate such needs and really address personalisation in the 21st Century. CPE-PEN would wholeheartedly agree and continue to wish Janette, her staff and governors every success on this journey.
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

We began flexi-schooling as our small village school 

was reduced to only 5 pupils



We felt that we needed to boost school numbers in 

order to keep the school viable for the village.



We also began to realise that there was a need out 

in the community for more flexible schooling


The advantages of being a small school mean that our curriculum is naturally more personalised, and we are able to have a creative approach to education. Each child and each child’s family can be known to a depth that is not possible in a large school.  On the basis of this knowledge a curriculum can be designed for each child that ensures they receive their full entitlement and are able to compete with other children on equal terms but, which also meets their specific needs, aspirations and interests.
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There was a variety of reasons for flexi-schooling, 

including -



Some children had been emotionally bruised by their 

school experience



Parents wanted to spend more time with their children



Parents wanted to follow a particular Educational 

Philosophy



Parents felt that their children were not quite ‘ready’ for 

full-time education


Parents who opt to educate their children at home wish to have a close working relationship with their children.  There is clear evidence that the engagement of parents in a child’s development and learning is the single most influential factor in their success.  In a small school this engagement can be detailed and tailored to the needs and aspirations of the child and family.  
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

We were lucky to have support from -



Our Governors



The Local Authority



Staffordshire Elective Home Education Team



Sir Jim Rose



The CfBT Education Trust


A small school can make learning a broad and creative process.  More learning can be structured around exciting and well planned projects – particularly given the spectacular setting of this school and the support from the local community.  Small numbers mean that the school can respond to the unexpected opportunities for cultural, creative and physical experience that arise from time to time.
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We began with 3 options -



Option 1 Full-time education within statutory 

guidelines



Option 2 Part-time education, where the child comes 

on agreed days, wears school uniform, and joins in 

with the timetabled opportunities for that day



Option 3 Children and parents/carers come to a 

‘Learning Hub’ at least once every two weeks, for an 

education surgery, ‘show and tell’ opportunities or an 

activity day


Flexischooling at Hollinsclough offers: Mutual support - An opportunity for those who choose to educate at home to come together and receive additional support and to share best practice. Social experiences - Opportunities for children who may be educated on their own at home to mix on a regular basis for learning with other children. Dynamic learning - Opportunities to adopt exciting approaches to teaching and learning that are evidence based.  It establishes a learning community of children, staff and parents in which there is ongoing dialogue about effective nurturing and learning. 
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We subsequently found there was a need for a fourth 

option



Option 4 eLearning, including Skype



[image: image9.emf]Learning Programme



Each child has an individual learning programme whatever 

option they choose. 



Basically this is ongoing assessment and next steps, but is 

mainly the goals that the children choose for themselves.



Our weekly timetable is similar to a menu of events, so the 

pupils can choose which days and subjects they will join us 

for.



Every day will include phonics, reading, writing and maths 

in some form.


The learning programme can accommodate each child’s preferred learning style.  Interests and enthusiasms can be built into these plans so as to help motivate the child and ensure that learning is a pleasurable and stimulating experience.  Resources and time can be moved at speed to either support a child who is encountering difficulties or to stretch the learning of a child who shows talent.
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

Numbers at Hollinsclough have now increased – from 5 to 

45 in two years. Most of the children are flexi-schooled.



This has meant that the school has now become viable, 

and is filling a gap in provision.



We are finding that so far the flexi-school children seem to 

make progress at least as good as full-time pupils, but it is 

difficult to make more exact judgements as most of our 

flexi-school children have only joined us very recently.



[image: image11.emf]Gaps in provision and next steps

We are trying to address emerging needs -



Supporting a child who lives most of the year in Spain 

through Skype



Supporting a child with special needs within the home



Allowing KS3 children with statement onto our roll



Updating our Learning Platform and computer systems so 

that we prepare our pupils for life in the 21st century



Researching procedures to make our school an ‘all-age’

school so that we can facilitate iGCSE’s.



[image: image12.emf]In conclusion



The education system needs to change in order to 

address the gaps in provision that we have already 

highlighted (there must be more).



Educational provision must change to meet the 

needs of the 21

st

century.


Postscript.

Colin Hopkins, Director of Education for the Diocese of Lichfield, commented about Hollinsclough Primary in a press release;
This school is developing an innovative approach to education which could well be a model for small schools in rural areas to achieve longer term sustainability.  I am delighted that Hollinsclough is achieving pre-eminence in this field.
Janette Mountford-Lees is Headteacher of Hollinsclough School (North Staffordsire) http://www.hollinsclough.staffs.sch.uk/ and co-author ‘New Models for organizing education: ‘Flexischooling’ – how one school does well (Guidance Report written with Paul Gutherson in 2011 by the CfBT Education Trust http://www.cfbt.com/evidenceforeducation/our_research/evidence_for_government/alternative_education/flexi_schooling.aspx  

FIexischooling and Autism
Clare Lawrence

Clare understands Autism as a mother and a teacher. She examines how flexischooling can be a successful option for autistic children which she develops in detail in her own book The reader will see the potential not only for ASD (autistic spectrum disorder) children but a range of those with learning challenges or who are gifted and for whom the school curriculum and experience is too inflexible.
School is a pretty challenging place for children with autism spectrum conditions (ASCs).  Sensory over-load, confusion, fear, frustration and communication difficulties combine to produce a bubble of chaos.  It is not surprising if every so often this bubble bursts.  27% of children with ASCs are excluded at some time or another (compared with only 4% of non-autistic children.)  82% in mainstream are bullied ['The Way We Are: Autism in 2012', The National Autistic Society].

It would be easy to conclude from this that school is simply not a suitable place for the child with ASC – but actually that is not the case.  There is a great deal about traditional school that can be very autism-friendly.

There is routine in schools.  Everyone operates according to a timetable, so you know what to do, where and when.  There is predictability, uniformity, order.  There are rules.  

There is (or should be) someone in charge.  School gives the child with ASC the opportunity to spend time with his or her peer group with an adult to organise, supervise and provide safety. Many schools have some sort of sub-grouping to make numbers more manageable, and belonging to a house, year or form group can give a real sense of belonging.

There is an emphasis on learning.  You can discuss science with science teachers and use equipment in science labs.   The quest for information and knowledge shared by so many pupils with ASCs can be a tremendous advantage in school.

So, there is no need to change these aspects of school for the child with ASC.  There is a need to find a way for the child to access them successfully (and to be allowed to avoid other, less suitable pitfalls.)

One way to do this is to consider flexischooling.    

With flexischooling the child goes into school and experiences agreed elements of school to the best of his ability.  During this time – which could be anything from a nearly full timetable to just a few minutes a week – he concentrates, remains 'present' (no withdrawing into the inner world of the mind allowed), maintains at least an outward appearance of calm and does the best he possibly can - and then he comes home.  

This gives an immediate opportunity to sort out the chaos before it builds up.  Now he can catch up the writing he couldn't finish, can work out what was meant by what the teacher said, can sort through the lesson to understand what was important.  He can recover from the overload of being crushed in a corridor with a hundred other bodies, can calm down from the injustice of not being allowed to give his answer in class, can unload his frustration about having to work in a group with people who messed about.  There is time to complete homework and for the child with ASC to process what happened in school into something that makes sense.

Part of his at-home time, then, is spent providing support to make in-school time as successful as possible, both academically and behaviourally. This is hugely valuable, but it is not the whole picture.  The other part of the at-home time is to allow the autism.

Once he is at home the child with ASC can self-repair.  He can spin or jump on the trampoline, can monologue or burrow under his bed.  He can manage his own self-regulation, which is a vital skill for his future.  He will grow from a child with autism into an adult with autism.  He is going to have to come up with ways to manage for himself.  Knowing his own needs, and accepting when meeting these needs is appropriate, are hugely valuable skills.

He can also enjoy himself.  He can spend time on his special interest, and this can help all sorts of learning.  A child with ASC is far more likely to learn if he is working with what interests him, whether that is Tolkien's created universe or the coding system on man-hole covers.  He and you can learn together, spending time building and developing that vital parent/child relationship.  You can have fun.

Essentially, the child with ASC who flexischools is no longer exhausted by just keeping his head above water.  The result is that he has so much more time, with evenings and weekends no longer spent merely on recovery.  Now he has spare capacity – to interact with you and play with his little sister, to cook and shop and learn those valuable independence skills, to take exercise, perhaps join a club.  As he gets older it can lead to voluntary work or even a part-time job.  It can lead to further independent study, complimenting the qualifications taken at school.

School has its place and can indeed be a tremendous resource, but at the end of the day it is only one small part of life.  Flexischooling accepts the good in it and yet puts it into more realistic perspective.  

For further details about how to set up flexischooling for the child with autism, see Autism and Flexischooling, A Shared Classroom and Homeschooling Approach by Clare Lawrence, published by Jessica Kingsley Publishers, priced £14.99



               

Clare is a writer, teacher and mother of two children, one of whom – Sam – has autism.   Sam has flexischooled for the last eight years.  Clare has worked with schools, universities and autism experts to explore practical solutions on how to make education more accessible for children with ASD.  She has written six books on the subject, her latest, Autism and Flexischooling: a Shared Classroom and Home-schooling Approach published by Jessica Kingsley earlier this year.   http://www.clarelawrenceautism.com/  

Autism and Flexischooling. A Shared Classroom and Homeschooling Approach
Clare Lawrence

Clare’s latest book on autism and flexischooling.
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Amazon link -

http://www.amazon.co.uk/Autism-Flexischooling-Classroom-Homeschooling-Approach/dp/1849052794/ref=sr_1_1?ie=UTF8&qid=1347113571&sr=8-1
ISBN-10: 1849052794  / ISBN-13: 978-1849052795

A growing number of parents are considering part-time or 'flexischooling' as an option that might benefit their child with an autism spectrum disorder (ASD) but face concerns such as: Is it possible? Has anyone tried it? How can it be set up? Above all, does it work? This book answers all these questions, and many more. Covering both the home and school angle, it explores ways to evaluate whether the option is right for your child, organising the arrangement effectively with the school and ensuring that curriculum and examination goals are met, and also includes case examples of successful part-time schooling at both primary and secondary level. This is the first resource of its kind to bring together all of the information needed for both parents and schools to consider the merits and disadvantages of this approach, and to evaluate it as an option for individual children.

Book Review: 

Clare Lawrence (2012) Autism and Flexischooling. A Shared Classroom and homeschooling Approach. 
Jessica Kingsley, London.

ISBN-10: 1849052794 /  ISBN-13: 978-1849052795

By Peter Humphreys 

It was with no small degree of self-interest that I reviewed Clare’s book. As a headteacher in the mid-1990s autistic children ‘appeared’ somewhat ‘out of the blue’, and populated my speech and language resource-base attached to the school. Up until this point the base had dealt with a very different kind of child, predominantly with expressive and pragmatic challenges. The staff in the base soon became uneasy as they had little experience or skills to bring to the support of these new children. Over the following years the majority of the children in the base became ‘ASD’ (Autistic Spectrum Disorder) and everyone throughout the school went on a steep, difficult and often traumatic learning curve. 
The whole school needed to adapt and radically change its learning culture to best meet the social and academic needs of the ASD children. We also had to learn to work in partnership with parents who had been battered and exhausted by the bureaucracy and rigidity throughout the special needs procedures and schooling system. We set about that task acknowledging that the ASD children that we had did require specialist provision and the security of the resource- base environment if they were to achieve as well as they could. Equally, though, they could be sensitively integrated throughout the school as long as all staff and pupils understood and their needs and the curriculum was operated flexibly. I believe these dispositions made us a better school for all our children. Clare’s book takes this flexibility a step further to consider a real partnership and shared responsibility between home and school.

How we would have loved to drawn upon Clare’s professional and personal expertise in this field. Her book provides really practical advice and evidence for families and schools seeking to focus on meeting the needs of the ASD learner. So often families give up entirely on the school system and choose to home-educate. There are many, many successful case studies of how home-educators do make this work, but of course, home education is not a practical option for everyone. Clare’s book however, offers a flexischooling approach as an alternative. The notion of flexischooling is still not on the agenda or even the radar of parents, schools or local authorities. The book argues the case that it should be, and, that for some ASD learners and families, could provide considerable benefits over either home-education or full-time schooling alone.

Clare identifies the flexi-time at home as full of opportunities. The child can recharge batteries after the social challenges of school and learn to ‘self-repair’. It is a time where parents can maintain their involvement and develop their skills and understandings. It is an important time for emotional bonds to develop, particularly with the mother. It is an opportunity, unfettered from bells and lessons to pursue subjects, passions and aptitudes; where learning can be child-centred and self-directed. It is a time to focus on important functional and social skill gaps. She explains how far greater social interaction can take place outside schools with non-peer individuals and groups.

The book is open and honest about the limitations of what can occur in schools and the structures and organisation within them. Often, despite best intentions and efforts for some ASD children school ‘…is a confusing, hostile, frightening and horrible place.’ At the same time Clare acknowledges that mainstream systems can adjust and accommodate flexischooling. ‘… In California up to 10 per cent of students on a school’s register may be enrolled at least part of the time in an Independent Study Program…’

What underpins a successful, shared responsibility for a child’s education is a continuing dialogue and willingness to adapt. It is a two-way learning process where schools may also be ‘…more willing to accept and adapt techniques introduced at home…’ The ASD child sees the world differently and processes information in entirely different ways and so it is essential that his learning style is appreciated and accommodated. 

Sam’s Story is a wonderfully uplifting perspective from a flexischooling mother. It translates all the preceding rational argument into a very positive tale of how home and school can work together and the youngster flourish. If all settings were able to work with these solution-finding attitudes many of the profound challenges of schooling would disapppear. What was particularly encouraging was that Sam’s story evidenced how flexischooling can work through both primary and secondary schooling flowing seamlessly beyond into adulthood, further education and employment.

There is a range of practical advice on approaching and working with schools. Again, it moves beyond just the rational strategies and considers the human, emotional, aspects of relationships with school staff and appreciating their perspectives and drivers. There is a lovely little section on ‘Facing Your Critics’ designed to empower parents with confidence about their decisions and understandings.

Clare has pulled together a little gem of a book, accessible, authoritative, honest and balanced. It will be a total breath of fresh air for families of ASD children and a great source of hope and guidance. Equally, staff in schools will learn much about the wider context of life and learning for the ASD child. There is enough here for home and school to begin to evaluate whether flexischooling might provide a successful learning pathway for any ASD child. Despite my own ‘prior experience’ with ASD youngsters I learned much throughout the book and I am grateful to Clare on a personal level for refreshing my own awareness of issues.

Ultimately, not only has Clare cogently argued that flexischooling is worth considering for the ASD child and family, she has inadvertently made the case for flexischooling any child of any ability. There is every reason to believe that flexischooling is actually a positive choice for any learner. If flexischooling was properly promoted as an active parental choice and guidance clarified for all parties I suspect their may be a significant minority of families taking up this option. Further, the focus on tailoring and personalising to a child’s learning needs could be an important catalyst to realign our schooling system onto more effective and efficient foundations.

Our Virtual Flexischooling
Sharon Currie
Sharon shares her experience of educating her son Greg. Faced with a range of challenges that make the traditional school environment impossibility, Greg appears to be thriving on virtual flexischooling.
When we took our son out of school six years ago, we had a child who not was not only depressive but also school phobic. Until the present, he hadn’t got a good memory of school. His capabilities were such that he was tested for giftedness, but his Asperger’s Syndrome worked against him. In the recent years, we realised it was not just Asperger challenges our child had to deal with, but also Sensory Integration Disorder. We also discovered that he suffers from tree and grass pollen allergies being partially responsible for his topsy, turvy sensory intergration system. Knowing what we know now, we could see how school was a very scary and confusing place and could not possible work for him.  When we removed him from school and started homeschooling, we found all his learning difficulties disappeared. What was left behind was a highly intelligent child with a very distinct learning pattern. 

Greg is a kinaesthetic learner. He needs to be moving when he is doing anything. He cannot handle sitting still and doing worksheets but he can solve maths problems super quick when bouncing on a gym ball. He responds best to computer screen learning. In fact, all his learning was done via the computer, bouncing on a gym ball. 

When he is learning, there cannot be any other distraction as he struggles with listening if there are other people talking in the same room. Instructions have to be given verbally and then reinforced with text (just like watching television with subtitles on). We suspect Greg has auditory and visual processing issues. Hence, over the years, we have supported Greg's learning through online educational programs and private tutors. 

It has always been Greg's ambition to go to college. This year saw him starting first year of high school. It will be impossible for Greg to survive a physical bricks and mortar school - the sensory overload would totally overwhelm his senses. The loud noises, the crowds; scratchy uniforms, smells, lights and the multitude of distractions in classrooms would all work against him. 
Flexischooling seems to be the only option to us. We chose virtual schooling and decided on InterHigh Virtual Highschool http://www.interhigh.co.uk/interhigh_prospectus_virtual_classroom.asp 
So far, Greg is enjoying himself. Lessons are from 9.30 - 11.45, with a 15 minutes break in between, Monday to Friday. Homework is issued daily. Every morning, after breakfast, he logs into his classroom from the comfort of our living room. There is no audible sound from his classmates only his teacher. This clarity allows him to listen and understand everything being taught easily. If he has any problems, he can privately text the teacher his questions. When he gets stressed, he can move about the living room, without having to leave his classroom. It is important for Greg to keep moving, as this will help his brain understand of what is being taught.  

Greg is also doing ICT classes with FunTech http://www.funtech.co.uk/, a local ICT academy in Maidenhead. This is where he will be sitting his ICT GCSE exam too.  At the moment he is attending classes physically but there is arrangement being made for him to do his ICT lesson virtually in January 2013. Once this happens, Greg will be able to do his lessons virtually anywhere - even when we are travelling. 

We felt flexischooling is the way forward for our child. It allows him to continue to learn without unnecessary stress. It also allows us the freedom to travel. We feel travelling is an important part of his education. The flexibility also allows Greg plenty of opportunity to pursue his own interests such as music lessons in guitar, drums and piano; swimming; museums visits; meeting friends.  

Technology is amazing and has made it possible for my child to learn outside school. When we travel, he logs into his virtual classroom on the internet, on his laptop, via our iPhone hotspot function. Learning has no boundaries now for my kid. School doesn’t have to be a bricks and mortar building anymore. 

Sharon is a full time housewife, mum, carer and homeschooler.  ‘My days revolve around Greg and his needs.  I'm an avid reader. My reading interest is very much focused on the subject of Autistic Syndrome. I read about how the right environment, the right attitude and the right diet can help make everything better and easier for an autistic person. It’s about how to enhance their unique autistic abilities rather than disable or limit their capabilities. As practicing Buddhist, meditation and pursuing online Buddhism studies are very much part and parcel of my life too. Finally, when I do get some free time, I like to knit, crochet and paint.’ 

Why isn't Flexi-schooling put across as an open choice for parents to consider when they first contemplate placing their child into the school system? So, many parents just don't know they can. Flexi-schooling has been a legal choice for the best part of 40 years. In this day and age this should be an open choice for parents to exercise. (Parent)

Interview with Simon East, Headteacher at Erpingham CE Primary School  
Peter Humphreys - Simon East
Simon leads Erpingham Primary School in Norfolk, ‘A small school with a BIG outlook’. The school prides itself on its personalised learning and the range of activities and experiences it provides. Simon tells Peter about Erpingham and its flexischooling offer.
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Peter: Can you tell us a bit about Erpingham Primary? 
Simon: Erpingham Primary School is set in the gently rolling fields of rural North Norfolk. We are close to the beautiful Norfolk coastline, the Broads and ‘fine city’ of Norwich. We represent a sparsely populated area and our children have traditionally been drawn from a wider geographic region as well as those from our immediate village.  We are here to serve the children, their families and the community. Every member of our school community is important and we believe that all can learn from each other. We are very proud of our school, which is a safe, secure and caring community. We were rated as ‘Good’ by Ofsted in 2008. (See also the postscript re Ofsted 2012 also ‘Good’)
We work closely together to ensure that our children achieve their best. We want all of our children to love their time at our school and leave the school as confident young people with an enjoyment in learning. We aim to delight and inspire children to be resourceful, independent learners. We give our children a high quality, creative and personalised learning experience across a wide range of subjects and contexts. 

Peter: How did you come to consider flexischooling?
Simon: Well basically, an opportunity exists for Erpingham Church of England Primary School to develop mutually beneficial links with parents and carers who have chosen to home-educate their children. 

For home-educators this approach opens access to learning and social development activities and related resources offered within mainstream provision.

For our school, this approach enhances the sustainability, viability and best value use of the school estate, human and physical resources. We aim to further develop these areas to become a ‘network hub’ for liaison between home and mainstream schooling. 

Peter: So what does Erpingham seek to offer all its pupils?
Simon: We may be a small school but we do have a BIG outlook. Our ethos looks to develop potential in a nurturing, innovative and outward facing School. We do always look outwards to our parents, our community and our world. Our learning experiences encourage enthusiasm and joy of learning through a creative curriculum and holistic approach to education, reflecting Christian values and supporting our community, guaranteeing accessibility and availability to everyone. 
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We have the ethos and practice that can provide all the benefits of a school that is exceptionally caring, socially well-balanced, academically creative and progressive whilst also having the ability to accommodate the needs and aspirations of families who choose to home-educate. I truly believe we provide a happy, stimulating and secure environment for all of our children. We really strive hard to develop their own individual abilities and personalities, helping them to unlock their potential. 
Our approach equips all of our pupils with the knowledge, skills, concepts, attitudes and values offered by our broad, balanced and innovative curriculum. We foster a life-long love of learning in an atmosphere where pupils, parents and teachers can effectively work together enhancing the education provision for all. Our children appreciate the benefits of healthy living, the outdoors and physical fitness. The learning experiences we present enable children to develop personal self-respect and confidence providing them with the tools to make a positive contribution to society and an appreciation of the environment. 

Peter: So what does flexischooling actually mean at Erpingham?

Simon: Well flexischooling is an arrangement between the parent and the school where the child is registered at school but where the child attends the school part-time. The rest of the time the child is home-educated (effectively an authorised absence from school). 

We offer mutual support - basically an opportunity for those who choose to educate at home to come together and receive additional support and to share best practice through our website, Virtual Learning Environment (VLE) and on Networking Hub Days. 

Flexischooling at Erpingham provides a social experience. There are opportunities for children who may be educated within a smaller rural school, group or home environment to expand their own social/educational network on a regular basis. They do this by developing learning links with other children outside their normal terms of reference. 

We offer a dynamic learning experience. There are opportunities to adopt exciting evidence-based approaches to teaching and learning. We create a learning community of children, staff and parents in which there is ongoing dialogue about effective nurturing and learning. 

Being a very small school we do not operate simply as a smaller version of a large school. We have opportunities for an exciting and fulfilling approach to education that is not possible in a large school. 

I believe the advantages for flexischoolers include… Flexible admission arrangements. Cross age groupings are commonly arranged dependent on need, parental choice and the nature of  flexible part-time attendance.
Flexible Curriculum. For full-time pupils we would guarantee over-all coverage of the outcomes of the National Curriculum. For part-time children where it is not possible to guarantee over-all coverage of the National Curriculum we have a creative approach to education that is personalised to individual child’s needs.   We firmly support the Every Child Matters agenda and believe that education should be tailored to needs of each child, that each child should be able to develop at their own pace and access an appropriate level of education whatever their age. We therefore plan provision for each child within small groups or on an individual basis. Additionally, our ‘Hub days’ help us to support parents and carers who wish to teach their children in school or to join within a normal school day. Our curriculum offer is active, first-hand and relevant. Our Forest Schools area is often alive with very young children and parents enjoying a ‘Forest Friends’ sessions.
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We work with a home-school contract with flexischooling parents and carers. This is agreed at the point at which a flexi-school place is sought. The contract makes clear who is responsible for educational provision on a day by day basis and the safety of the child at any given time. We ask all parents and carers who wish to take advantage of this collaboration to consider the following elements: 

The school is insured and responsible for all children who are pupils of the school when they are in the school premises during normal school hours or on walks or trips organised and supervised by the school, at all other times children are the responsibility of their parents and carers. 

The school takes responsibility for the travel arrangements for children during school trips arranged within normal school hours unless parents and carers undertake to transport their children themselves. In such cases parents and carers will take full responsibility for the necessary travel arrangements. 

Children who come to school on a part-time basis will be given a school membership card which records them as an Erpingham Primary School pupil and may allow them free or reduced price access to places of interest, such as National Trust venues, museums and galleries. In such cases the responsibility and care of the child will be with their parents and carers. 

During school hours children may come to school with their parents and carers and remain in their care but this must be made clear on the home / school contract. 

If either party to the flexi-school contract is dissatisfied with its success, concerns should be openly shared. If a mutually acceptable remedy cannot be achieved the arrangement may be concluded by either party.

We are able accommodate the needs of individual children and families on a ‘flexi’, home and school basis. We enjoy very good communication with families. For example we invite our whole school community to be part of our regular ‘Hub’ days. Hub days have a mutually chosen focus and provide access to our resources. We have beautiful grounds a dedicated Forest Schools area, outdoor classroom, library, extensive ICT facilities, supportive staff and high quality teaching expertise. Plus of course the opportunity for parents and children to talk, learn and play together.
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Peter: Why do you think flexischooling is proving so popular at Erpingham?

Simon: All areas of life are currently looking at more flexible and personalised approaches. People are no longer satisfied to be told that there is only ‘one-size to fit all’. Research shows that there is a growing demand for flexible approaches to schooling. Most parents and children are quite happy and do well in the traditional structure of state schooling. However, there are exceptions. There are those children who have been emotionally bruised by their experience of school. There are others who have parents and carers who for philosophical reasons prefer their child not to work within the constraints of a national programme of learning. Some children with a particular talent that is being nurtured at home may relish some time in a school setting. Erpingham Primary School embraces the notion that parents should be able to make conscientious choices and decisions about provision for their child’s education. We understand that some families make a carefully considered decision to home educate long before their child reaches statutory school age. It is clear to me that there is a demand for alternative approaches. 
We are a very small school that has created a caring family atmosphere in which all are respected and valued. Staff are positive in their approach, encouraging all pupils to achieve their full potential by using a flexible and child-centred approach. Our small school gives us many advantages. Our curriculum is naturally personalised and we have a creative, innovative approach to education. Each child and each child’s family are known in depth.

Learning programmes are tailored to operate to the advantage of each child’s preferred learning style. A child’s interests and enthusiasms are built into these plans so as to help motivate the child and ensure that learning is a pleasurable and stimulating experience. We can be responsive and flexible to support a child who is encountering difficulties or to stretch the learning of a child who shows talent. 

A small school like ours can make learning a broad and creative process. More learning can be structured around exciting and well planned and themed projects – particularly given the spectacular setting of our school and access to our local area. 
Peter: How would you describe the impact of flexischooling families and learners on Erpingham?

Simon: The impact of Flexi-schooling on our tiny school has been dramatic and positive. 

In many ways flexi-schooling has given our school a new lease of life. In superficial terms the impact is obvious. We have more than doubled our number of children on roll and that in itself gives us a vital ‘finger-hold’ on a sustainable future. 

However, the impact is much deeper than that. Our community is enriched by a new vibrancy and buzz of activity. Our flexi-schooled children have brought new experiences, perspectives, creativity and talents to our school. The families of our flexi-schooled children have also brought a new layer of positive input. It is my experience that parents of flexi-schooled children have a very thoughtful and conscientious approach to their children’s education. They care deeply about how their children will develop as individuals and they want to play a very active part in that process.  As a result our school benefits, because our flexi-schooled children are very well supported by their parents and carers. This group of adults is also very talented in their own right and they have freely given their time and talents to help take our school forward on its distinctive development path. 

My concern is that our own Local Authority, Diocese, Department of Education and Ofsted may not understand and therefore recognise what has been initiated and already achieved at Erpingham.  I am working hard to ensure that they embrace our approach and in due course celebrate it. 
Postscript.
Since Simon was initially interviewed for this article we are delighted to note that Ofsted (May 2012) and a Diocesan Inspection (July 2012) have both unreservedly praised the flexischooling initiative and recognise it as part of the distinctive nature of this very special school.
Simon East is on his sixth headship at Erpingham CE Primary School (Norfolk). He has also worked for the National College of School Leadership. Erpingham Primary has become a beacon for flexischooling in Norfolk. ‘At Erpingham Primary School we believe that we have the ethos and practice that can provide all the benefits of a school that is exceptionally caring, socially well balanced, academically creative and progressive whilst also having the ability to accommodate the needs and aspirations of families who choose to Home Educate’. http://www.erpinghamprimaryschool.co.uk/smartweb/school/flexi-schooling. School roll has increased, and the community has been enriched. http://www.erpinghamprimaryschool.co.uk/  

We encourage education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. An educator becomes, pre-dominantly,
‘the guide on the side’ rather than ’the sage on the stage’.
Centre for Personalised Education-Personalised Education Now
Reflections on Flexischooling
Fatima D’Oyen
The success of an education should be measured by the people, lives and societal contributions it produces. Fatima is in the rare position of having experienced a flexischooled education as a learner in the USA and now is building her own flexischooling setting with the Manara Academy in Leicester, UK. Her insights and reflections are powerful in advocating a less rigid system.

In 1974, when I was fourteen, my world was turned upside down: three of my grandparents, one of whom had raised me from a young age, died within six weeks of each other. I suddenly found myself uprooted from my home in suburban New York, needing to adjust to the slower pace and warmer climate of Albuquerque, New Mexico, in the south-western USA. Besides the personal adjustments required, which were substantial, there was the problem of schooling: New York City had perhaps the best public (state) school system in the States, and New Mexico one of the worst. NYC also streamed children by ability in those days, and I had been in the top class. My father convinced the principal to move me up to a higher year group, but that didn’t help. My former classmates had often talked about which universities they hoped to attend and how much money their relatives gave them for achieving As on their reports. In contrast, I was taken aback to find several of the mostly Hispanic 14-15 year old girls in my new class comparing their engagement rings while the teachers’ words went above their heads – or, in one ear and out the other. In the end, my father decided that home-education might be a better option.

However, my father and stepmother were not in the position to provide me with a suitable home-education, so we were all interested to hear of a new kind of school, Freedom High School, where students only went to school for half a day, had a greater choice of subjects, and could combine school with home study as well as community-based classes. Although Freedom High had a waiting list, as a result of not being at school I got priority and soon found myself in a new educational world in which I flourished.

The plan at Freedom High was simple: the State of New Mexico had certain requirements for high school which involved, for example, a minimum of three years of English, two years of maths and science, and so on. You were assigned a mentor who would help you draw up your own personal study plan; you were free to study any subject anywhere and in any way you pleased, provided your plan met certain standards and fell in somewhere under the state-mandated graduation requirements. The mentor would then determine how much credit could be awarded for non school-based classes and projects, and met with you weekly to monitor your progress and help with any difficulties. Mentors also sometimes made home visits.

What a sense of empowerment! My personal experiences had led to my growing up quickly, and traditional American high school had no appeal. I felt ready for adult life, and made up my mind to graduate as soon as possible. In the mornings I attended school classes on English, New Mexico State history, geometry and pottery; in the afternoons I wrote poetry and explored the meaning of life through personal study of world religions and philosophies, reading cover to cover through the Bible, Bhagavad Gita, Koran, Native American writings and other sacred texts. For PE, I learned Tai Chi and practiced yoga, and for Art I took private classes in jewellery-making. As an almost unheard-of privilege, I also attended first-year undergraduate courses in Environmental Physics and Introduction to Astronomy at the University of New Mexico, together with my father who had returned to university to complete his degree. We delighted in the other students’ astonishment on hearing that we were father and daughter, thirty-six and fifteen years old; and we befriended the professor, a socialist who wore khaki trousers and white shirt every day of the year except May Day (when he wore red), and kept a private reserve of American bison at his home. Was it a suitably broad and rich educational experience? Absolutely, and I loved it. 

My personal project was symbolic of the transition I was making to adulthood, during which time many teenagers need personal space. Not wanting to share a bedroom any longer with a younger sister and stepsister, I created my own bedroom in the far corner of our quarter acre of land: a hand-built Apache Wikiup partly dug out of the sandy soil, partly built of saplings and reeds that I collected from a nearby stream, following anthropologists’ sketches. It was my retreat, my shelter and the cocoon from which I would emerge with new-found wings. And so it was that on my sixteenth birthday the staff at Freedom High School decided that I had fulfilled the graduation requirements, two years earlier than usual, and was “as educated as any high school graduate they knew”. 

Although continuing complications in my personal life prevented me from enrolling immediately at university, the self-management and other important skills I learned during both my NYC primary education and my flexischooling experience at Freedom High contributed to my later confidence and success in education and at work. 

Thirty-five years later, after obtaining my MA in Education and Advanced Diploma in Child Development and having experienced a variety of educational systems as both teacher and parent in the US, the Netherlands and the UK, I founded Manara Education CIC and the Manara Academy flexischooling programme in Leicester, partly in response to those inspiring early experiences at Freedom High School.  Educational systems worldwide have become increasingly rigid and prescriptive over the past several decades, but governmental efforts to increase quality by increasing pressure on teachers and students have not yielded the desired results. In my view, the way to a better education for young people is not to create ever more detailed or stringent, soul-stifling targets, exams or inspection systems, but to allow children gradually to assume more responsibility for their own learning. That means starting with the child and respecting children and young people as the unique individuals that they are. This is not so much a matter of having faith in children per se, who are still immature, but in the innate potential and superb survival instincts of human beings, the most successful and adaptive creatures on earth. We seem to have forgotten that children are highly curious and are born asking “why?” and that they have an immense capacity to learn. Both research and experience show that given the opportunity and the right kind of environment and guidance, they will take the initiative to acquire the knowledge and skills they need to succeed in life.

At Manara Academy we are working on developing a model, based on the Montessori approach to primary education, that allows children to mature and pursue their own interests in developmentally appropriate ways while ensuring that they master the “three R’s” and gain an adequate foundation for further studies. As we are a part-time school (at present twelve hours per week, but expanding to twenty as from September 2012), our children can enjoy the social benefits of being members of small, mixed-age classes as well as the benefits of home-education and community-based learning during non-school hours. Some of our parents enjoy spending more time and having a closer relationship with their children through home study and online courses, while others enroll their children in a wide variety of local classes and activities. All benefit from the personalised approach, and we have some early indications that they also make greater academic progress than they would in a traditional classroom setting.

We are in the early stages of establishing our school programme and culture, but have every hope that this model is a viable one for the future well-being of our children and society. 

Fatima is the principal of the Manara Academy in Leicester. The setting provides a Montessori inspired Islamic flexischool http://www.manara-education.co.uk/ http://www.s367818431.websitehome.co.uk/manara-academy/flexi-schooling/ . Fatima draws on her own personal educational experience particularly as a teenager at Freedom High School, Albuquerque, New Mexico, USA and is a testament to the efficacy of flexischooled education.  Fatima was born in New York in 1960 and embraced Islam in 1979. She has an MA with Distinction in Education from Roehampton University and an Advanced Diploma in Child Development, is an author of several Muslim children’s books and is pursuing a Montessori Primary Teacher qualification. She has been active in Islamic education for 20+ years in a variety of settings in the USA, Netherlands and UK including full-time and weekend Islamic schools, supplementary schools, Muslim Scouts and Girl Guides/Scouts. A founding Trustee of The Quest Foundation for Learning http://www.quest-learning.org/ , Fatima has lifelong interest in holistic and Islamic education, spirituality, nature, and healthy, sustainable lifestyles. 

Basically, I asked the headmistress about it when I did the school tour and she just said they have never granted a request for it, and have had several requests. The reasons she gave were 'socialisation' and it affecting their records. Both of which I think are a bit silly, but if they've never granted permission to anyone before I don't know if there's any point in trying. In other ways it is the nicest school - small, community feel, friendly - that I have looked at or seen in the area, so it's a real pity. (Parent)
Flexischooling in Arizona, USA
Samantha Eddis
Flexischooling is just not an issue in many countries around the world. Samantha’s four children have experienced flexischooling (dual enrolment) in Arizona over the last seven years. Her experience offers an invaluable perspective. The common sense attitude of the authorities is to be applauded.
Home-education had never been the plan. After all, I was a qualified teacher, and I have always loved being in the classroom. In fact, we fell into home education in Florida primarily because the local school would not allow my eldest daughter to attend the appropriate grade as she was too young. So our home - education journey began twelve years ago, and even though I was a teacher, I felt completely out of my depth, isolated and lonely, in my new home education life.

I also found it difficult to gel with the home-educating group that I joined. The families were pleasant enough, and my children enjoyed the field trips and social events. However, it irritated me whenever I heard a group of parents extolling the virtues of home education by bashing the teachers in the local schools. The worst comment I heard still makes me cringe, ‘Well, home educators are obviously more concerned about their children’s education.’ Go say that to a family who invests time, money and effort into their child’s education, social and sporting activities, and see what reaction you get! That is what I thought, but instead, I simply interjected, ‘I’m a teacher.’ Funnily enough, the parents shuffled their feet, the conversation shifted, and I wasn’t really part of the conversation anymore. Was I considered the ‘enemy’? An ‘infiltrator’? I wasn’t really sure, but I was indignant enough not to care. Fortunately, there were a few families that did not see me as a threat to their home educating lifestyle, and I formed friendships that have lasted to this day. They could see that I was, and always have been, an educator that has seen the benefits of both school and home education, and has opted for the best path for my children and my family. I don’t judge other families for the way they home-educate, or if they access schools for flexischooling opportunities – I am just following my children’s educational needs and desires. 

So, our family had five years in Florida, where the home-education laws are not too intrusive, and where we mixed almost exclusively with a small group of like-minded home-educators and the local neighbourhood children. I accessed the local school when my young son was having speech issues (most common in boys, and very easy to overcome when treated early enough). My rationale was that, as an untrained speech therapist, I was in need of some professional help for my son, and my taxes supported the school that my son would have gone to anyway. Not that I foisted such an aggressive perspective on the school. Instead, I asked the local school for help and explained that I really need some professional input – within the week my son and I had seen the speech therapist and we were given some exercises and reassurances that all would be well (and it was).

When we moved to Arizona, seven years ago, I thought more about the common sense approach of accessing the local school when something was beyond my normal capabilities (speech therapy, specialist reading help, music, art, group PE classes and more). 
I also looked at the Arizona law, specific to home education. This is what it says, under the Arizona Revised Statutes:

ARS§ 15-802.01 Homeschooled children; eligibility to participate in interscholastic activities

A. Notwithstanding any other law, a child who resides within the attendance area of a public school and who is homeschooled shall be allowed to try out for interscholastic activities on behalf of the public school in the same manner as a pupil who is enrolled in that public school. Registration, age eligibility requirements, fees, insurance, transportation, physical conditions, qualifications, responsibilities, event schedules, standards of behaviour and performance policies for homeschooled students shall be consistent with those policies established for students enrolled in that public school. The individual providing the primary instruction of a child who is homeschooled shall submit written verification that provides:
1. Whether the student is receiving a passing grade in each course or subject being taught.
2. Whether the student is maintaining satisfactory progress towards advancement or promotion.
B. A child who is homeschooled and who was previously enrolled in a public, private or charter school shall be ineligible to participate in interscholastic activities for the remainder of the school year during which the child was enrolled in a school.
C. A school district shall not contract with any private entity that supervises interscholastic activities if the private entity prohibits the participation of homeschooled children in interscholastic activities at public, private or charter schools.
NB ‘Public school’ in the United States is the state-funded school that is freely available to all children residing in the school district.

Armed with the law in case I needed to refer to it, I went to my local elementary (primary) school and asked if my homeschooled (this is the preferred term in the US) children could take part in any activities at the school. I was amazed by the refreshingly inclusive approach by the school’s administrator. She told me that the school district did indeed ‘dual enrol’ (their term for flexischooling) and then she gave me a list of all the activities that my children could take part in. No pressure was put on me to choose all or any of the subjects on offer, or to bring my child in every day. My children had a card that they gave to the administrator when they went into a class, and then took back when they left the school for the day (school policy dictates that school personnel know who is on campus). When my children expressed a desire to drop one of the classes, we discussed their goals, and then followed the best educational path for each child. As much as I let my children have a certain amount of autonomy with their classes, I was respectful enough to always let the school know if one of my children was going to be absent or drop a class. 

Under Arizona law, home-educated children do not have to take any standardised annual testing, and there was never pressure put on me to have my children tested at the local school. Unfortunately for them, as a teacher, I like to have a measurement of my child’s academic ability – so I had each of my four children take standardised annual tests, from 3rd grade and above, either at the local school (they were happy to oblige, especially as home- schoolers’ scores do not affect the overall scores of the school) or at a homeschool centre in town. 

Each of my four children had access to the local school, and to the subjects I felt would be best taught in a group setting: music, art, and PE. There were also opportunities to go on field trips with their assigned class, or attend the sports day and charity events. Just to give you an idea of how each child took what they needed or wanted from the school, I have detailed their flexischooling options below:

First daughter – was only interested in art, so took two terms of art classes in 8th grade. She was not interested in dual enrolling in any other classes, and did not want to pursue options in the high school.

Son – tried music classes but wanted to do his own thing so asked to drop the class (grade 8); took art for a year in Grade 7; took PE for two years (grades 6 and 7). He looked at various sporting options and computer graphics classes at high school, but the timing of the classes did not coincide with his workday at home, so he did not take up dual enrolment options at high school.

Second daughter – went into the local school full time in 1st grade, but came out to home-educate and dual enrol in music, art, and PE in 3rd grade. She went back into the local school full time for 4th grade, but then dual enrolled in music, art and PE in 5th grade. She went back into the local school full time for 6th grade and is still in school, full time, in 7th grade. She plans on coming out in 9th grade to dual enrol and take IGCSEs as a private candidate (home educator).

Third daughter – dual enrolled in the local school from 1st grade until 4th grade (music, art, PE) when she went into the local school full time. She is still in school, full time, in 6th grade but also plans to come out and dual enrol as a home educator taking IGCSEs and accessing the local high school from 9th Grade onwards.

I know that I have been so fortunate with our home-educating journey.  I have been able to largely accommodate my children’s wishes for home education, full-time schooling, or dual enrolment (surprisingly they didn’t want to take annual tests!) – thanks, in part,  to the common sense approach of Arizona lawmakers and school district personnel. They have realised that if home- schoolers are committed to providing the best educational program for their children, their school system can offer support and encouragement for an alternative education. I do hope that other home educators who wish to access the local schools or colleges are able to use the experiences of other collaborative projects in order to provide the best education for their children.

Samantha Eddis, PhD, has been teaching for over thirty years, in three countries (Hong Kong, England, and the USA). Passionate about education, and open to the best educational paths for her children, she has also been home educating (including flexischooling) for the last twelve years, in Florida and Arizona. Her focus at the moment is on accessing IGCSEs and A Levels for her children and for other private candidates. Her website at www.eddistutorial.com gives plenty of free information and suggested resources so that other home educators and private candidates can be successful with examinations. She is always open to ideas, advice, or suggestions that will help fellow home educators and private candidates, so please contact her at Samantha@eddistutorial.com
I feel that age 4/5 is too young for kids to start full-time school. I also feel disillusioned by what I see in the schools I've visited. I don't like the idea of my children being one of a group of 30+ kids - how will the teacher ever be able to attend to all of their needs. We have excellent schools where I live but something just doesn't FEEL right for me. (Parent)

Flexischooling

Philip Toogood
Philip considers some of the philosophical and practical issues impacting the notion of flexischooling. He uses own extensive personal experience and draws out key principles of learning and flexischooling. At its core a dialogue, a co-creation between learner and mentor shifts the role of the teacher from ‘sage on the stage to guide on the side’.
Flexischooling is a process of carrying out education in a school setting which enables the individual’s learning needs to be met in a context of shared decision making between learner and teacher. 

Flexischooling, in a more limited sense, is also a process of agreed opting-in (and out of) attendance at school  so that the parents and teachers share the responsibility for the student’s education in a contract made between them which defines what each is responsible for. 

The relationship between the ‘strong’ and ’weak’ forms of flexischoollng is a puzzling one. Where a family agrees a contract with a school  which is essentially for part-time education, the effect of the on- and off-site versions of the supervisory structures on each other is very revealing of the possibly diametrically opposed views of what education, or learning, is for. This begins to matter a great deal because it can lead to ultimate confusion and the undermining of both sets of aims. 

Properly understood, however, it can lead to complementary services which reinforce each other without undermining the centrality of the learner’s needs in whatever is undertaken. For example, does the off-site parent, or tutor, assume the role of tutor and just ‘buy into’ the services of an institution which offers specialist facilities of subject- based delivery? Or does the on-site service provide the generic tutorial support whilst the off-site specialist provision comes from an out-sourced delivery service (an Arts Centre? Maths Centre? Sports complex? Engineering workshop?)

This complementarity, or its opposite where both on-site and off-site versions are being practised without mutual awareness, are matters which have to be taken into account when flexischooling is being set up and practised.  

The weaker definition of flexischooling derives its legitimacy from the words of the 1944 Butler Education Act which clearly sets out that the parents are responsible for the education of their children. To this end the state provides schools which parents may choose to carry out this responsibility. Flexischooling, in this sense therefore is part-time attendance at school. An agreement between parents and school is made so that the sharing can meet the individual learning needs of the child. 

The stronger definition is applicable to the whole way a school is laid out so that the management variables of learning situations are the subject of continual dialogue between teacher and learner. A relationship, therefore, is developed whereby the learner is supported by the teacher, both of whom play a variety of roles according to need. The ultimate independence of the learner is accepted at all times, but the process of autonomous (or self-fulfilling) learning may be pursued through varying sorts of interdependence. 

It is a fundamental assumption of the flexischooling process that the teacher is more often a ‘guide by the side’ (Roland Meighan) than an entertaining (or boring) presenter of information (Margaret Thatcher, ‘Milk Snatcher’) from a prescribed curriculum which it is the teacher’s job to ‘deliver’. This is so when the role of the teacher is either as ‘generic tutor’, or where it is to ‘present’, (whether this is by the front of class presentation or by guidance towards resources which may be useful for the learner to consult and thereby take greater charge of the enquiry).

To be a flexischooling teacher mutual trust and respect is vital and this has sometimes been defined as ‘unconditional positive regard’ on the part of the teacher. This includes accepting styles of intervention which may vary between the poles of facilitation and authorisation (or negation) including (where agreed) instruction and sometimes (even) didactic teaching. 

This polarity, between the facilitative and authoritative poles of the spectrum of styles of intervention, in the debate between ‘regressive’ proponents and so-called ‘progressives’ often produces a dialogue of the deaf because what each means by learning is different in emphasis. 

Those who would seek to define the education process as one of formation by an external power have a view of human nature as empty, flawed and malleable. In this, the learner must be led towards an imposed ideal state thus emphasising the authoritative role of the teacher and the submissive role of the learner. 

Those who define education as being the process by which the learner transforms the self, emphasise the facilitative role of the teacher and the central role of the learner in their own education. In practice this means that in the conventional school (i.e. the regressive, authoritarian one) the teacher is a didactic deliverer of curriculum. The teacher defines what is to be learnt and leads the journey in ‘lessons’ which assume that the learner is an empty vessel to be skilfully filled up with knowledge. 

In the school where flexischooling is the norm the matter and the process will be continually negotiated and will lead to an adjustment of style by the teacher to suit the need of the learner.  A corrupt form of this latter is where the teacher defines the task and sets the student off on an exploration without a dialogue until the end when the teacher issues a judgement and awards praise or blame. This version often masquerades as ‘independent’ learning. Exploration without reflection may not lead to learning but may consign the learner to the blind alley of six times nought equals nought! Self-transformation thus becomes self-immolation under a mass of uncritically considered data.

In both the conventional school and the flexischooling school it is often assumed that the notion of ‘learning’ adopted in the aims of the school are ‘right’ and other versions are ‘wrong’. This is largely a duel similar to the one carried out by Don Quixote where he mistook windmills as giants to be slain. This is clearly absurd because although it is important to recognise that all learning leads to personal change, it is also important to recognise that the process involves learning about and also learning how to do something.  

Schools may not be the best way to foster the learning which underpin this notion of education. Like democracy, an imperfect political system, some schools are perhaps better than other vehicles where and when the parents cannot assume directly more of their responsibility for the education of their children in the society that we have at present. 

The ‘facilitative-authoritative’ spectrum of styles of intervention by the teacher (which could now be practised in networks of tutor organisations beyond the confines of a school, but would not, in such a scenario,  necessarily meet the child-care needs of our workaday world)  is paralleled in a corresponding spectrum of models of comprehensive schools (where the intake is non-selective). 

A degree of flexischooling may be present in each model but where the educational aims of the school are geared towards the self-transformation of the student, features of the school’s organisation and practice may be in direct conflict with this aim. 

Similarly, where the aims of the school are to ‘form’ the student, elements of flexischooling may be present which are in clear opposition to the expressed aims of the school. For each model to achieve its aim the organisation and aims of the school must be congruent. Most schools will have a mixture of both formative and transformative elements. What is important is that schools should understand what is the significance of their organisational structure, how far this contradicts their avowed aims and whether the school has set in hand measures to achieve greater congruence of aims and organisation.

For a school to assess its location on the spectrum of models (five are identified by Mart Petri in his research on European comprehensive schools in the second half of the 20th century), an examination of how the main management variables of the  teaching-learning framework may be undertaken by the participants, governors, management, teachers, students and parents. Once the school knows what its declared aims are and how it is organised, it will be possible to take steps towards making its framework suitable for achieving its aims.

The management variables of the organisation of a school are Time, Territory, Teacher teams, Things and Thinking processes which precede, accompany and conclude the learning. These 5 ‘Ts’ frame the school’s offer. In a school dedicated to flexischooling the decisions on each of these should be made in a democratic manner.

The learning outcomes of a conventional school are more often than not assessed in terms of external exam success. Schools are then rated in a league table of success. Those of a flexischooling school, which is aiming at the self-transformation of the learner, are to be seen in the creativity and critical awareness of the learner.  

The curriculum of the conventional school is laid down from outside whereas the curriculum of the thoroughly flexischooling school is derived from the active participation of both the teacher and the learner. 

Creativity (or originality, divergent thinking and fluency) is not necessarily opposed to exam success. Nor is critical awareness. But measurement of these two outcomes is a highly controversial issue. This is because creativity and critical awareness are the hall marks of people who often challenge the status quo. Since the status quo in society is what produces the hegemony of ideas and values which inform the externally imposed curriculum it is unlikely that this curriculum will be based on the value of encouraging creativity and critical awareness. 
This is perhaps where the notion of the ‘catalogue’ curriculum is important. The catalogue of possibilities in the school which is proposing to direct the learning of the students exclusively along the lines of an imposed externally devised curriculum will be limited to  courses which lead directly to success in the external exams to be sat at the end of a period of time and which have  probably been ‘delivered’ didactically. ‘One-size fits all’ in such a school. Internal selection, justified by the mantra of ‘horses for courses’ will pervade such a school.  

Where the learner engages in a dialogue with the teacher to determine what is to be learnt there is an infinitely wider range of choices which can be made by the learner. The learning journey undertaken in such a process will end up with a variety of changes to the individual. For an assessment of these changes it is important for the learner to have a sense of identity and to be able to compare this state at the beginning with the state at the end of the learning. 

The idea of the ‘Catalogue Curriculum’ is now much more feasible in practice because of the immense advances in digitised information technology which are more and more available. The more these devices and the new worlds of information become available, the more important it becomes for the role of the teacher to become that of a wise companion in the learner’s learning process (flexischooling). For the teacher simply to make use of new technologies to enhance presentation of information in didactic teaching is similar to what happened when the first farm machines were steam engines bolted onto formerly horse- propelled devices.  

Most important also is that the school framework should match the more flexible tasks of the teachers and learners, how the buildings are laid out, how the central timetable is devised, how the teachers are assigned to teams and student groupings, how the resources for learning, and how the planning of the pathways to learning in conjunction with the teacher are made possible... all these management variables have to be adapted to the new requirements. 

After all, most of what you could ever possibly want, need or be obliged to learn is readily available on the internet at the click of a button! However, the old problem of inspiration and motivation is still present and is still the subject of furious disagreement between those who would argue that ‘discipline’ and ‘academic rigour’ are matters to be imposed rather than contrived by a process of dialogue between the participants.  That teachers and learners should and can become co-learners, or learners for each other, is still a notion barely understood by most people whose own experience of school was such an unhappy one.

It is extremely important that education is understood in this way in our currently radically changed social and economic situation. Regression into a school system which is more and more prescriptive and authoritarian is a recipe for social misery and economic disaster on a wide scale. 

It is as if a time bomb has been ticking away ever since the Circular 10/65, issued by the Wilson Labour government brought in the ‘Grammar Schools for All’ dispensation in the guise of setting up a ‘comprehensive’ school system.

My own experience of teaching in the second half of the 20th century illustrates this. Central to this experience was my time as Warden of Swavesey Village College between 1970 and 1976. Swavesey was the last of the Village Colleges to be opened personally by Henry Morris. He was the great originator of the Village College idea in his Memorandum of 1926 .As the Education Officer for Cambridgeshire he set out a plan for a necklace of Village Colleges  around Cambridge City which would provide for the education of the rural population ‘from cradle to grave’. This was in the aftermath of the First World War when society and the economy were in a critical state in need of reconstruction.

When I was appointed as Warden in 1970 the 3 aspects of the Village College, Adult Education, Youth and School services, had been established by Wardens who had given careful attention to creating a balance between these three. The school was a small Secondary Modern which was scheduled to become comprehensive within 3 years. It was my job to develop further the Adult and Youth sides and to lead the school into its new comprehensive form. These were years of whirlwind development of the context of education in Cambridgeshire. Already the City had been merged with County, then the Isle of Ely and Huntingdon were brought into the fold, then Rosla (Raising of the school leaving age) hit, then Adult Education and Youth Service were merged into a generic Community Education Service... all at the same time that we were  introducing non-selective intake into the secondary school. 

We were into the foothills of making a reality of comprehensive schooling when 2 external factors occurred which gave a great opportunity for the full realisation of a radically new style of education to be developed along the lines which I would now describe as flexischooling.  

The M11 came into our catchment with a consequent vast expansion of numbers for the school (meaning a big building programme). With the full agreement of the Director of Education we planned to turn the existing buildings into a vast resource centre for the local people’s education and to build small ‘minischools’ in the beautiful grounds which would be learning areas where the sort of tuition and support could provide for all younger students to set out on the experience of education and learning. From these they could make best use of the resources available in the old Village College. 

This plan was dismissed by the Department of Education in London with the words ‘We want something which looks more like a Grammar School’ I had 24 hours to devise a different proposal, a faculty-based formula. This was accepted and I left to go to a school in a social priority area of the New Town of Telford where for seven years we successfully put together such a minischool-based scheme which had been rejected at Swavesey. 

I recently returned to Swavesey for the 50 year celebration of its foundation. I found a prime example of a Grammar Comprehensive, an ‘elite’ school which had followed precisely the lines of what I had been compelled to devise.  Henry Morris would have turned in his grave.

Philip Toogood is a trustee and director of CPE-PEN having spent a lifetime as a pioneer in education and been head-teacher three times. As Warden of Swavesey Village College he led the secondary school to become comprehensive and the adult and youth provision into generic community education.  He was later elected as the first Chair of the National Community Education Association. In Telford,as Head of a large social priority area 11-18 comprehensive and Chair of the adult association of the whole education and recreation centre,  he developed the theory and practice of mini-schooling to break up large schools into small human-scale learning communities (now often referred to as schools within schools).  At Hartland, he was invited by the Schumacher Society to co-ordinate a movement to become known as the Human Scale Education Association in 1985, culminating in a three-day international conference in Oxford attended by over 200. This explored the ideas of Minischooling and Flexischooling in a variety of settings including the ‘New York City As School’ and the need to protect small schools and the right to home education.  Philip and his wife Annabel spent two years working at the Small School at Hartland. They were then asked by parents to re-open the Dame Catherine’s School at Ticknall, Derbyshire, as an independent, parent-cooperative learning centre and all-ages school. Philip founded the magazine ‘Education Now’ from which eventually sprang The Centre for Personalised Education Trust - Personalised Education Now. http://personalisededucationnow.org.uk  http://blog.personalisededucationnow.org.uk/  The secondary section of Dame Catherine’s split off to become the East Midlands Flexicollege, a base for the development of flexi-schooling (perhaps the UK’s earliest example of a full flexischool) in Burton upon Trent. This was presented to the Blair government as a model for attachment to each secondary school in Burton but, in spite of initial encouragement to make the application and strong approval in the official published inspection, the request was refused. He then ran a language school in Spain. Philip is currently engaged on devising a website for educational pioneers in this field and an App for learners to use derived from the Flexicollege experience of independent, autonomous and personalised learning.

Society work life balance offers so much so that adults can be flexible ie. Asda, Tesco open 24 hours, Online banking, well actually on-line everything, shops open on Sundays, convenience foods etc. People want/ need flexibility because our lives have evolved into this 24/7/365. There are not enough hours in the day to fit everything in. The need is to not be restricted. Sadly, flexi-schooling is restricted, disallowed and not promoted at all. (Parent)

Flexischooling information for Local Authorities and Schools.
Alison Sauer
Alison details the extent of the existing government flexischooling advice and guidelines.

Readers should also read Alison’s other articles in this manual - (1) Flexischooling, the Law and Attendance Regulations and (2) Flexischooling Guidance for Schools and Parents.
Flexischooling is an established method of combining school- based and home-based education. It is recognised by the DfE as a valid full-time education and is referred to by them in numerous documents. This article aims to clarify the legal definition and the practice of flexischooling in England.

Firstly, it should be noted that flexischooling in Scotland and England are different. In Scotland flexischooling is part-time school-based education and part-time home-education. In England flexischooling is full-time school-based education with part of the education provided off-site.

Pleased to report a positive meeting with the school today for continuing to flexischool through Y1. Our Head supports us in principle but has been unable to get consistent guidance from the LA and won't officially approve it until he does. I'll find out next week but I'm pretty sure it's going to be fine. I gave him the guidance document Alison Sauer produced (which is excellent) and I think that will help. (Parent)                              

Flexischooling is an individual arrangement made between the school and the parent. The Local Authority has no involvement. When the education is approved it does not adversely affect the school’s attendance statistics.

Flexischooling can be a very effective form of provision in certain circumstances for example where the child has ASD.
Flexischooling used to be, until the 2007 guidelines http://media.education.gov.uk/assets/files/pdf/e/guidelines%20for%20las%20on%20elective%20home%20education.pdf came in, subject to the National Curriculum. Nowadays, the National Curriculum does not have to be followed outside of school when flexischooling. The education must, however, be approved by the school. 

Elective Home Education Guidelines extract

· 5.6 “Flexischooling” or “flexible school attendance” is an arrangement between the parent and the school where the child is registered at school and attends the school only part-time; the rest of the time the child is home educated (on authorised absence from school). This can be a long-term arrangement or a short-term measure for a particular reason. “Flexischooling” is a legal option provided that the head teacher at the school concerned agrees to the arrangement. The child will be required to follow the National Curriculum whilst at school but not whilst he or she is being educated at home. Local authorities should make sure that head teachers are made familiar with flexischooling and how it may work in practice.

Further information is available in the DfE’s guidance Keeping Pupil Registers. http://media.education.gov.uk/assets/files/pdf/k/keeping%20pupil%20registers%20-%20guidance%20on%20applying%20the%20education%20pupil%20registration%20regulations.pdf
My son’s head just kept saying that the LA is… like his boss, that's why he went to them for advice. I think he knows he's been fed a load of rubbish but he has to show he is doing what they say. I think this is where academies come in handy because they don't have to answer to the LA. (Parent)
The pupil registration regulations changed in 2006. http://www.legislation.gov.uk/uksi/2006/1751/contents/made
This means that schools need to reassure themselves of the education happening at home in order to make the appropriate mark in the register.

Home-education as it occurs within a flexischooling arrangement is a form of ‘alternative provision’ and as such must be approved by the school in order that the pupil can be marked ‘present at approved educational activity’. The following is from the

Guidance on applying the Education Pupil Registration Regulations (referred to above as Keeping Pupil Registers)

Flexischooling

· 109 “Flexischooling” is the term used for a system whereby children are partly educated at school and partly educated elsewhere, usually at home. The nature of home education is that it often does not follow strict timetables or the patterns of a normal school day. The families involved like the flexibility of having their children undertake educational activities in the evening and at weekends e.g. attending sports clubs as part of a physical education programme. Unlike full-time home education, any agreement between a pupil’s parents and a school for the child to be “flexischooled” is at the headteacher’s discretion. 

· 110 Flexischooling should not be confused with part-time timetable. In the case of the former, the child must be in full-time education throughout the school-year.

· 111 Schools must not seek to persuade parents to educate their children in order to avoid exclusion or action for poor attendance. They must follow statutory exclusions guidance if they wish to remove a child from the school and, in the case of poor attendance, address the reasons for the absences. 

· 112 Educational activities that take place outside the normal school day are not recorded in the statutory attendance register (see paragraph 104). Off-site activities which take place during the school’s normal day (see paragraph 11) can be recorded as approved educational activity (see paragraph 67) but only if the activities meet the legislative requirements and the school has received confirmation that the activity took place during the session in question. Sessions which the child is expected to attend the school are marked in the normal way

· 113 If the child was not undertaking educational activity, he/she should be recorded as authorised absence using Code C. If the school is notified the child was ill, attending a medical or dental appointment, on a family holiday or was absent for some other reason then the appropriate attendance code should be used. Schools should therefore make arrangements to exchange attendance information with the family.

Approved Educational Activity 

· 67 Schools have the authority to arrange for pupils to undertake part of their education outside the school premises, including alternative provision arranged by local authorities. Whilst it would be inaccurate to record pupils as present at the school, it is also inaccurate to record those pupils who attend the arranged activities as absent. It is therefore possible to use the “present at approved educational activity” mark. The activity must be educational and meet the individual needs of the pupil in question and examples include:

Approving off-site, supervised educational activities

· 75 Only schools can approve educational activities and authorise the use of the “present at approved educational activity”. Clearly, this approval is implicit where the school has been involved in making the arrangements. Schools can approve activities arranged by others, including parents, if they believe the activity satisfies the regulatory requirements. In considering any request to approve an activity, the school should consider 

· the nature of the activity;

· the benefits to the pupil;

· the effect on the child’s general education;

· the amount of time requested; and

· the timing of the activity.

· Approving the activity does not imply agreement to pay for it.

Conclusion

· The School must agree with the parent that the education the parent is providing, when the child is not at school, is suitable. The parent has to communicate with the school about the nature of the education they are providing. This does not have to be in minute detail but must be enough to satisfy the school. It can be done on a yearly basis.

· When the child is receiving education at home s/he will be marked in the register as B i.e. present at approved education but off-site as opposed to C which is approved absence. This means the school's attendance stats are unaffected as B is effectively "attendance" but off site, whereas C is not attendance.

http://media.education.gov.uk/assets/files/doc/a/aa-ac/absence%20and%20attendance%20codes.doc
Alison is an elective home-based educating mother and an independent trainer specialising in elective home education. She has her own consultancy and works extensively with local authorities and is currently liaising and working with the DFE on flexischooling issues and guidance. Alison is particularly concerned to see that flexischooling becomes widely known, and a credible, viable and funded option in our learning system. alison@sauer-consultancy.com,  http://www.sc-education.co.uk/  

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the flexible catalogue versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and it operates within a general democratically-based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.
They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’.

Centre for Personalised Education – Personalised Education Now
Flexischooling the law and attendance regulations.
Alison Sauer
Alison looks at the unacceptable nature of current government advice and guidelines for local authorities and schools. Much of this deters many schools from adopting flexischooling. Alison proposes that comprehensive flexischooling policy is developed along with technical guidelines for registration processes. CPE-PEN wholeheartedly agrees and trusts that the initiatives we are taking together with Alison will go some way in prompting this.
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Unfortunately, flexischooling is not yet defined in law and references to it in DfE guidance and guidelines are scarce and even contradictory.  Some Local Authorities have no policy on flexischooling; others have attempted to write their own. With so few resources available for them to refer to, it should come as no surprise that the quality of these policies varies widely.

Flexischooling is described in section 5.6 of the Elective Home Education Guidelines 2007 as:

‘an arrangement between the parent and the school where the child is registered at the school and attends the school only part time; the rest of the time the child is home educated (on authorised absence from school). This can be a long-term arrangement or a short-term measure for a particular reason. ‘Flexischooling’” is a legal option provided that the head teacher at the school concerned agrees to the arrangement. The child will be required to follow the National Curriculum whilst at school but not whilst he or she is being educated at home. Local authorities should make sure that head teachers are made familiar with flexischooling and how it may work in practice.’

A similar definition is given in the Pupil Registration Regulations Guidance (Keeping Pupil Registers – Guidance on applying the Education Pupil Registration Regulations. DCSF [now DfE] June 2008) which also sets out the marks that should be placed in the register for flexischooled pupils. There are 2 marks available for schools to use: ‘B’ or ‘C’.

‘B’ means that the child is being educated off site, as part of an educational activity which has been approved by the school. Most flexischooling schools would prefer to use this mark; however they may only use it if they have verified that the educational activity took place during the school session. This verification is problematic for several reasons. Firstly, it may be difficult to prove that learning has taken place at a particular time of day. Schools attempts at verification may be interpreted by parents as interference or mistrust. Finally, the requirement that home education takes place during the school session contradicts the description of the home-based element of flexischooling given in the pupil registration guidance: ‘(it) often does not follow strict timetables or the patterns of a normal school day. The families involved like the flexibility...’

‘C’ means that the pupil is absent, and the absence has been authorised by the school. It is often used for flexischooled pupils as it is the only mark schools are allowed to use if they have not met the verification criteria described above. This mark was intended to be used for pupils missing school for special occasion such as a wedding or funeral.  Use of this mark suggests that the pupil has not been involved in any educational activity during his or her absence from school, it is therefore not a suitable mark to use when a flexischooled pupil is being taught at home because the education taking place outside normal school hours is not recognised. Further, when schools use this mark for flexischooling it can cause serious problems with their attendance statistics.

In practice some schools use ‘B’ for flexischooled pupils without carrying out checks as to when education is being provided by the parents. These schools would argue that so long as a suitable education is taking place, the time or day it takes place is unimportant. This avoids the problems caused by using ‘C’, but is only possible if head teachers are willing to take a pragmatic approach with the rules.

These issues could be overcome if a new flexischooling registration mark was introduced. The criteria governing the use of this new mark would effectively form a new national flexischooling policy, thus ending the current confusion felt by many head teachers.  It would eliminate the problems currently caused by using ‘C’, as flexischooling would no longer have a detrimental effect on a school’s attendance statistics.  The contradictions in the current guidance regarding ‘B’ could be eliminated by removing the requirement for off site education to take place during school hours. A new mark would also enable the DfE, and others, to collate statistics on flexischooling.

Flexischooling should be part of a range of educational models available to all children. The current lack of clear comprehensive flexischooling policy, and uncertainty over registration marks, along with head teachers fears of damaging the schools statistics / Ofsted results has led to many schools being either unaware of flexischooling or afraid to try it. As a result many children are being denied the opportunity to experience such a personalised education.

Keeping Pupil Registers – Guidance on applying the Education Pupil Registration Regulations. DCSF (now DfE) June 2008
I've got a question: how do you find schools prepared to flexi? Or how to convince the school to offer flexischooling? We live in XXX  I called all the schools in the area ( state and private ) and they had never heard of flexischooling and definitely not planning to do it as they say, full-time education from reception is compulsory! (Parent)

Flexischooling Information for Parents and Schools.
Alison Sauer

This document is intended to give parents and schools a greater understanding of flexischooling. It is based on current legislation and best practice, 

Introduction

Flexischooling is an arrangement for providing a full-time education to a child whereby the child attends school part of the time and is educated elsewhere, usually by the parent, for the rest of the time. There is no pre-determined model for the amounts of time given to either of the settings and individual arrangements vary widely. 

Legal Basis

In law, the overall responsibility for the education of any child of compulsory school age, whether at school, home or anywhere else rests with the parent (The Education Act 1996 s.7).
In addition the law maintains that pupils should be educated in accordance with the wishes of their parents where possible (The Education Act 1996 s.9). It therefore follows that when a parent requests flexischooling for their child, the request should be approved unless there is good reason not to. 

During the non-school based periods of education an appropriate mark must be put in the register. There are two options: 

Code C (Authorised absence). This is usually used when pupils are absent from school because of ‘exceptional occasions’ such as a family wedding, bereavement or prison visit. It may be used to denote sessions where a flexischooled pupil is being educated away from the school, but only as a temporary measure. The school’s attendance figures will be adversely affected by use of this code.

Code B (Attending approved educational activity - off site).  This is the code most commonly used to record flexischooling.  An approved educational activity is one which takes place away from the school, but is supervised by someone approved by the school, in this case the parent (The Education (Pupil Registration) (England) Regulations 2006 s.6 (4)). In order to grant this approval the school must have some oversight of this non-school based element. This oversight may be conducted by either the school or the local authority. This code makes it possible for the pupil to achieve 100% attendance on the register by following the contract and attendance agreement.

Overview

Although flexischooling has now been well established for more than 15 years, we do not have statistics or research to indicate how many pupils are flexischooled in England. It is known however that an increasing number of schools are now offering flexischooling. In some schools almost half of the pupils are flexischooled. 

Pupils may convert to flexischooling from either Elective Home Education or full-time school, or indeed may enrol as flexischoolers. When a request to flexischool has been approved,  a flexischooling contract is prepared, which identifies those areas of the child’s education which be provided by the school and which by the parent. An attendance agreement is also prepared, stating which school sessions (half days) the child will attend. These documents should then be signed by the parent and head teacher, who each keep a copy.

Some children may get most of their education at home and will attend school only occasionally. Others may attend school for all or most core curriculum subjects. The arrangements possible are many and varied and should be made to suit the needs and wishes of the child and his/her parents.

The Flexischooling Contract and Attendance Agreement

When the decision to flexischool is made the parents and headteacher should meet to discuss how the arrangement will work. Following this discussion the contract and attendance agreement can be drawn up and signed (see example later in this article)
Such a contract might include sections on:

· What areas of education each party will provide.

· Who will oversee the non-school part of the education.. 

· What flexibility there will be regarding special events at school which fall outside the normal attendance such as school trips and assemblies?
· What flexibility there will be regarding special events with the parents which fall inside the normal school attendance?
· What arrangements will be made for pupil assessment?

· Any perceived special needs and associated provision.

· Who is responsible for the welfare of the child?

· To what extent the National Curriculum will be followed.

· Anything else that the parents and school see fit to include

The attendance agreement states when and how often the child will attend school.

Oversight of off site element

Oversight is necessary in order to use the B mark in the register. The aim is to assure the overseer that the child is being educated appropriately during the periods when the B mark is used. There are several ways for parents to provide this assurance, including;

· Providing examples of work the child has done at home.

· Meeting the overseer in person.

· Providing a report written by the parents.

The form of oversight and frequency of contact should be agreed between the parent and the school / LA. Circumstances may dictate different arrangements for different children and families.

National Curriculum and Assessments

The national curriculum does not apply to the non-school based element of flexischooling, but parents may choose to follow it if they wish (see Elective Home Education Guidelines 2007).
In this case the school should help by providing support and materials on loan. Parents who choose not to follow the National Curriculum at home should not be pressurised into doing so.

Within school the National Curriculum must be followed.

Arrangements for assessments will have to be agreed between the parents and the school. Depending on the individual flexischooling arrangement it may be inappropriate for some children to undertake formal assessment especially if the programme of work followed at home does not fit the structure, content or expectations of the National Curriculum. 

Ceasing to Flexischool

The arrangement can be terminated by either the parent or the school by giving reasonable notice to the other party. Ending the arrangement does not automatically mean that the child will become a full-time pupil at the school, Arrangements will have to be made by the parent to provide a full-time education by whatever means the parent chooses.

Appendix 1 Relevant Legislation and Guidance 

Education Act 1996 section 7 http://www.legislation.gov.uk/ukpga/1996/56/section/7 
Duty of parents to secure education of children of compulsory school age.

The parent of every child of compulsory school age shall cause him to receive efficient full-time education suitable to —

· his age, ability and aptitude, and

· any special educational needs he may have,

· either by regular attendance at school or otherwise.

Education Act 1996 section 9 (amended by subsequent Acts) http://www.legislation.gov.uk/ukpga/1996/56/section/9 
Pupils to be educated in accordance with parents’ wishes.

In exercising or performing all their respective powers and duties under the Education Acts, the Secretary of State and local education authorities shall have regard to the general principle that pupils are to be educated in accordance with the wishes of their parents, so far as that is compatible with the provision of efficient instruction and training and the avoidance of unreasonable public expenditure.

The Education (Pupil Registration) (England) Regulations 2006, section 6(4) http://www.legislation.gov.uk/uksi/2006/1751/made 
An approved educational activity is either—

· an activity which takes place outside the school premises and which is:
· approved by a person authorised in that behalf by the proprietor of the school;

· of an educational nature, including work experience under section 560 of the Education Act 1996(1) and a sporting activity; and

· supervised by a person authorised in that behalf by the proprietor or the head teacher of the school; or

· attendance at another school at which the pupil is a registered pupil.

Elective home education: Guidelines for local authorities section 5.6 http://education.gov.uk/schools/pupilsupport/parents/involvement/homeeducation/a0073367/elective-home-education-guidelines 
  ‘Flexischooling’  or “flexible school attendance” is an arrangement between the parent and the school where the child is registered at school and attends the school only part time; the rest of the time the child is home educated (on authorised absence from school). This can be a long-term arrangement or a short-term measure for a particular reason. ‘Flexischooling’ is a legal option provided that the head teacher at the school concerned agrees to the arrangement. The child will be required to follow the National Curriculum whilst at school but not whilst he or she is being educated at home. Local authorities should make sure that head teachers are made familiar with flexi-schooling and how it may work in practice.

Keeping pupil registers - Guidance on applying the Education Pupil Registration Regulations June 2008 http://media.education.gov.uk/assets/files/pdf/k/keeping%20pupil%20registers%20-%20guidance%20on%20applying%20the%20education%20pupil%20registration%20regulations.pdf 
Flexischooling

· 109 ‘Flexischooling’ is the term used for a system whereby children are partly educated at school and partly educated elsewhere, usually at home.  The nature of home education is that it often does not follow strict timetables or the patterns of a normal school day.  The families involved like the flexibility of having their children undertake educational activities in the evening and at weekends e.g. attending sports clubs as part of a physical education programme.  Unlike full-time home education, any agreement between a pupil’s parents and a school for the child to be ‘flexischooled’ is at the headteacher’s discretion. 

· Flexischooling should not be confused with part-time timetable.  In the case of the former, the child must be in full-time education throughout the school-year.

· Schools must not seek to persuade parents to educate their children in order to avoid exclusion or action for poor attendance.  They must follow statutory exclusions guidance if they wish to remove a child from the school and, in the case of poor attendance, address the reasons for the absences.   

· Educational activities that take place outside the normal school day are not recorded in the statutory attendance register (see paragraph 104).  Off-site activities which take place during the school’s normal day (see paragraph 11) can be recorded as approved educational activity (see paragraph 67)but only if the activities meet the legislative requirements and the school has received confirmation that the activity took place during the session in question.  Sessions which the child is expected to attend the school are marked in the normal way

· If the child was not undertaking educational activity, he/she should be recorded as authorised absence using Code C.  If the school is notified the child was ill, attending a medical or dental appointment, on a family holiday or was absent for some other reason then the appropriate attendance code should be used.  Schools should therefore make arrangements to exchange attendance information with the family.

Approved Educational Activity 

67 Schools have the authority to arrange for pupils to undertake part of their education outside the school premises, including alternative provision arranged by local authorities.  Whilst it would be inaccurate to record pupils as present at the school, it is also inaccurate to record those pupils who attend the arranged activities as absent.  It is therefore possible to use the “present at approved educational activity” mark.  The activity must be educational and meet the individual needs of the pupil in question and examples include:

 Approving off-site, supervised educational activities

75 Only schools can approve educational activities and authorise the use of the ‘present at approved educational activity’.  Clearly, this approval is implicit where the school has been involved in making the arrangements. Schools can approve activities arranged by others, including parents, if they believe the activity satisfies the regulatory requirements.  In considering any request to approve an activity, the school should consider 

· the nature of the activity;

· the benefits to the pupil;

· the effect on the child’s general education;

· the amount of time requested; and

· the timing of the activity.

Approving the activity does not imply agreement to pay for it.

Sample Contract and Attendance Agreement

Flexischooling

Additional Information Form (to be filled in alongside School Enrolment form either by parents or during meeting)

	Child’s name 



	Name of parent(s), carer(s) 



	Admissions form completed 


	Yes / No 

	What attracted you to flexischooling? 


	(continue overleaf if necessary)

 

	What are your expectations of the school-based part of the Education? 


	(continue overleaf if necessary)

	What are your expectations of the home-based part of the Education? 


	(continue overleaf if necessary)

	Do you intend to follow the National Curriculum at Home?


	

	If so, do you require any help with this? (eg worksheets, assistance with attainment targets etc)


	

	Form of Education to date


	F/T School        P/T School           Home Education          N/A

	Levels of attainment achieved (if applicable)


	

	Additional Needs (if applicable)


	

	Educational Assessment/Review Acceptable 


	Yes / No    ******

	Child will complete record of achievement ( see welcome letter) 


	Yes/No    ******

	Please tell us anything else you feel we may find useful about yourself or your child


	


Flexischooling: Contract for Provision of Education – Part 1 School

	Child’s name 



	Name of parent(s), carer(s) 




Xxxx School is responsible for the education of the above named child on the days and times set out in the attached Attendance Agreement and timetable.

The educational provision will be suitable to x’s age, aptitude and ability as set out in s7 of the Education Act 1996 and will include:

(inc here SEN provision, access to school trips etc, Assessments and areas of curriculum taught etc)

Whilst x is on school premises or the School is acting in loco parentis the school will maintain primary responsibility for x’s safety and welfare

The school and parent/carer will meet every ……….for a review meeting to discuss x’s progress and review the attendance agreement.

The school can withdraw from this agreement at any time by giving reasonable notice in writing

Head teacher







Date

Flexischooling: Contract for Provision of Education – Part 2 Home

	Child’s name 



	Name of parent(s), carer(s) 




I/we are responsible for the education of the above named child on the days and times set out in the attached Attendance Agreement and timetable.

The educational provision will be suitable to x’s age, aptitude and ability as set out in s7 of the Education Act 1996 and will include:

During school hours timetabled for home-based education I/we will maintain primary responsibility for x’s safety and welfare

I/we understand I can withdraw from this agreement at any time by giving reasonable notice in writing

Parent/carer






Date

Flexischooling: Attendance Agreement

Child’s name

Name of parent(s) / carer(s)

	
	Morning
	Afternoon

	Monday
	home
	home

	Tuesday
	school
	school

	Wednesday
	home
	home

	Thursday
	home
	home

	Friday
	school
	school


X’s education will be split between home and school as set out in the above timetable

Headteacher








Date

Parent/carer








Date

Flexischooling - Parental Satisfaction
Peter Humphreys

Flexischooling really can provide a ‘win – win’ for schools, children and families. The sheer relief and joy with some flexischooling arrangements is apparent in the following selection of parental comments.
Thank you for all that you have done for our child and consequently for our family - We have taken so many positives from it. 

 

We think your school is a very special place to learn and play .I gather from the general hit and miss success of people being accepted in schools to do this (sic flexischooling), that we are lucky. My daughter is 5 and after 2 weeks decided she'd had enough full-time school with huge affect on the family peace. We approached our local primary (about flexischooling) and the head and staff have after several meetings come to accept this as something they are willing and able to support. Phew! I felt that I wasn't ready or able to offer my daughter full-time HE so after researching huge amounts found out about this happy compromise. We have not looked back. Although this might eventually lead into more home-education and less school, we are very content with the status quo for now. It has worked very well and so far none of the family have had any problems with negative responses. Let's hope this carries on. Good luck to everyone else pursuing this way of life. PS. My son is 2 and we've decided to do this when he goes to school too!!

Our family feels very lucky to have found such brave little school that nurtures the children so well.
We originally intended to home educate but then decided to 'flexi-school'... XXX goes to a village school about 16 miles away, The school and the headteacher are very, very supportive and fantastic.! Nearly half the school is flexi-schooled.

If we lived nearer to your school we would attend every day. 

I have been flexischooling my 9 year-old since Easter this year - we do 3 days at school and 2 at home (or not at home usually!) Working very well for us!

Although I will continue to home-educate, your approach to supporting my child's needs is beginning to 
restore my confidence in mainstream education.
I have been home-educating my 3 children for the last few years. 6,5 and 3. Yesterday was the older two's first morning at school. We have found an amazing village school that offers flexischooling as standard. They are rare in that they aim to offer a bespoke service as it were to each family. They currently have 5 families doing it. We are going to try a day and a half a week. Despite the tears and protests they loved it. The teacher and I are just trying to work out how best to communicate and work together, since I don't want to feel like I have to do everything in her plan otherwise they may as well be there every day. So early days!
Flexischooling, OFSTED and Other External Inspection
Peter Humphreys

Understandably,  headteachers, governors and staff are concerned about the impact of flexischooling on external inspection particularly from Ofsted. Peter looks at some of the available evidence

It is hoped that ongoing engagement with government and its agencies will bring clarity and guidance offering reassurance to schools about informed and fair external inspection. This dialogue is at the early stages but the evidence from actual inspections is very positive. 

We should not be surprised at this. A great number of families who choose to home-educate do so because their child has really specific needs which may include Special Educational Needs, Gifted and Talented or other additional needs. The schooling system has not got the best track record of serving these children and families. Its rigid curriculum, customs and practice present an enormous barrier for which parents can feel excluded, and they often leave exhausted with the difficulties of engaging and unhappiness at lack of progress of their children. They act as any good parent would in the best interest of their children and family.
The characteristics of the schools that are prepared to accommodate flexischooling include the willingness to put the learner first and adapt to their needs.
The aim of our approach to flexi-schooling is to provide an opportunity for those who choose to educate at home to come together and receive additional support opportunities to adopt a wider range of creative approaches to teaching as well as learning, reinforcing our already high standards of pupil nurturing within the school community. (Howard Primary School, Tamworth)
They go the extra mile in their partnership with parents and provide an atmosphere where there is a productive ongoing shared dialogue. Those accommodating flexischooling make it a feature and virtue of their school communities.

To elect to Home Educate is a bold step for any family, it’s a decision not taken lightly or without good cause.
 We do not use our Flexi-schooling approach to force home educators back into the mainstream by using it as a short term arrangement. Our experience shows that parents who have made this choice know what is right for their child or children.

Our parents who Home Educate come from well outside our normal catchment area and it is clear the dedication these parents have to their choice to support their child or children's educational development in this way. 

Here at Hollinsclough Primary we can tailor our support to suit your needs and work with you to facilitate the desire to Home Educate your children. 

Our tailored Flexi-school provision can range from Technical Support, Top up lessons, Assessments (inc AEN), Advice, Projects, Administrative Assistance, Equipment, and Consumables, to your children  gaining access to swimming lessons, sports competitions and extended social interaction and other enhancement activities, events and excursions.
(Hollinsclough Primary, North Staffordshire)
We are able accommodate the needs of individual children and families on a ‘flexi’, home and school basis. We enjoy very good communication with families. For example we invite our whole school community to be part of our regular ‘Hub Days’. Hub Days have a mutually chosen focus and provide access to our resources. We have beautiful grounds a dedicated Forest Schools area, outdoor classroom, library, extensive ICT facilities, supportive staff and high quality teaching expertise. Plus of course the opportunity for parents and children to talk, learn and play together. Our curriculum offer is active, first hand and relevant

(Erpingham Primary, Norfolk)
These should be characteristics of all schools, but sadly experience proves this is not the case. It is clear that whatever misgivings public, parents and schools may have with Ofsted and the kind of narrow metrics they adopt, that currently they are acknowledging the work being done in flexischools and the high degrees of learner and parent satisfaction with the arrangements. This is similarly replicated in other forms of inspection and evaluation.
OFSTED May 2012. Erpingham Primary School 

Achievement is good. All pupils achieve well from their different starting points. Outstanding engagement with parents and carers ensures that the work pupils do at school and at home dovetails well, enabling them to make good progress however many days they are in school each week. 

Teaching is consistently good. Teachers are skilled at making learning enjoyable and challenging, and pitch work to meet the wide range of needs in their mixed-age classes. 

The school is led and managed well. The headteacher leads by example and has built an energetic and enthusiastic staff team, who all contribute to the school’s caring atmosphere and reflect upon their practice to drive forward improvement. 

Lessons are well organised to meet the wide range of abilities and ages represented in each class, and to take account of the needs of pupils who attend part-time. There is outstanding communication between the parents and carers of ‘flexischool’ pupils and teachers to ensure that all parties know what pupils are learning and are able to build on their achievements. 

The innovative and imaginative ‘flexischool’ approach works extremely successfully because of leaders’ willingness to accommodate the individual needs of pupils and the wishes of their families. As a result, parents and carers have enormous confidence in staff to develop the whole child and have, in their turn, become great ambassadors for the school. The very rapid rise in numbers is due to personal recommendations, especially among families who prefer to educate their children at home for part of the week. One, whose child now attends full time, said, ‘He kept wanting to come because he enjoyed it so much 

National Society Statutory Inspection of Anglican Schools (SIAS) Report. July 2012 Erpingham Primary School
Erpingham is a school with the needs of individual children at its heart. This is demonstrated in the caring, inclusive and mutually supportive nature of the school, as well as in the carefully organised pattern of personalised flexischooling arrangements.   
The school’s Christian ethos and values are shared with the families of all prospective pupils and form the bedrock on which the differing learning relationships are built.  In this family-style atmosphere pupils are enabled to flourish, a parent reported: ‘it’s changed my son’s life and it’s changed my life’.

OFSTED September 2011. Howard Primary School 

The school provides a good education for all its pupils. Consequently, pupils are happy in school, enjoy learning and achieve well. 

Outstanding care, guidance and support, linked to the consistent reinforcement of moral values and positive role models provided by adults, means that the pupils' spiritual, moral, social and cultural development is good. Boys and girls from different backgrounds get on well together. 

Those that are new to the school are helped exceptionally well to settle in quickly through the good relationships that adults soon establish with them, and through the friendly welcome and support of classmates. As a result of the school's good provision and nurturing ethos, by the time that they reach year 6 pupils are mature and reflective young people. They have high self-esteem and are prepared well for their move to secondary school and beyond.

. 

Flexischooling – The Numbers 
Alison Sauer 

During March – April 2012 Alison completed a Freedom of Information Request regarding flexischooling of the English Local Authorities.

Eight straightforward questions were posed 

· 1 - Does your Authority have any official policy or guidance regarding flexischooling? If so, please send a copy.

· 2 - Does your authority advise schools to use a particular registration code for the off-site portion of a flexischooled pupil's education? 

· 3 - If yes, which one?

· 4 - How many primary schools in your area have flexischooled pupils on the roll?

· 5 - How many primary pupils are flexischooled?

· 6 - How many secondary schools in your area have flexischooled pupils on the roll?

· 7 - How many secondary pupils are flexischooled?

· 8 - Do any schools in your area advertise flexischooling as an enrolment option?

153 authorities received an FoIR
· 23 authorities did not respond (15%)

· 52 had no information about the questions (34%)

(Approximately 50% of local authorities did respond or have any information)

· 21 local authorities said they had flexischooling policy and / or guidance

From the responses received there are 

· 53 primary schools with flexi-pupils enrolled

· 68 primary flexischooled pupils in total

· 37 secondary schools with flexi-pupils enrolled

· 73 secondary flexischooled pupils in total

These figures are an astonishing underrepresentation of reality.  The FoIR evidenced a remarkable lack of awareness, data and information on flexischooling amongst the English authorities.

Even those local authorities where we know directly from schools there are flexischoolers have failed to record these. Some of this can be accounted by the fact that it is a school-based decision with no requirement to inform the LA (as a number acknowledge), but much appears to be complete ignorance. 

Comments were telling. Typical responses…

We don't have a policy on flexi schooling, but defer to the available DfE guidance, that such arrangements are at the discretion of the Head teacher, as below: - “Flexischooling” is a legal option provided that the head teacher at the school concerned agrees to the arrangement. 
Occasionally, the local authority position was made clear...

The Local Authority advises schools against Flexi schooling, but ultimately it is the governors of a school who must decide.
It is little wonder that headteacher’s and governors find it difficult in this context of poor guidance at government and local levels to make decisions regarding flexischooling. It is far easier to say no than yes and it takes a school prepared to go the extra mile to begin the flexischooling dialogue.

All we can say from this data is that it almost certainly represents but a fraction of the actual amount of flexischooling occurring in England. Until such time as we have clarity in national and local policy, guidance and data collection it is unlikely to look any different. 

It is to be hoped that the Flexi-Mark, National Flexischools Network and Flexischool Register may shed further light on the actual figures. (See next article).

The Flexi-Mark and National Network of Flexischools.
Peter Humphreys
Peter introduces the Flexi-Mark outlining what schools can do to do to join the growing National Flexischools Network.

With the Flexi-Mark schools/settings can advertise the fact that they work flexibly with learners and families in flexischooling partnerships or are open to developing these. 
At the very basic level parents are too often unaware of the availability of flexischooling as an educational option. The paucity of national, local authority and school information is lamentable. 

Those parents who do come across the flexischooling concept and wish to pursue it are left to approach schools one by one to try and see whether they will entertain a flexipartnership. They have historically had few starting points, sources of information or support.
It struck us at CPE-PEN that one logical and supportive step would be to acknowledge those schools who are offering flexischooling arrangements or would be prepared to with a Flexi-Mark and registration on a publically available database. Any setting wishing to declare themselves as a flexischool or open to flexischooling can apply to be put on the register and be entitled to display the Flexi-Mark on school notepaper, websites, signage and the alike.

[image: image19.emf]
We believe this doesn’t need to be an unwieldy, bureaucratic process as flexischooling partnerships with families will be as individual and flexible as the two partners are. At the end of the day if both parties can develop an agreement and ongoing dialogue that works for them, it is a positive arrangement. ‘Self-certification’ from both parties should be sufficient. 
Obtaining a Flexi-Mark is an uncomplicated process of headteachers and governors declaring a commitment to the flexischooling ideal underpinned by a willingness to work in dialogue and partnership with families and the learner. The declaration is supported by the countersignature of a sample of flexi-parents/carers and learners (where a school already has flexischool arrangements). 
Schools are asked to provide a few pieces of information for the register of flexischools to help prospective flexi-families locate and contact them. There is scope to develop the process if needed over time but at this stage we seek to start simply and let this grow ‘organically’ in the light of experience. In the future it may be possible to use various self-assessment metrics to describe better the flexischooling offer available at various settings and to chart a development pathway through the flexischooling continuum.
The register will in the first instance hosted on CPE-PEN and SC Education Websites with links from other sites and social media such as the Flexischooling Facebook sites.
Sample application proforma….
Application for the Flexi-Mark and Registration in the National Network of Flexischools.

The Headteacher and Chair of governors of 

School: 
Address:

Website:

Local Authority: 

declare a commitment to the flexischooling ideal underpinned by a willingness to work in dialogue and partnership with families and the learner.
Currently our setting can be classified as 

1. No staff experience of flexischooling  partnerships
2. Some staff experience in flexischooling partnerships
3. Half staff experience in flexischooling partnerships

4. Most staff experience in flexischooling partnerships
5. All staff experienced in flexischooling partnerships

Signed

Headteacher: 

Chair of Governors:

Countersignatures (If applicable)
We the undersigned parents / carers and learners declare that this school is working positively with parents and learners in facilitating flexischooling partnerships
Signed 
Parent / carer:

Parent / carer:

Learner:

Learner:

Applications should be made to 

Hard Copy

The Centre for Personalised Education Trust

Personalised Education Now

General Office

Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Email

personalisededcuationnow@blueyonder.co.uk
Flexischooling – a Personal History
Dr Roland Meighan
Appropriately we end this journal with the thoughts of Roland Meighan. Roland has long argued that flexischooling has the potential to challenge basic and erroneous assumptions with our traditional learning systems.  
The idea of flexischooling came to my attention in the 1970s in two ways at once. As I began to research home–based education in UK I found that home educating families were not necessarily opposed to schools.  Some were, others were not. Those who were not, wanted a flexible relationship with schools ‘getting the best of both worlds’. Some pioneers like Kate Oliver achieved a flexischooling arrangement with the local school and LEA, in her case Warrwickshire, for her family

At the same time I came across the USA experiments with flexible learning arrangements called Independent Study Programmes or ISP’s.  It was a USA version of flexischooling.

So I began to explore the logistics of flexischooling which gave rise to a book in 1988, Flexischooling – education for tomorrow starting yesterday published under the Education Now imprint (and still available at from Educational Heretics Press http://edheretics.gn.apc.org/  priced £8.00).
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The idea of flexischooling is a significant movement away from authoritarian schooling – the day prison model where children are compelled to attend and submit to whatever regime a particular group of adults decide to impose.  It hardly matters whether the school is a Local Authority school, a Faith School, an Academy, a so-called Free School, or a Charter School, they are just variations on the day prison model. But flexischooling begins to introduce some genuine choice for the parents and the children – and the teachers too, by offering some of the freedoms of home-based education. It is a move into a more democratic form of learning.

It has several layers of meaning. One is that there does not have to be a single location for learning.  There can be several including schools, homes, museums, work-places, libraries, and community centres to name but a few.

Then, parents are not defined a part of the problem but as potential solutions having an active role in co-operation and partnership with schools. Children can learn effectively without a teacher being present – a fact known well to correspondence colleges.

Futhermore, teaching is not synonymous with instructing.  Activities structured for learners or with learners helping them locate resources to further research are types of teaching. John Holt observed that a good teacher helps you teach yourself better.

Next, resources at home can be valuable aids. Amongst them – T.V., radio, computers, mobile phones, cameras, video recorders and other digital technologies and social media.
Under such conditions, schools become convivial institutions rather than coercive ones.
Although flexischooling sounds futuristic, a central finding is that some key components are available and operational in different schools, homes and community locations, and in the various countries. It is an attempt to see how a new model of schooling can be generated out of the old to respond to the needs of a society in the throes of a communications revolution. We have a changing world. Its technologies and its cultures continue to change and become more complicated. Knowledge continues to grow and existing knowledge is shown to be partial and sometimes in error. Rigid people cannot cope: flexible people have a better chance of coping.

Behaviour in the modern world is also complex. Sometimes we need authoritarian behaviour, i.e. the types of responses and people who know when it makes sense to take orders or give them. At other times we need the self-managing skills of autonomous behaviour and at other times the cooperative skills of democratic behaviour. The world is multi-dimensional. An adequate education means helping people to grow and match it. 
Dr Roland Meighan was an academic at Birmingham and Nottingham Universities (Special Professor of Education). He is a trustee and director of CPE-PEN and is a leading thinker, researcher, publisher, and author of Education Now and Educational Heretics Press. He has researched, written and presented extensively across the world. His booklist is too numerous to list but includes the 5th edition of A Sociology of Educating with Prof Clive Harber.  IBSN 0-8264-6815-2. His latest work is Comparing Learning Systems: the good, the bad, the ugly and the counter-productive Educational Heretics Press, ISBN 1-900219-28-X. Roland first brought the concept of Flexischooling to our attention following discussions held with John Holt on his final visit to this country in 1984 before his untimely death from cancer. In 1988 Roland wrote the book ‘Flexischooling. Education for tomorrow, starting yesterday’. Dr Roland Meighan http://edheretics.gn.apc.org/  http://educationalhereticspress.org.uk/     http://www.rolandmeighan.co.uk/  
'Rigid systems produce rigid people, flexible systems produce flexible people’

Dr Roland Meighan
Flexischooling - Links
Any internet search will bring a plethora of flexischooling links whilst the social media forums will offer an immediate support network and window to further information and resources. 
Blogs and Social Media

Numerous CPE-PEN articles April, September, October, November, December 2012: http://blog.personalisededucationnow.org.uk/
The Sauer Consultancy: http://www.sc-education.co.uk/flexischooling-conference
http://www.sc-education.co.uk/flexischooling/ 
Facebook Group – Flexischooling: http://www.facebook.com/home.php#!/groups/390275147684238 

Facebook Group - Flexischooling Families UK: http://www.facebook.com/home.php#!/groups/380046592033979/  

Facebook Group - Flexischooling Practitioners: http://www.facebook.com/home.php#!/groups/133020056831
Ed Yourself blog: http://edyourself.org/articles/flexischoolingconference.php
Flexischool.co.uk blog: http://www.flexischool.co.uk/content/meet-gang
Yahoo Groups.: http://uk.groups.yahoo.com/group/flexischooling/
Commonwealth of Learning: http://www.col.org/blog/Lists/Posts/Post.aspx?ID=150 
Research

New models for organising education: Flexi schooling - how one school does it well: 
http://www.cfbt.com/evidenceforeducation/our_research/evidence_for_government/alternative_education/flexi_schooling.aspx
Meighan, R. (1988) ‘Flexischooling. Education for tomorrow, starting yesterday’. Education Now, Ticknall: http://edheretics.gn.apc.org/  http://educationalhereticspress.org.uk/     http://www.rolandmeighan.co.uk/  
Schools and Settings

(A brief snapshot… see growing National Flexischools Network)

Hollinsclough Primary, North Staffordshire: http://www.hollinsclough.staffs.sch.uk/Flexi.htm 
St Marys Primary, Mucklestone, Staffordshire: http://www.st-marys-mucklestone.staffs.sch.uk/flexi.asp
Manara Academy, Leicester:  http://www.manara-education.co.uk/
Howard Primary, Tamworth: http://www.howardprimary.co.uk/
Erpingham Primary, Norfolk: http://www.erpinghamprimaryschool.co.uk/
Discovery New School: http://www.heroesberkshire.co.uk/ 

Nature Kids: http://www.naturekids.co.uk/thechildren2.html 

Press
Leadership Focus:
http://www.hollinsclough.staffs.sch.uk/Flexi%20files/Leadership%20Focus%20Oct%202011.pdf 

BBC: 
http://www.bbc.co.uk/news/uk-england-stoke-staffordshire-12173283 

Headteacher Update:
http://www.headteacher-update.com/cgi-bin/go.pl/article/article.html?uid=83899;type_uid=79;section=Features 

Guardian. Aged five and on flexi-time: http://www.guardian.co.uk/education/2009/jun/23/home-schooling-early-years-education
Independent. Best of both worlds: The new trend of flexi-schooling 

http://www.independent.co.uk/news/education/schools/best-of-both-worlds-the-new-trend-of-flexischooling-1976414.html 

Guardian.The rise of flexi-schooling. With supersized primary schools, large class sizes and the squeeze on primary school places, some parents are choosing to educate their children at home for part of the week. http://www.guardian.co.uk/education/2011/dec/05/rise-of-flexi-schooling
Independent. Article on Flexi schooling and Hollinsclough School: http://www.independent.co.uk/news/education/education-news/flexitime-school-that-rewrites-the-book-on-teaching-2298708.html 
PERSONALISED EDUCATION NOW

The vision of Personalised Education Now built upon 

a funded Personalised Educational Landscape.

* A focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles.

* Support of education in human scale settings, including home-based education, community learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges, networks of groups or individuals, both physical and virtual.

* Recognition that learners themselves have the ability to make both rational and intuitive choices about their education.

* The integration of learning, life and community.
* Advocacy of co-operative and democratic organisation of places of learning.

* Belief in the need to share national resources fairly, so that everyone has a real choice in education. 

* Acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world.

* A belief in subsidiarity… learning, acting and taking responsibility to the level of which you are capable.

* Adoption of the Universal Declaration of Human Rights, UN Convention on the Rights of the Child, European Convention for the Protection of Human Rights and Fundamental Freedoms.
PERSONALISED EDUCATION NOW

Maintains that people learn best: 

* when they are self-motivated and are equipped with learning to learn tools.

* when they feel comfortable in their surroundings, free from coercion and fear.

* when educators and learners, value, trust, respect and listen to each other.

*  when they can invite support / challenge and co-create their learning pathways from those educators and others they trust.

* when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and it operates within a general democratically-based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

Within the context of the UK ‘schooled society’ there are already some key institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community arts projects, and home-based education networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’. 
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners. These are part of a rich and successful, but undervalued personalised learning heritage, from which we draw strength, and which we celebrate. 

Personalised Education is legitimated by the latest understanding about the brain, and how we develop as learners and human 
beings throughout our lives. It operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, personality, in the quality of life they lead, in the development and sustainability of our communities and planet, and in peaceful coexistence and conflict resolution. Learner success is therefore measured in terms of good physical and mental health, in peaceful existence, freedom from crime, usefulness of their contributions and work, and levels of active 

citizenship. In reality, these are more significant than the limitations and delusions of over-emphasis on assessment scores and paper accreditations.
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Recycle Schools Now into invitational, all-age community learning centres operating year round.

Personalised Education Now seeks to promote educational ‘alternatives for everybody, all of the time’ through a diverse, funded Personalised Educational Landscape. This would meet the learning needs, lifestyles and life choices made by individuals, families and communities. State funding would be secured through vouchers or personal learning accounts.  We encourage education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. An educator becomes, predominantly, ‘the guide on the side’ rather than ’the sage on the stage’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

This is a message for everyone. Enter a dialogue with as many people as you can. Share the journal (hard and digital copies) with others. Engage them in the issues and encourage membership of PEN. 

There are kindred spirits in all sorts of surprising places and of course there are those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions or how we move forward. The arguments are not about blame as we need to engage the present system, not alienate it. One of our roles is to explain and show how current learning systems are and how things could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even as it stands we can share the rich history and current practice of learning in all sorts of settings. These signpost a better, brighter learning future. 

Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our websites:  

Main site: http://www.personalisededucationnow.org.uk 

 Blog:  http://blog.personalisededucationnow.org.uk/  

Educational Heretics Press: http://edheretics.gn.apc.org/
Roland Meighan: http://www.rolandmeighan.co.uk/   

Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan – Secretary

Alan Clawley - Treasurer

Roland Meighan – Membership Secretary - treasurer

Christopher Shute

Phillip Toogood

Hazel Clawley

Josh Gifford

Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Christopher Shute – Copy Editor

Hazel Clawley – Copy Editing / Proofing

Roland and Janet Meighan 

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via http://www.personalisededucationnow.org.uk/ContactUsSubPage.php 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now

Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.

Newsletters

 January 2013

August 2013

Journals

Issue 18 – Spr/Sum 2013

Issue 19 – Aut/Win 2013

Learning Exchanges / Conferences

Further information - blog / newsletters. 

Join Personalised Education Now

Membership Includes:

Minimum of 2 PEN Journals a year and specials

 2 PEN Newsletters a year

Learning Exchanges (Usually April - free)

Discounted publications from Educational Heretics Press http://edheretics.gn.apc.org/
 Access to and support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications

 development of the PEN website, blog, learning exchanges and conferences and other resources

---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.

PRINTED BY: SAFFRON DESIGN & PRINT

Chapel Works, Aldridge Road, Streetly, Sutton Coldfield, 

West Midlands, B74 2DU. http://www.saffrondesign.co.uk/  
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Need



There was a variety of reasons for flexi-schooling, including -



		Some children had been emotionally bruised by their school experience

		Parents wanted to spend more time with their children

		Parents wanted to follow a particular Educational Philosophy

		Parents felt that their children were not quite ‘ready’ for full-time education
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Support



		We were lucky to have support from -





		Our Governors

		The Local Authority

		Staffordshire Elective Home Education Team

		Sir Jim Rose

		The CfBT Education Trust
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In conclusion



		The education system needs to change in order to address the gaps in provision that we have already highlighted (there must be more).



		Educational provision must change to meet the needs of the 21st century.
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Gaps in provision and next steps



We are trying to address emerging needs - 

		Supporting a child who lives most of the year in Spain through Skype

		Supporting a child with special needs within the home

		Allowing KS3 children with statement onto our roll

		Updating our Learning Platform and computer systems so that we prepare our pupils for life in the 21st century

		Researching procedures to make our school an ‘all-age’ school so that we can facilitate iGCSE’s.
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Options



We began with 3 options -

		Option 1 Full-time education within statutory guidelines

		Option 2 Part-time education, where the child comes on agreed days, wears school uniform, and joins in with the timetabled opportunities for that day

		Option 3 Children and parents/carers come to a ‘Learning Hub’ at least once every two weeks, for an education surgery, ‘show and tell’ opportunities or an activity day
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Learning Programme



		Each child has an individual learning programme whatever option they choose. 

		Basically this is ongoing assessment and next steps, but is mainly the goals that the children choose for themselves.

		Our weekly timetable is similar to a menu of events, so the pupils can choose which days and subjects they will join us for.

		Every day will include phonics, reading, writing and maths in some form.
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Review



		Numbers at Hollinsclough have now increased – from 5 to 45 in two years. Most of the children are flexi-schooled.

		This has meant that the school has now become viable, and is filling a gap in provision.

		We are finding that so far the flexi-school children seem to make progress at least as good as full-time pupils, but it is difficult to make more exact judgements as most of our flexi-school children have only joined us very recently.
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                                    Background









		We began flexi-schooling as our small village school was reduced to only 5 pupils

		We felt that we needed to boost school numbers in order to keep the school viable for the village.

		We also began to realise that there was a need out in the community for more flexible schooling
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Online 





We subsequently found there was a need for a fourth option

		Option 4 eLearning, including Skype
























