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Home Education and the Safeguarding Myth: Analysing the Facts behind the Rhetoric
 Wendy Charles-Warner
Wendy has conducted an important piece of research which sheds light and clarity on the behaviours of authorities regarding home educating families. Regardless of whether you are positive towards home education or not the results of the research are concerning. They indicate that government and authorities need to examine the data and develop a mature relationship with the home education community based on proper exercise of existing legislation, guidelines and the facts. To continue to be driven by moral panic, stereotypes and knee jerk reactions is reprehensible. 

In recent years, the spotlight has shone on those who choose to fulfil their duty to educate their children, by home educating them. This has primarily focussed on safeguarding and stems from the pre-2010 Labour government’s ‘state interventionist agenda’. That drive held education central to the need to detect and prevent risk of harm to children. In 2009 it led to the Badman Review of home education, informing the Children, Schools and Families Bill (2009), Schedule 1, which sought to introduce wide-reaching controls of home education. 

The subsequent media frenzy of allegations that home education was a cover for child abuse, generated much public attention, leading to lobbying against the Bill by home educating families and their supporters. That section of the Bill was abandoned during the pre-general election rapid legislation sessions, otherwise known as the ‘Wash Up’. 

Home educating parents are not required to register their children with their Local Authority and there is no power within the relevant Guidance to inspect or monitor their educational provision. A consequence of this is that children who have never attended school, and are therefore not notified to the LA as having been removed from a school, are often considered ‘invisible’ by Local Authority education staff, who frequently confuse them with ‘children missing from education’. 

Serious Case Reviews (SCRs), which are instigated when a child is seriously harmed or dies and such harm or death is considered to have potentially been preventable by the intervention of outside agencies, help to fuel media furore over ‘invisible’ children, slipping through the safety net of government intervention, due to not being seen by education professionals. A 2011 report examining 67 SCRs including three where home education was mentioned, concluded that home education was a contributing factor in each of the three. However, in all three cases, the children were known to Social Services prior to being removed from school and failure to apply existing legislation was apparent, leading to suggestions that much of the fear surrounding home education and safeguarding, stems from lack of understanding of existing powers and legislation and in some cases a lack of willingness to use those powers appropriately. 
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In 2014 the NSPCC fuelled the debate by suggesting that tighter controls are required for home educating families, to safeguard their children as ‘there is a risk that home educated children can become invisible to the authorities’. This suggestion stems from their analysis of seven SCRs where home education is mentioned. This study examines the facts of each case, to ascertain whether home education was a causal factor leading to abuse of those children. 

Most recently, the safeguarding agenda has been adopted by a group of Local Authority education staff forming the Association of Elective Home Education Professionals (AEHEP). The Association excludes home education charity delegates, established advisors and established home education practitioners, who could be legitimately described as the ‘professionals’ in home education matters. Freedom of information requests  made in respect of the Association’s correspondence with the Department for Education, reveal disdainful comments about those who currently support, inform and liaise with home educators, together with a strong movement to lobby for increased safeguarding of home educated children, who are described as ‘invisible’ and ‘at risk’. 

Lack of academic evidence with respect to the true prevalence of abuse in home educating families has made it difficult to ascertain whether the claimed safeguarding risks are based on fact or misperception. The research aimed to address that gap in the available information by providing a comparative analysis of data for children aged 0-4 years, schooled children aged 5-16 years and home educated children aged 5-16 years. 

After careful data analysis and rigorous methodology the conclusions are telling. 
Media rhetoric, Local Authorities and the NSPCC, appear to view home education as a safeguarding risk, despite there being no previous statistical evidence available to support that view. Much of the perception of risk is based on ideas of home educated children as isolated and lacking ‘contact with a professional’. This has led to demands for proactive monitoring of home educated children, in order to address that perceived risk. Such monitoring would single out those children and stigmatise home educating families compared to families of schooled children and children aged 0-4 years. 

This research clearly demonstrates that home educated children, rather than being hidden or isolated, are uniquely visible, leading to them being twice as likely to be referred to Social Services as children aged 0-4 years and children aged 5-16 who attend school. Further, the perception of risk is based on serious case reviews (SCRs), for which in every case in which home education is cited as a factor, professional involvement is already present for the child or children involved. Those SCRs do not demonstrate a need for more professional involvement, but a need for those professionals involved with all families, no matter their education choices, to act correctly within the remit of their respective roles. 

That perception of risk is also demonstrated to be false by the current research, which indicates that home educated children, whilst twice as likely to be referred to Social Services, are between 3.5 - 5 times less likely to have that referral lead to a Child Protection Plan (CCP) than are schooled children aged 5-16, and 5 - 7 times less likely than children aged 0-4 years. Further, the risk of a home educated child being subject to abuse is lower than the risk of an educational professional employed in a school being found guilty of abusing a child or children in their care. 

A lack of research using statistical evidence has contributed to misconceptions of home educated children being children at risk. This research addresses that gap and demonstrates that monitoring of home educated children would not only be unnecessary, but unreasonably add to the burden of Social Services who are already found to be ‘missing opportunities’ in cases where children are at risk of harm. 

The full research, data and methodology can be found at http://blog.personalisededucationnow.org.uk/2015/02/28/research-home-education-and-the-safeguarding-myth-analysing-the-facts-behind-the-rhetoric/
Wendy Charles-Warner is a trustee / director of the Centre for Personalised Education. She is a tireless experienced lawyer, advocate and campaigner on a range of issues including elective home education, home education and the law, relationships with local authorities and government.
Home Education and the Safeguarding Myth – Research Commentary
Dr Alan Thomas
Alan takes a look at Wendy’s research and offers his perspective.
Following a high profile and tragic case of child abuse where home education was thought to be a factor, the previous Labour government drew up legislation to enforce registration and monitoring of home educated children. This did not come into effect because it was shelved in the run up to the 2010 election.

However, the notion that home educated children are at risk of abuse still persists. Hence, some politicians (e.g. Barry Sheerman MP), the NSPCC and the newly formed Association of Elective Home Education Professionals (more on this group below) together with many LAs would all like to see home education monitored.  

But what evidence is there that home educated children are actually at risk? Wendy Charles-Warner has examined the evidence in her recently published research: Home Education and the Safeguarding Myth: Analysing the Facts behind the Rhetoric. She points out that ‘lack of academic evidence … has made it difficult to ascertain whether the claimed safeguarding risks are based on fact or misperception’. 

Wendy methodically sets out to find how far home educated children can actually be said to be at risk. She bases her findings on replies to FOI requests from 132 out of 152 LAs in England. Her research demonstrates that while home educated children are more likely to be referred to Social Services, it is far, far less likely this will result in a Child Protection Plan.

In other words, it seems as if, in many instances, simply being home educated is interpreted as being at risk. As she says: ‘Home educated children are found to not be at increased safeguarding risk, rather they are shown to be at lower risk than other children’. 

Wendy then examines documented cases in which home educated children have been abused, especially those mentioned by the NSPCC which cites home education as a ‘key factor’. In fact, as she points out, ‘all of the children involved were known to professionals and … there were multiple missed opportunities to act on concerns expressed by professionals, in each case’. 

The upshot is that home educated children are much less at risk than those in school. Those who would seek to monitor home educated children could point out that Wendy’s study is confined to those who are known to Local Authorities and miss out those who chose not to register when their children reached school age. It could equally be argued that parents not registering when their children reach school age are simply exercising their legal rights. Moreover, the cost of monitoring would be excessive and money would be far better spent reducing abuse in schools. As Wendy demonstrates, school children are more likely to be abused by teachers than are home educated children by their parents. Added to this there is now increasing evidence of abuse, in the form of sexual harassment, by children themselves in school. 

Nevertheless, it would seem to be entirely reasonable to ask home educating parents to register their children. The problem is that this is seen by many home educators as the thin end of the wedge because they fear it would gradually lead to monitoring the way they home educate, based on the unwarranted assumption that school methods are the yardstick for assessing home education. Such interference would effectively mean the end of autonomous and informal education or ‘unschooling’. In this regard, home educating parents have probably done more to advance knowledge about children’s learning than a mountain of research and theory contained in learned journals and monographs. They have found that learning at home is not the same as learning in school. They are, in effect, home education professionals.  Yet they are mostly marginalised. As Wendy remarks, the newly formed AEHEP (Association of Elective Home Education Professionals) does not contain a single home educator despite representations from home education charities. 

But let’s end on a positive, if very cautious note, both with regard to abuse and monitoring of education. As I write I have just learned that new OFSTED inspection guidelines for home education clearly state that: ‘Home-educated children are not, by definition, all in need of protection and help [and] OFSTED does not have a mandate to inspect the quality of home education’ (Matthew Brazier, OFSTED’S social care policy team). In addition, Department of Education guidelines in 2007 have drawn attention to the efficacy of autonomous and informal learning. So what is all the fuss about? Why are some politicians and professionals so perturbed about home education if children are less at risk of abuse than children in school and there is very little evidence that parents are failing to fulfil the legal requirement of educating their children? 

Dr Alan Thomas is a developmental psychologist based at UCL Institute of Education, London. His main interest is in informal or autonomous home education. His recent book, How Children Learn at Home, written with his co-author, Dr Harriet Pattison, explores this kind of learning in great detail. Their new research follows in the same vein, based on children who learn to read without being taught. He is a Fellow of the British Psychological Society. 
Centre for Personalised Education-Personalised Education Now – News
Peter Humphreys
Dr Roland Meighan, Philip Toogood Legacies

Archive – Institute of Education
We are currently negotiating the detail of depositing material from Roland and Philip with the Institute of Education archive at University College London. The archive is the premier repository in the UK and possibly the world.

Wikipedia Pages
We are also close to establishing Wikipedia pages for Roland and Philip. Alan Clawley has pulled together basic information and these should go live shortly. It’s important that the work of these two educators remains visible to future generations and the Wiki pages will help towards that end.

New Flexischool Opportunity – Manifold CE (VC) Primary School
Absolutely delighted to hear from Manifold CE Primary School regarding Flexischooling places being offered from September 2015:
Manifold Primary School is committed to supporting a parent’s right to home-educate their child or children. With a close relationship with Hollinsclough CE (VA) Primary School, we share a common desire to combine Home Education and mainstream schooling in a manner that benefits your children.

Flexischooling will be offered from September 2015 and we would welcome hearing from any parents interested in learning more. 

Please contact us

Manifold CE (VC) Primary School
Warslow, Nr Buxton, Derbyshire
SK17 0JP, UK

Tel: 01298 84320
Fax: 01298 84320
Email: office@manifold.staffs.sch.uk

http://www.manifold.staffs.sch.uk/ 

Wider flexischool listings can be found in the files and documents of our Flexischooling Facebook sites – see below.

CPE-PEN Web Presence

CPE-PEN Website: http://personalisededucationnow.org.uk (in need of upgrade / update)

CPE-PEN Blog: http://blog.personalisededucationnow.org.uk  

Flexischooling Families UK – Facebook Group (some 1600 members)

Flexischooling – Facebook Closed Group (some 550 members… please request membership, follow, join in)

Flexischooling Practitioners UK – Facebook Closed Group (Emergent … please request membership, follow, join in)

Centre for Personalised Education – Personalised Education Now – Facebook Closed Group (Brand New … please request membership, follow, join in)

Centre for Person Ed @cpe_pen – Twitter (Brand new … please follow and join in)
Educational Heretics Press: http://www.educationalhereticspress.com/  
Educational Heretics Press: Facebook page (search / like / track)
A Tribute to Paul Ginnis
Dr Bernard Trafford
The incredibly sad and sudden death of Paul Ginnis on Friday 30th January 2015 has reverberated around the networks.

Paul had a long association with our network being at its heart during the Education Now period. Paul edited the very first journal, contributed to and led learning exchanges and conferences and wrote books for Education Now Publishing. Paul and his wife Sharon worked with Roland and Janet Meighan, Philip and Annabel Toogood throughout, forming close relationships with everyone.

Much loved Paul ran an international educational consultancy. He and Sharon travelled extensively around the world training schools and teachers and liberating them from some of the worst excesses of the system.

It must be nearly 15 years ago that I persuaded Paul to come and train the staff of the school of which I was then head, Wolverhampton Grammar School. I say persuaded, because he was so busy that he had huge difficulty in finding a date at comparatively short notice: being Paul, and generous, he managed it. 

Every trainer and consultant must know that teachers make a tricky audience. They are nervous of change: potentially highly critical; can always find a reason why a brilliantly devised scheme won’t work in their particular setting; and can devise readily a host of sophisticated arguments to avoid change. I know, because even after 25 years of headship I retain those teacher-ish characteristics!

Paul’s natural empathy with teachers plus his total commitment to getting a better deal for children won them over instantly. It wouldn’t be true to say they were eating out of his hands, because that would imply the kind of power-relationship that Paul never sought. He worked with teachers, empowered them, inspired them and then gave them the tools to do the job. The tools? Of course: The Teacher’s Toolkit became the classroom bible at WGS.
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When teachers moved on, as they do, they took the Toolkit and Paul’s inspirational guidance with them. It’s fair to say that in a day he changed the school irrevocably, and for the better. Paul’s guidance (like his book) was pragmatic: it started where people were, and helped them to move on. More than that, it made them want to move on. And the nice thing was, everyone felt that Paul was always there on the end of an email or a phone just to help, encourage and advise if we got stuck.

I never heard a word of criticism, only gratitude for what he’d done for the school in a day.

The impact on my staff exactly mirrored what my wife Katherine and I knew of Paul in 20 years and more of friendship. It was somewhat occasional: we got to know him when we were setting up PEN’s predecessor organisation, Education Now, in the early 1990s. We had brainstorming meetings, and tensions sometimes emerged as visions and desires clashed: it was always Paul at the centre of finding consensus and ways forward. 

Katherine and I haven’t just lost a friend: I think the entire teaching profession has lost one. The hurt is grievous, the loss immeasurable: but our gratitude is enormous and lasting.

Dr Bernard Trafford became Headmaster of the Newcastle upon Tyne Royal Grammar School in September 2008. He was previously head of Wolverhampton Grammar School (1990-2008). He was 2007-9 Chairman of HMC, the organisation of some 260 UK and international British-style independent schools that includes most of the best in the world. He was an elected independent schools representative on the Association of School and College Leaders (ASCL) 1995-2006. He has served as a trustee of various educational and/or musical charities including (currently) SCHOOLS NorthEast. He is a Leading Thinker for the National Education Trust. Bernard regularly writes on educational themes, has published books and articles on school democracy and Student Voice and has advised both the UK government and the Council of Europe on education for citizenship. He is now a weekly columnist for Newcastle's local paper.

So Many Different Lengths of Time 

Sharon, Paul’s partner, forwarded this poem by Brian Pattern that Peter Batty referred to in his tribute at Paul’s funeral. It has meant a great deal to the family.

How long does a man live after all?
A thousand days or only one?
One week or a few centuries?
How long does a man spend living or dying
and what do we mean when we say gone forever?

Adrift in such preoccupations, we seek clarification.
We can go to the philosophers
but they will weary of our questions.
We can go to the priests and rabbis
but they might be busy with administrations.

So, how long does a man live after all?
And how much does he live while he lives?
We fret and ask so many questions -
then when it comes to us
the answer is so simple after all.

A man lives for as long as we carry him inside us,
for as long as we carry the harvest of his dreams,
for as long as we ourselves live,
holding memories in common, a man lives.

His lover will carry his man's scent, his touch:
his children will carry the weight of his love.
One friend will carry his arguments,
another will hum his favourite tunes,
another will still share his terrors.

And the days will pass with baffled faces,
then the weeks, then the months,
then there will be a day when no question is asked,
and the knots of grief will loosen in the stomach
and the puffed faces will calm.
And on that day he will not have ceased
but will have ceased to be separated by death.

How long does a man live after all?
A man lives so many different lengths of time. 

Brian Patten. http://www.poemhunter.com/brian-patten/poems/  
The Central Asia Institute
Professor Edith W. King 
Equalities for women remain central to global development. Access to education for girls is an imperative. Whilst we might be challenging for a more radical personalised educational landscape, for many girls an opportunity to access a basic education is an essential first step.
The Central Asia Institute:  Some History  

Despite some controversy, an inspiring philanthropic effort has been moving across the United States, capturing the attention and participation of children and adults. This peace effort stems from the mission of the Central Asia Institute (www.ikat.org) to promote and support community-based education, especially for girls and women, in remote regions of Pakistan, Afghanistan, and Tajikistan.  The Central Asia Institute (CAI) was founded by Greg Mortenson in 1996. His efforts to obtain funds to build schools became widely publicized in the best-selling book, Three Cups of Tea:  One Man’s Mission to Promote Peace…One School at a Time (2006). The book describes and recounts Mortenson’s years of efforts to obtain funds to build schools and libraries in these isolated and disputed regions where contending nations and the Taliban have continued to ravage the peoples of the villages in the far Northern mountainous territories of this part of the world. 

Over twenty years since its founding, the Central Asia Institute has been successful in supporting education in these almost unreachable high mountainous regions that are poverty stricken and continuously wracked by warfare and natural disasters. In 2011 after years of successful fundraising, mainly carried out by Greg Mortenson acting as the organization's director, the CAI experienced severe criticism of its financial affairs.  Since that time a new executive director, new board members and staff personnel have been able to bring CIA into compliance to meet the standards for non-profit organizations.  The new director affirmed that CAI restructured Mortenson's role. He is no longer executive manager responsible for all CAI governance and finances.  Yet, through his extensive network of contacts, he can focus on developing new programs and continue fundraising in this revised position. It is noteworthy that CAI reiterates there have been enormous upheavals in these Central Asia countries during the years of their efforts to maintain and build schools there.   

The extent in Afghanistan and Pakistan of poverty, government corruption, cultural discrimination of women, and displacement by warfare and natural disasters is unprecedented. Pertinent information regarding girls and women is revealing.  Authoritative sources provide the following comparative data between the US and the populations where the CAI works:

	
	AFGHANISTAN
	PAKISTAN
	USA

	Total 
Population
	31+ million
	185+ million
	318+ million

	% Pop  <15
	42%
	33%
	19.4%

	% Under Poverty Line
	35%
	12%
	15.1%

	Rate Of Infant Mortality
	117 in 1000
	57 in 1000
	6 in 1000

	% Married Girls <15
	15%
	17%
	NA

	%  Literate Adult Females
	12.6%
	40%
	99%


Sources:  UNICEF; World Bank, 2011- 2012; excerpts from Central 
Asia Institute, Journey of Hope, Vol.VIII, Fall, 2014, p.59  

This data about the cultural conditions of girls and women in Afghanistan and Pakistan yet today, makes the work of the CAI to foster education for women and build schools that girls can attend all the more essential and timely.  Fundraising for CAI projects seems all the more important. Reaching beyond the US to charitable groups in Europe became part of Greg Mortenson's new role for the CAI.  In 2014 Mortenson met with business and technical entrepreneurs in Barcelona, Spain where he described and discussed the work of CAI in the Afghanistan and Pakistan regions (K. Ronnow, 2014).  Since its founding in 1996 and into 2015 CAI has built 180 schools; supported an additional 104 schools;  built or supported 48 women's vocational and literacy centers, as well as initiated public health programs and scholarship programs (Journey of Hope, 2014). 

The UN mandate in the Declaration of the Rights of the Child calls for universal education of all children.  UNESCO reported that in 2012 there were 121 million children not in school including 65 million girls. Promoting girls' education and literacy in the high mountainous regions of Afghanistan, Pakistan and Tajikistan has become a major goal of those who work for CAI.  Karin Ronnow of CAI reports that promoting education, especially for girls, remains an uphill battle.  She notes that in Afghanistan there are still only 55 girls for every 100 boys enrolled in secondary school.  Forty percent of Afghan girls are married before age 18, which typically marks the end of their education (Journey of Hope, 2014).  The CAI's involvement in these areas of Taliban violence makes teaching and girls’ education especially dangerous.  A United Nations report stated that 2014 was the most violent year for civilian casualties in Afghanistan since the US invasion of 2001.  The war between Afghan ground forces and insurgents has moved closer to the provinces where the CAI builds schools and aids education.  Schools have been destroyed and children and their teachers wounded or killed in the cross fires  (Wall Street Journal, February, 2014).   

Reaching out to schools and to children in more fortunate circumstances has created a global effort to help educate girls and boys in the Central Asian nations.  This movement, Pennies for Peace, began in 1994 in a Wisconsin elementary school.  

Edith W. King, Professor of Educational Sociology (emerita), Founder and Chair: Worldmindedness Institute of Colorado. Edith W. King became an educational sociologist over 45 years ago with her doctorate from Wayne State University in Detroit, Michigan, USA. For the past four decades as Professor of Educational Sociology and Chairperson of the Worldmindedness Institute in Denver, Colorado, USA, she has served as a dedicated teacher and mentor to countless doctoral and masters students and alumni, many of whom have gone on to serve as faculty in universities and colleges throughout the United States and the world.

Anyone who says they have only one life to live must not know how to read a book
Author unknown
What is the Point of Home Education?
Paul Henderson
Paul reflects on the strengths of home-based learning and how it promotes self-determination, flexibility and a genuine personal meaning to life. All sectors and settings in education can learn from home educators if they but open their hearts and minds.
What is the point of home education?

Home education compares very favourably indeed with conventional schooling from an academic perspective; however any comparison with schooling using standardised tests fails to shed any light whatsoever on its real nature. The margin by which home educators can outstrip their schooled peers is similar to the margin, shown by Benjamin Bloom in his two sigma research, required to bridge the gap between standard conventional classroom teaching and optimal learning demonstrated by one-to-one mastery learning techniques. Such correlations, while they may be statistically interesting to academics, completely miss the point of what home education is really about. Measuring the worth of home education using standardised tests is like measuring the worth of apples and oranges by how well they compare to the standard shape of a sphere, and then arriving at the conclusion that oranges are better than apples because on average they are more spherical. Measuring fruit by how much it adheres to a standardised shape gives you information about the fruit which can be used to provide a comparison, but it does not do much to reveal its true nature. If standardised tests reveal nothing of any real value about learning contexts, they reveal even less about the true attributes of individual learners, irrespective of context.

To validate and vindicate home education by using globally accepted educational benchmarks to verify that it can easily achieve high academic attainment is to misunderstand the true nature of learning, especially in home education. High academic attainment may or may not be a by-product of one of home education’s central purposes, which is to provide an educational environment in which learners strive to meet personally defined learning intentions shaped by personal passions, interests, pursuits, aptitudes, attitudes, dispositions and needs that are in line with personal values. The extent to which these personal learning intentions are met continuously provides the feedback to inform the evaluation and revision of previous learning intentions and the creation of new ones. Successful learning is therefore regarded as a natural, continuous, dynamic and organic lifelong process similar to breathing which is inherent to the natural learning process, as opposed to a scientifically defined and measurable outcome generated as a product of an educational processing environment.

Many home educators believe that individuals will work and play in a far happier and productive fashion, and will better serve and enrich society both culturally and economically (partly due to their creative instincts being allowed to flourish unimpeded by conventional schooling) when they:
1. ‘find Self concordance through intrinsically motivated activity’ (as psychologists say), or 

2. ‘are in their element’ (as Ken Robinson might say), or 

3. ‘find work worth doing’ (as John Holt put it)

The three terms above all allude to the same thing, indicating that it is better for young individuals to primarily serve themselves, which in turn allows them to better serve their communities and adult society when they are ready to join it. This self-service open-source approach to education ensures learners learn as much of what they want, when they want, from whatever source suits them best. At this point critics may say that an open source self-service approach to education is like a self-service restaurant in which kids, trusted to serve themselves, will eat nothing but junk food. This criticism forgets that, when it comes to learning, one person’s junk is another’s treasure; therefore all learning is valuable if learning intentions are self-defined according to personally meaningful criteria. It also implies that educationists and politicians should be trusted to know what’s best for children to learn, while placing no or very little trust in children. This implication is fundamentally flawed if improving and enhancing learning skills is deemed to be important. How can children ever be trusted to take responsibility for their own learning if they are never trusted to take it? It is not as if children who are trusted to make their own decisions make them in a vacuum. Their decisions are bound to be influenced by the attitudes of family, friends, communities, mentors and the cultures they connect with – which are far more important and relevant to young people than distant committee-formulated learning intentions designed for the masses and no one in particular. Can politicians or educationists or curriculum advisors or teachers be trusted to prescribe the correct content of young people’s compulsory formal learning intentions? While it may be argued that a good nutritionist may be trusted to know what diet will be in an individual’s best long term interests, there is absolutely no way whatsoever that anyone, no matter how qualified, can ever know what specific set of formal learning outcomes to prescribe that will be relevant in the individual futures of learners.

Instead of a self-service open-source approach, schooling serves a diet of homogenised and standardised dishes from a narrow and inflexible menu which offers comparatively little choice. To create this menu, politicians consider what society needs from an economic and political perspective (e.g. more Science, Technology, Engineering and Mathematics (STEM) graduates) then make Maths, English and Science compulsory core subjects in schools up to the age of sixteen because they have decided that that is what meets political and economic needs. Forcing young people to study subjects that they may or may not be interested in at a time when they may or may not be interested in studying them in an environment which sidelines trust, divergent thinking, creativity, independent enquiry, curiosity, playfulness and intrinsic motivation is seen by many home educators (and a great many leading thinkers and academics) to be counterproductive and more likely to turn these subjects into forced hard labour for uninterested conscripts instead of revealing their true and fascinating beauty to those inclined to seek out and appreciate it. Not that it should be taken as a measure of worth, but it is interesting to note that research has shown that a higher percentage proceed towards STEM careers from the unschooled population than from the general population. This finding shows that what is good for the individual can also be good for the nation, but enforcing the converse is counterproductive. It also suggests that government targets for STEM graduates would be better met by allowing people to define their own learning intentions rather than by the compulsory imposition of core subjects in schools. Compulsory imposition tends to kill any interest derived from natural curiosity, just as people regularly force-fed with their favourite food would surely lose their appetite for it. 

Critics may wonder how a self-service approach to education can lead to successful learning in the form of good exam grades. Those who adopt the ‘work worth doing’ concept of successful learning may or may not regard the acquisition of a full set of top exam grades as success. If they were achieved through a voluntary, non-coercive, intrinsically motivated means as a vehicle to further self-defined aims then they are a success. If they are achieved through compulsory imposition and coercion in order to get ‘a good job’ they may be viewed as a public success but a private failure.

Public success and private success are two very different things. The history of celebrity is full of publicly rich, famous and highly successful individuals who were privately miserable. Of course, it is important to feel valued, but receiving praise for a personally meaningless achievement is a hollow reward. Public success that has been gained as a by-product of pursuing private success is something to be genuinely celebrated both personally and publicly. For example celebrity cleaners, Kim and Aggie, are famed for their knowledgeable, good humoured, no-nonsense expertise in cleaning! Who would have thought that an in-depth knowledge of cleaning such things as toilets would have led to such high social status and public appeal? People can have a passion for the strangest things. Recent TV shows about dirty jobs that no one would think of doing voluntarily, revealed that there are a great many people out there thoroughly relishing unglamorous jobs in such fields as pest control, sewerage work, undertaking, waste management and recycling etc.  These eye-opening shows revealed a lot of very happy, fulfilled and privately successful individuals.

Such private success is praiseworthy, but those who pursue public success judged by the prescribed success criteria of others, and achieve it merely for the glory of public approval, may quickly find themselves miserably bored and unfulfilled in a job that others may find fascinating, but that they themselves don’t connect with. Rather than learning merely to gain ‘a good job’, it may be better to learn from ‘work worth doing’, which is any activity in which learning, working, and playing become the same thing. Such activity can only be defined by personal preferences rather than public opinion. Work worth doing is not defined by salary or social status but rather by the interests, proclivities, passions, aptitudes, attitudes, dispositions, characters and personalities of individuals, the multifarious myriad of which is the true substance of society. 
Bearing all of the above in mind, it would seem that the point of home education is not to out-school schooling. The most important attributes and beneficial characteristics of home education cannot be measured using the standard benchmarks and success criteria of conventional education or public opinion. It has very little to do with them. The whole point of home education is for individuals to achieve their personal best according to their personal criteria. Home education trusts that human beings, like all living things, are naturally driven to avoid pain (physical, emotional or intellectual) and seek pleasure. One person’s pleasure may be another’s torture. It seems reasonable to postulate, therefore, that our natural intellectual inclination to avoid boredom and seek flow drives curiosity, playfulness and self motivation; all of which are the key ingredients of self-sustaining lifelong independent learning. The only thing that can upset this delicately balanced apple cart is the imposition of extrinsic punishments and rewards which, if used for long enough, replace the innate learning drive with an unnatural behaviour pattern learned through frequent exposure to a conditioning environment which extensively utilises behaviourist stimuli, on which ‘learners’ become highly dependent.

Sometimes it is humbling to see those who were born less fortunate than most, or who have been struck down through illness, achieve goals which those at the other end of the health spectrum take for granted; equally it is breathtaking to see the world’s leading exponents excel in their respective fields. Such things remind us that true valour lies in making the best of what you’ve got according to your own individual personal goals based on your own attributes, rather than being herded en masse into achieving committee-formulated standardised success criteria merely, in some cases, to justify the existence of the formulating committee and its sentinels.

One of the main purposes of home education is to provide an educational environment which is adaptable enough to support and nurture all of the unique qualities of individual learners. A great many leading thinkers have noted that this is something of a rarity in conventional schooling, which has a tendency to coerce individuals into demonstrating their abilities by means which are heavily biased towards the cognitive domain and linguistic and logical/mathematical intelligences. One of the many problems caused by biasing education towards the cognitive domain is that employers report that it is precisely and categorically the wrong bias required for future economic prosperity. What employers are crying out for is self-driven, agile-minded and adaptable employees who can independently take the initiative and also work collaboratively in groups to arrive at creative solutions. The attributes required for this are far more dependent on character, attitude, disposition, personality and creativity than on pure cognitive ability. Employees with jobs that are highly dependent on their purely cognitive abilities are far more likely to find themselves automated out of a job as advances in technology exponentially increase. Anything that is easily measured and formulated can be automated. It may be expedient for exam boards to measure learners’ abilities expressed linguistically, logically and mathematically using formulated marking schemes, and then have them published in national league tables which in some strange way are interpreted by politicians as being some kind of comparative future economic indicator, but such league tables have always failed to serve as economic indicators in the past and are even less likely to do so in the future. Unless a far wider and holistic view of human ability is adopted, the fact of the matter will still remain: the educational bias found in conventional schooling as it stands today is categorically wrong for promoting the optimal conditions for economic prosperity in the 21st century.

Home education is the antithesis of conventional schooling because it advocates the nurturing, supporting and enhancing of individuals’ natural tendencies, through engaging in activities that are true to their beliefs and values, as the best way of achieving a personally meaningful life of private success and economic buoyancy. Such activities may be as diverse as cleaning houses or making creative new scientific breakthroughs. Any intrinsically motivated activity in which individuals either find self-concordance or are ‘in their element’ may be also be referred to as ‘work worth doing.’ Learning is, therefore, thought of much more as an inherent part of living, as opposed to the product of an educational processing device with measurable inputs and outputs. Learners’ inherent or intrinsically motivated impetus towards personal success, shaped and defined by personal values and proclivities, is embedded in the philosophy of life leaning rather than measured as an outcome. It is trusted that individuals will naturally want to make the best of themselves through personally preferred activities suited to their differing preferences, aptitudes and abilities, and by making the most of available opportunities. Why wouldn’t they? In this way, through this philosophy, optimal personal success is not an outcome measured by externally prescribed criteria; it is a continuously evaluated and reviewed (according to personal success criteria) organic and dynamic natural state of being, more commonly known as living. 
The point of home education, therefore, is that it grants young people the freedom to happily develop, through their own personally meaningful self-defined purposes, into the adult version of themselves, rather than either a failed version of the adult that they perceived their schooling wanted them to be, or, perhaps even worse, the ideal perfectly state programmed malleable and materialistic consumer who comfortably vindicates, validates and unquestioningly acquiesces to sometimes whimsical and arbitrary social fads and fickle political assertions.

Apart from their concerns over the acquisition of negative social skills, home educators are not entirely anti-school and may see some of the resources that schooling provides as potentially useful learning sources. This is why many home educating families have some children who have elected to attend school and some who have not but who may attend some extra-curricular school sports or music activities. The important thing for many home educators is that engagement with school, just like it is with any other potential learning source, is voluntary, and the purposes for which learners attend are self-defined. Any activity which may be regarded by learners as ‘work worth doing’ is a potent learning source. The problem with a lot of school activities is that they are often regarded as busy-work with no real personal educational worth. If schooling wanted to attract more home educators it would have to vastly increase the amount of potent personalised educational activities and resources, and drop the idea of compulsory core subjects completely. Recycling schools into convivial, voluntary, all-age learning centres with optional day care facilities is a win-win solution fit for our time which would offer the best of both worlds to all learners. This entirely optional solution would offer experience, formally certificated courses, resources and local opportunities, at the request of learners, in order to further their own personally meaningful aims and ambitions, without any ties or conditions other than a mutually agreed and regularly reviewed level of attendance which would need to be reasonably maintained in order to manage staff and resources. Such centres could contribute towards a flexible and diverse educational landscape that would enable self-driven learners to contribute to society on their own terms as fully engaged citizens, culturally, economically and politically, in a manner that is vastly more suitable, efficient and clearly unimaginable to today’s proponents of conventional schooling.

Many leading thinkers, academics and home educators believe that the extent to which individuals can be true to themselves determines the extent of their happiness and liberty. For such people the main point of home and community based learning is that it liberates individuals by granting them their rightful freedom to achieve optimal self-concordance and well-being through a personalised learning environment that is sensitive and adaptable enough to facilitate their self-defined aims. This flexibility and freedom ensures that all practitioners of home education are perfectly at liberty to hold entirely different but equally valid opinions on its true purpose or main point. The opinion that school is the best place to educate kids deserves equal respect, since home education would not be a good learning environment for children if their heretical parents, who don’t believe in life learning, were permanently anxious and stressed by it.  Sadly, the magnanimity shown by home educators in respecting the beliefs, opinions, values and life choices of those in the mainstream is not always reciprocated. 

There is plentiful evidence to prove that all healthy individuals living in developed countries are naturally equipped to make the best of themselves according to their own beliefs, values and circumstances within today’s information rich pluralistic societies. These societies constitute an ongoing and continuously churning melting pot which blends the natural attributes individuals were born with into the surrounding circumstances into which they were born and beyond. This melting pot is more commonly referred to as ‘life,,’ which is why home and community based education, regarded by millions as the optimal way of living to satisfy the heart, soul and body as well as the mind, is often aptly and simply known as ‘life learning’.
Paul Henderson is an experienced educator in the fields of science and music education. His own family is being home-educated and Paul uses his experiences of learning in conventional and Elective Home Education settings to write about education. He has been a regular contributor to the CPE-PEN Blog and previous journals.

The problem with a lot of school activities is that they are often regarded as busy-work with no real personal educational worth.

                                                  Paul Henderson
Educational Heretics Press
Mike Fortune-Wood
Mike announces the ongoing work to re-launch Educational Heretics Press
Following Dr Roland’s Meighan’s death last year Janet Meighan was anxious to ensure that Educational Heretics Press did not wither. Having worked with Janet and Roland some time ago in producing three books for CPE-PEN and having also run two small press publishing houses, I was delighted to be asked to take over this work.

Recently EHP had become somewhat dormant, still selling stock, but not publishing new work. EHP still has significant stocks of some titles and it seemed to me that there was some scope to take advantage of developments in digital books extending access to EHP titles at prices more affordable than paper printing and postage would allow. Many of the titles are available in redundant formats and need updating.

While it’s true that it is possible for individuals to publish their own work using digital technology, by drawing various related work together, a publishing house can create synergy. By ensuring a strong identity in the field of publishing child-led education books, EHP can ensure each title mutually supports the other. EHP should be the first port of call for those shopping for books in this field. 

With official figures showing a rise of 17% in home education over the last twelve months (my own research shows a similar long-term growth rate since the mid 1970s) and the development of new parent-led free schools, the interest in alternative educational ideas should also be expected to rise. 

The re-launch of EHP is imminent. So far I have commissioned a book distributor and stock is being moved to their warehouse. Having purchased the domain name www.educationalhereticspress.com , I am working on the website to enable the online purchase of books, directly from EHP, using PayPal. Once these tasks have been completed the way will be clear for the slow process of adding all the titles to the website. I can then begin converting books into Kindle format making them available globally on Amazon.

My intention is to begin converting as many of the current booklist as possible into eBook format so that they are available globally at as reasonable a price as possible. This should make EHP books available at locally affordable prices all around the world. Janet and I have agreed that a significant portion of the profits from legacy titles will go to PEN, thus continuing EHP’s close connection to CPE-PEN’s work into the future.

For the future I hope to be able to bring new titles to publication and have at least one UK academic interested in doing so. I am also considering producing an occasional publication of ‘papers’ and research results in the field of child-led education, in electronic form and paper formats. This will be a first step towards safeguarding EHP’s future as a publishing house and ensuring ideas around child-led education continue to be given due prominence.

EHP website: http://www.educationalhereticspress.com/  

EHP Facebook Page: https://www.facebook.com/educationalhereticspress 
Mike Fortune-Wood has had a long association with Education Now and subsequently CPE-PEN contributing to conferences, journals and meetings. Mike acted as CPE-PEN home-based education researcher producing three books throughout the project. Mike is well known in home education circles and runs the largest home education website in the UK - Home Education UK http://www.home-education.org.uk/  and Ward-Wood Publishing http://www.wardwoodpublishing.co.uk/  
In a fully learner-managed setting learners would be making all the key decisions – the ones teachers usually make – about tasks, deadlines, resources, who to work with, what record to keep, how to assess and so on. The learners would be regarded as having charge of their own lives. They would be viewed as responsible for their achievements, their behaviour, their participation, their feelings and their futures.
Paul Ginnis, 1992. Learner-managed learning 
Novel Approaches to Home-based Education
Hazel Clawley
Skellig by David Almond (1998)

My Name is Mina by David Almond (2010)

Home School by Charles Webb (2007)

The Particular Sadness of Lemon Cake by Aimee Bender (2011)

David Almond’s novel Skellig came out in 1998. It won the Carnegie Medal, the Whitbread Children’s Book of the Year and a string of international prizes. It is written for children and about children – the teller of the story is an adolescent boy, Michael – but is such a gripping and profound tale, so well told, that it speaks to all ages. 

Michael discovers a strange being in the crumbling garage in his garden. The creature seems barely alive, is dressed in filthy tatters, and has a craving for 27 and 53 from the Chinese takeaway (‘food of the gods!’), washed down with Newcastle Brown. It appears to have wings. Could it be an angel? Michael shares his discovery with Mina who lives a few doors away, and who, to his surprise, doesn’t go to school. ‘My mother educates me,’ she says, because ‘the mind needs to be opened out into the world, not shuttered down inside a gloomy classroom’.

The book isn’t ‘about’ home education; it’s about the angel (?) Skellig, and about Michael’s desperate concern for his new baby sister struggling for life in hospital. But for readers of this journal who value home-based education, the glimpses we are given of Mina’s life have a special interest, particularly the contrasts between her way of learning and Michael’s school-based education. One day, Michael finds Mina in her front garden copying a drawing of a bird’s skeleton into her sketch book. ‘You’re doing science?’ he says. She laughs at his simplified labelling of what she’s doing. ‘See how school shutters you,’ she says. ‘I’m drawing, painting, reading, looking. I’m feeling the sun and air on my skin. I’m listening to the blackbird’s song. I’m opening my mind. Ha! School!’ Because of his worries about his baby sister, Michael has some days off school. His dad is concerned: ‘Maybe you could go back soon, eh? Don’t want to miss out on too much.’ ‘I learn a lot from Mina’, says Michael. ‘She knows about lots of things, like birds and evolution.’ Another day, Michael takes his homework into Mina’s garden. She mocks his quiz-like worksheet. She flicks through the book he has brought from school, and says it looks good – ‘but what’s the red sticker for?’ ‘It’s for confident readers,’ he says. ’It’s to do with reading age.’ ‘And what if other readers want to read it?…And where would William Blake fit in?…“Tyger! Tyger! Burning bright / In the forests of the night.” Is that for the best readers or the worst readers? Does that need a good reading age?’ She later apologises for this outburst: ‘One of the things we hate about school is the sarcasm that’s in them. And I’m being sarcastic.’ As her mum says, ‘She’s a madam sometimes.’
So how did Mina come to be home-educated? How happy I was to find that David Almond has provided the answer to this question in his prequel to Skellig, entitled My Name is Mina, published in 2010. The flyleaf of the paperback edition is full of praise from reviewers: ‘joyous’, ‘life-affirming’, ’exquisite’, ‘poignant’. Even the Times Educational Supplement is there with the rest. Yet not one quote indicates that the book is in fact a glorious celebration of autonomous learning and deschooling.
Mina tells her own story in this book. She is in love with words, and playing with words is one of her great passions. The typography of the book mimics the handwritten pages of her journal, with some words shouting from the page in bold black slashes, some pages white on black (her journey to the Underworld, for example) and much concrete poetry. This love of words and story-telling does not stand her in good stead at St Bede’s Middle. Her teacher insists that nothing should be written without a plan. This seems like nonsense to Mina, but she wants to be what they call ‘a good girl’, so she does try. Her plan meets with approval but, as she records, ‘When I started to write, the words wouldn’t keep still, wouldn’t obey. The words danced like flies. They flew off in strange and beautiful directions and they took my story on a very unexpected course. I was very pleased with it…’ But the teacher is not impressed. ‘She held the plan in one hand and the story in the other. “They do not match!”’’ she said in her screechy voice.’
Things come to a head on SATs day. Mina describes the stress at St Bede’s: ‘Everybody was so concerned that everybody would all turn out to be better than the average of children of our age throughout the country! Everybody was so concerned that we would get Level 4 and Level 5 and Level 99! We shouldn’t get worked up about it, though!…Just relax! JUST RELAX!’ Mina relaxes, and sets about her essay: Write a description of a busy place. She calls it ‘GLIBBERTYSNARK’, and writes two rip-roaring pages of nonsense full of invented words and original spellings. She achieves Level 0 (Well Well Well Below Average), causes her teacher to swear in front of the whole class (‘You are an utter bloody disgrace!’) and, to the Headteacher’s relief, is removed from school by her mother.

Mina’s mum is a single parent who (fortunately) works from home. In order to spend more time with Mina, she cuts down her working hours. This means they have very little money for luxuries like travel – they travel in their minds, through books, dreams, conversation and writing. They are very happy. ‘I love being home-schooled, when we don’t have to stick to subjects and timetables and rules.’ ‘We learn so much, and wonder so much, and explore so much, and ideas grow and take flight… Mum says it can’t last forever, though. She says I’ll become too isolated, especially as I’m an only child. She even says that schools aren’t really prisons and cages. Yes, they bloody are! I tell her. She shakes her head and grins. Language! she says.’ 

Even Mina, who hates school, sometimes thinks it would be interesting to run one herself. Instead of ‘lessons’, she would introduce ‘extraordinary activities’ (of which she gives examples throughout her book). Before opting for home-based education, Mina and her mum agreed that she should spend a day at Corinthian Avenue Pupil Referral Unit. ‘I enjoyed the day. I learned a lot. It taught me that misfits can fit together in weird ways. It taught me that even as a misfit I might fit into this weird world. I liked the people there… But it wasn’t the right time. I needed to be at home with my mum.’ Nevertheless, Corinthian Avenue shows her that it is possible for adults and children to learn happily together in a supportive, accepting place. 

A very different novel about home education is Charles Webb’s Home School. Published in 2007, it was hailed as the long-awaited sequel to The Graduate (yes, the novel which inspired the film starring Anne Bancroft and Dustin Hoffman). The seductive Mrs Robinson has morphed into ‘an’ to Benjamin and Elaine’s two home-educated sons. I found the book laugh-out-loud funny, but I know that it wasn’t well received in all home-educating circles, so be warned. Unlike the David Almond novels, it is in no way a children’s book.

Charles Webb and his wife in fact home-educated their own children in New York State, just as Benjamin and Elaine attempt to do, and like the parents in the novel, they encountered much opposition from the school authorities – though I trust their solution to the problem was less extreme than Benjamin’s! Does Webb share ‘Benjamin and Elaine’s conviction that a child’s natural learning impulse must be allowed to develop freely, unfettered by direction from above any more than is strictly necessary, and that if this freedom is permitted, innate curiosity will guide the child to the objects of greatest interest and relevance to its life…’? Probably, though let’s hope that in his case it didn’t result in one of his children constructing a working guillotine behind the house, as Benjamin’s Jason was keen to do. (A family discussion nipped that idea in the bud, fortunately.)

Some home-educators who lead otherwise fairly middle-of-the-road lives (like our own family) will allow themselves a wry smile of recognition at the arrival on the scene of Garth and Goya and their children. They live in the backwoods, and spend much of the year travelling the country and ‘sponging’ (Elaine’s word) on other home-schooling families. They are ‘complete professional hippies’ (Elaine again), ‘bums…slobs…an embarrassment’. Benjamin has a soft spot for them, seeing them as ‘the great shock troops of the movement, forging the way for the rest of us’.
Unlike The Graduate, Home School doesn’t have a great ending. The plot rather fizzles out, which is why I don’t see it becoming a film, but I found much to enjoy. Home educators can be guilty of taking themselves too seriously at times.

Finally, I’d like to mention a fine, though strange, novel which is about childhood, and which, just in passing, touches on what we might call flexi-schooling – though done informally and without permission. Set in Los Angeles, Aimee Bender’s The Particular Sadness of Lemon Cake is a family story told by a young girl who has the ability to taste in food the emotions of those who made it. She has a gifted brother, Joe, who is outrageously bored in class: the teacher keeps him amused by giving him her handbag to sort through while the rest of the class works on simple addition. His mother finds a short-term solution to the problem by inventing frequent doctor’s appointments (no one questions this for several months) and taking him (along with his pre-school sister) out and about to the shops, the park and the market, to ‘discover the world on his own’, as she puts it. This happy state of affairs doesn’t last for long, and when the school authorities realise what is going on, Joe returns to full-time schooling, and his mother is placed on ‘mom probation’ permanently. Joe’s childhood continues to be disturbed and unhappy.

Hazel Clawley is a trustee / director of CPE-PEN. Along with her partner Alan Hazel home educated their children. She was a long-time member of Education Now and subsequently CPE-PEN contributing to conferences, journals and meetings.  Hazel is an active member of the Green Party having held the post of Convener for Education for a period. 
PERSONALISED EDUCATION NOW

The vision of Personalised Education Now built upon 

a funded Personalised Educational Landscape.

* A focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles.

* Support of education in human scale settings, including home-based education, community learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges, networks of groups or individuals, both physical and virtual.

* Recognition that learners themselves have the ability to make both rational and intuitive choices about their education.

* The integration of learning, life and community.
* Advocacy of co-operative and democratic organisation of places of learning.

* Belief in the need to share national resources fairly, so that everyone has a real choice in education. 

* Acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world.

* A belief in subsidiarity… learning, acting and taking responsibility to the level of which you are capable.

* Adoption of the Universal Declaration of Human Rights, UN Convention on the Rights of the Child, European Convention for the Protection of Human Rights and Fundamental Freedoms.
PERSONALISED EDUCATION NOW

Maintains that people learn best: 

* when they are self-motivated and are equipped with learning to learn tools.

* when they feel comfortable in their surroundings, free from coercion and fear.

* when educators and learners, value, trust, respect and listen to each other.

*  when they can invite support / challenge and co-create their learning pathways from those educators and others they trust.

* when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and it operates within a general democratically-based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

Within the context of the UK ‘schooled society’ there are already some key institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community arts projects, and home-based education 
networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’. 
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners. These are part of a rich and successful, but undervalued personalised learning heritage, from which we draw strength, and which we celebrate. 

Personalised Education is legitimated by the latest understanding about the brain, and how we develop as learners and human 

beings throughout our lives. It operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, personality, in the quality of life they lead, in the development and sustainability of our communities and planet, and in peaceful coexistence and conflict resolution. Learner success is therefore measured in terms of good physical and mental health, in peaceful existence, freedom from crime, usefulness of their contributions and work, and levels of active 

citizenship. In reality, these are more significant than the limitations and delusions of over-emphasis on assessment scores and paper accreditations.
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Recycle Schools Now into invitational, all-age community learning centres operating year round.

Personalised Education Now seeks to promote educational ‘alternatives for everybody, all of the time’ through a diverse, funded Personalised Educational Landscape. This would meet the learning needs, lifestyles and life choices made by individuals, families and communities. State funding would be secured through vouchers or personal learning accounts.  We encourage education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. An educator becomes, predominantly, ‘the guide on the side’ rather than ’the sage on the stage’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

This is a message for everyone. Enter a dialogue with as many people as you can. Share the journal (hard and digital copies) with others. Engage them in the issues and encourage membership of PEN. 

There are kindred spirits in all sorts of surprising places and of course there are those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions or how we move forward. The arguments are not about blame as we need to engage the present system, not alienate it. One of our roles is to explain and show how current learning systems are and how things could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even as it stands we can share the rich history and current practice of learning in all sorts of settings. These signpost a better, brighter learning future. 

Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our web presence:  

Main site: http://www.personalisededucationnow.org.uk 

 Blog:  http://blog.personalisededucationnow.org.uk/  

Roland Meighan: http://www.rolandmeighan.co.uk/   

CPE-PEN – Facebook Group
Flexischooling Families UK - Facebook Group
Flexischooling - Facebook Group
Flexischooling Practitioners – Facebook Group

Educational Heretics Press: http://www.educationalhereticspress.com/  
Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan – Secretary

Alan Clawley - Treasurer

Hazel Clawley

Josh Gifford

Alison Sauer

Wendy Charles-Warner
Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Hazel Clawley – Copy Editing / Proofing

Janet Meighan - Copy Editing / Proofing

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now

Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.
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Issue 22 – Spr/Sum 2015
Issue 23 – Aut/Win 2015.16
Learning Exchanges / Conferences

 Learning Exchanges April / May Annually
Further information - blog / newsletters. 

Join Personalised Education Now

Membership Includes:

Minimum of 2 PEN Journals a year and specials

 2 PEN Newsletters a year

Learning Exchanges (Usually April/May - free)

Access to the publications from Educational Heretics Press http://www.educationalhereticspress.com/  
 Access to and support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications,  development of the |CPE-PEN  web presence, learning exchanges and conferences and other resources
---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive Bramcote, Nottingham’, Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.
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