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‘

Chris Shute was a highly valued trustee, director and friend of CPE-PEN, a respected author and creative educator. His sad demise and passing at an early age was disturbing to all who knew him. He took it all in his stride, stoic to the end. We can barely do justice to his life but CPE-PEN dedicates this special journal to his memory and his work. In the history of educational thinking and whistle blowing his reflections and ideas will stand the test of time and will inform the personalised educators of the future. 

Christopher Shute  

 Peter Humphreys

It was hard not to like Chris Shute. An utterly genuine, honest, polite and instinctively kind human being. Eccentric in today’s world; someone confident to plough a different furrow and stand by his viewpoint. Peter reflects on Chris, the man, and educator.

In life you rarely come across people like Chris Shute. Someone who had genuinely thought deeply about life and learning and came to his beliefs with such clarity and insight.  He talked and wrote with authority because he underpinned his values and understandings with real-life experience. Chris was certainly a one-off. He was a true wordsmith, widely read and able to hold forth on an amazing range of human life and condition. He was an eccentric with a good sense of humour. Out of touch with the modern world in some ways, yet, in others, he was totally in tune. He was able to engage with troubled youth and young people because he didn’t judge, he respected them for who they were and built relationships and learning from that point. 

Childhood

Chris was born in 1941 and brought up in South London.  Chris grew up in what he described as a ‘fairly authoritarian home’ run by his single parent mother. His father, who had been in the RAF, left Chris’s mother for another woman. His post-war schooling was undertaken in enormous classes of 45 or more where traditional rote learning was the norm. He recalled, ‘Even then I knew, albeit dimly, what was wrong with the system.’ Despite this, at Raynes Park Grammar School Chris believed he wasn’t clever enough to take his love of languages into a profession such as an interpreter and decided he could make a good teacher. His headmaster at the time disagreed: ‘I adjure you, in the bowels of Christ, Shute ... don’t become a schoolmaster’… so he did!

Mainstream Teacher

Chris undertook his teacher training at the College of St Mark and St John. He started teaching at the Coopers’ Company School in Bow, where he taught French. He recalled, ‘I was a pretty ordinary schoolmaster at the time, keeping order with a cane (though I abandoned that barbarism fairly soon, when I discovered the lads were making a book on which one I would beat first…) and setting great store by conformity and rigour.’

After that Chris taught in a variety of schools, in London and the Midlands. He followed the practice of ‘… paying out knowledge in convenient lengths and testing it every Friday. I assumed that education was merely teaching, which was instruction, and if pupils disagreed with me I generally crushed them.’ When he arrived in inner city Birmingham he was seen as a ‘safe pair of hands’ and one of the school’s discipline machines. But his experiences in Birmingham were to change his life. He came across children who saw no relevance in school, who didn’t want to be in his class or the school at all. He found youngsters prepared to endure demeaning, even painful punishments day in and day out in part at least to avoid at least some part of their schooling. 

‘It began to dawn on me what I was doing, and being paid over the odds for doing, was little more than an oppression which would surely produce in the next generation the natural fruits of tyranny, violence, anger and social disintegration.’ So, after 25 years of crowd control and oral French his health gave out and he retired.

Foster Parent 

Chris went into fostering difficult adolescents, working with a string of troubled youngsters. He did this with such patience and integrity that he changed lives. Kelvin, his ‘son and heir’ (as he affectionately called him) recalled how he modelled integrity in everything he did. He never imposed.  It was a subtle, passive, yet enormously powerful and long-lasting approach to parenting. He played a ‘long game’ strategy to values and to empowering youngsters to find their own path into life and work. It worked! 
‘Chris impacted me greatly and persevered with me and my failings over the years and truly showed the love and forgiveness ascribed only to deity. He was without a doubt the single most important person that loved me beyond measure and showed this in many practical, emotional and spiritual ways.’ (Kelvin)

Home Educator 

Chris was convinced that there was more to education than what he’d seen in school, and that schooling did more harm than good, especially to the non-academic majority of pupils. He got involved with home-education. He wrote a lot about the vision which was rapidly becoming clear to him, of an education which recognised and respected the uniqueness of the learner. Although technically retired, Chris participated in the successful home education of a number of young people. Chris was involved in the education of a number of Travellers and Jehovah’s Witnesses.
As a home educator Chris realised that success came with the quality of unreserved relationship he built with young people. He facilitated learning opportunities based on the interests and passions of those who elected to work with him. He quickly learned that an autonomous philosophy developed the most effective and resilient learners. He never wavered from this approach.
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Christian Values

Chris was a liberal Christian, keen to listen and learn from all faiths. When a friend converted to Judaism his natural inquisitiveness led him to great interest. He learned Hebrew, he learned to sing in Hebrew and enjoyed singing in the Synagogue where he became a respected friend. When Kelvin expressed a wish to learn Hebrew so that he could access biblical texts Chris spent much time simplifying the learning of what is a complex and unusual language for him.

Youth Justice System and Samaritans

Chris’s sense of fairness and justice led him into the legal system, and there he served on a panel with the Youth Offending Service for five or six years. His efforts were engaged in helping troubled young people avoid jail. At the same time Chris was a long-serving member of the Samaritans in Tamworth giving some 21 years of his time, dedication and support to any troubled citizen who needed help.

Trustee / Director

Chris was one of the original Associate Directors of Education Now from 1987 and from 2004 a trustee and director of CPE-PEN. He was Press Officer and Copy Editor of the PEN Journal and a regular contributor to the PEN Journal and blog. 

I don’t think Chris would ever have claimed to enjoy the ‘bread and butter’ bureaucracy of meetings and organisations. He would quietly ‘switch off’ and wait his moment for opportunities where discussion of ideas would arise. His points might go on somewhat in the context of the agendas but they never failed to be interesting. Often these interjections would take us off into areas we would never have dreamed of and engaging debates would ensue.

Author

Chris was such an avid reader.  His house was literally full from top to bottom with reading matter, every room sinking under the weight of thousands of books on shelves, tables and in boxes. He was bound to have much to say and write. I’ll keep wondering what dog-eared tome could have emerged next from his jacket pocket.  I loved our discussions about his current reads. His thirst for reading was unquenchable and while he could physically write he kept putting his thoughts down in his own inimitable way. 

He was the author of four books, and countless articles and book reviews to be found in Education Now News and Review, The CPE-PEN Journal and CPE-PEN website / blog.

I’ve detailed a brief summary of his work here and the journal articles that follow refer to some of that work.                    
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Chris had a legendary appetite. At annual trustee working weekends he would comfortably be eating us all under the table. Visions of Henry the Eighth holding forth spring to mind! The after lunch spot at conferences would often see him nodding off, occasionally snoring and threatening to fall off his chair. But at the right moment he would raise his eyelids and be capable of switching into any discussion that interested him. He never really made many adjustments to the healthy diet or helped himself in losing the weight he needed to do. But then this wasn’t what made Chris ‘tick’. He was not materialistic, cared little for his appearance or the affirmation of others. He did and said what he believed, he was true to himself.

When Chris spoke he would produce a string of marvellous, often humorous and always relevant anecdotes. His memory was sharp and never appeared to fail him. He could draw on history, law, and the roots of language and meaning in English, French and Hebrew to back up his points. He reproduced memories in little cameos from his own life and work that we heard time and again. He drew his understanding of learning from those he had supported in life specifically the next instalment from the life and learning of his ‘son and heir’ Kelvin, or ‘she who shall be obeyed’ … his mother.

Chris had too many passions to list. He could never be bored or inactive. He loved history and commanded a prodigious memory for historical information and tales. He loved language, grammar and words and alongside his French learned and taught Hebrew. He had a deep interest in religion and spirituality. He was never without a book.
You might be forgiven for thinking that Chris would eschew modern technology but far from it. Once set up with his laptop and bluetooth smartphone he quite happily engaged with them. Indeed, he was well known for wearing his mobile earpiece throughout the day and taking calls totally oblivious to the social setting.

Chris struggled with a range of health issues from the time of his teaching and these accelerated rapidly, particularly over the past twelve months. Chris was a giant of a man, a consummate writer and thinker on all matters, not just educational. His insight will be a huge loss to those prepared to stand up and be educational heretics.

I shall miss Chris greatly. I wish I’d known him more deeply. It’s too easy for people to dismiss the eccentric: Chris was more than that - he was worthy of the title educator and educationalist. It’s a cruel blow to have lost him, he gave so much and there was much to come.

He was clearly known and loved by a wide range of family and friends. Some hundred people attended his funeral including members of the Travelling Community and the Synagogue.
He had talked often with Kelvin about death as he neared the end. He would quote Woody Allen:

"It's not that I'm afraid to die. I just don't want to be there when it happens."

I don’t think many of us would disagree with that epitaph!

Chris died in December 2012 aged 71 years.

Peter Humphreys is Chair, trustee and a director of the Centre for Personalised Education – Personalised Education Now. Peter spent 25 years as a primary teacher, 10 years as Headteacher. Since that time he has worked as an educational consultant covering roles in local authority advisory service, BECTA (the government agency promoting ICT) and Futurelab. He currently works for Birmingham City University with teacher education. Peter researches, edits, writes and publishes in the CPE-PEN Journal, CPE-PEN website and blog.  http://personalisededucationnow.org.uk  http://blog.personalisededucationnow.org.uk/ 

Compulsory Schooling Disease. How children absorb fascist values

Roland Meighan
Extract from Roland’s Foreward to Chris Shute’s book
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Our chief educational problem is deschooling school, rather than deschooling society. Or as John Holt put it, to make schools less like schools. Only then can we begin to cope with the problem Winston Churchill identified in writing to his Minister of Education in 1944:

‘Schools have not necessarily much to do with education … they are mainly institutions of control where certain basic habits must be inculcated in the young. Education is quite different and has little place in school.’

Schools as currently organised on an adult-imposed day prison model, set up for children a triple tyranny. The first is that of the National Curriculum, a massive exercise in adult chauvinism that Professor Frank Smith has described as the Berlin Wall of Education.

The second tyranny is the unwritten curriculum, also known as the hidden curriculum. The unwritten curriculum carries the long-term, permanent messages, many of them identified by Postman and Weingartner in their writings, including:

· Passive acceptance is preferable to active criticism

· Discovering knowledge is not a task for pupils

· Recall and regurgitation are the highest form of intellectual achievement suitable for pupils.

· The voice of authority is to be automatically obeyed

· The feelings of pupils are irrelevant

· Education consists of memorising the provided Right answers.

· Competition is more important than co-operation.

· Helping others always gives way to getting on oneself.

· Writing and reading are more important than talking and thinking.

· Men are more important than women.

· Dogma is more desirable than doubt.

No teacher I know sets out to teach these by design except perhaps some religious teachers in the case of the last one. The messages are conveyed gradually and persistently by the apparatus of an institution that is based on compulsion.

The third tyranny is that of the peer group. Children are compelled

to spend 15,000 hours minimum in the forced company of their peers. There is an opportunity cost. They lose the chance to mix with adults out and about in society, and gradually become enrolled and imprisoned in the youth culture instead. The price to be paid varies from an ageist outlook addiction, to fashion addiction, to pop music addiction, to smoking addiction, to drug addiction, to sometimes minor and sometimes major crime. Families who decide to opt for home-based education frequently refer to the ‘tyranny of the peer group’ as one of the key reasons for their decision.

Chris Shute addresses all three tyrannies in turn in his reflections on twenty-five years as a teacher. It is a confessional book, noting how his uneasiness about some of the things he was required to do to children in the name of education grew into a compelling recognition of the nature of compulsory schooling. His observations are drawn from everyday incidents in the lives of the schools he taught in. But more than this, he links those stories with the reflective work of people like Alice Miller, who studied the educational experiences of the members of the Third Reich and how they helped create the monsters of the Nazi regime.

Chris Shute, like John Holt and others, thinks schools could be rescued from their poisonous pedagogy. So do I, but I remain pessimistic. In the race that H G Wells identified between education and catastrophe, the latter seems to be well ahead.

Dr Roland Meighan was an academic at Birmingham and Nottingham Universities (Special Professor of Education). He is a trustee and director of CPE-PEN and is a leading thinker, researcher, publisher, and author of Education Now and Educational Heretics Press. He has researched, written and presented extensively across the world. His booklist is too numerous to list but includes the 5th edition of A Sociology of Educating with Prof Clive Harber.  IBSN 0-8264-6815-2. His latest work is Comparing Learning Systems: the good, the bad, the ugly and the counter-productive Educational Heretics Press, ISBN 1-900219-28-X. Dr Roland Meighan http://edheretics.gn.apc.org/  http://educationalhereticspress.org.uk/     http://www.rolandmeighan.co.uk/  
Book Review:  Edmond Holmes and ‘The Tragedy of Education’ (1998) by Chris Shute. Educational Heretics Press. 
ISBN-10: 1900219123 

Josh Gifford
Although this book has been reviewed on many occasions in the past it was felt a fresh look would now be appropriate. Josh concurs with previous reviewers that Chris Shute’s contribution is an important and worthy starting point in accessing the work of Edmond Holmes.
At the end of Chapter One of his book on Edmond Holmes, ‘Edmond Holmes and The Tragedy of Education’, Chris Shute writes that ‘the purpose of this book is to point to the vitality and essential good sense of the ideas which gripped Edmond Holmes as he went from school to school watching the nation's children being created in an image of which he became more and more critical'. The ‘vitality and good sense’ Chris refers to were

expressed in Holmes’ two books, ‘The Tragedy of Education' (1921) and ‘What is and What Might Be’ (1911) written while he was Chief Inspector of Schools.

In this excellent book Chris comfortably succeeds in his stated purpose and, in addition, explores Holmes' ideas in relation to his own experience of schooling and education in the second half of the twentieth century. Indeed in 2011, what initially struck me after this, my first reading of Chris' book, is that it became for me a reflection on the passage of time in schooling and, of course, wider society. Chris' book was published in 1998 and, in the first chapter, in particular, and in the chapters which follow, he explores the educational settings and the wider societal context in which Edmond Holmes worked.

Throughout the book Chris refers Holmes' enlightened ideas to the state of education in 1998 and concludes, with some puzzlement, that schooling, in many respects, has not changed fundamentally since 1875, when Holmes began his first appointment as an

inspector of elementary schools.

As early as the first chapter Chris writes that, in spite of being Chief Inspector of Schools, Holmes ‘appears in the histories of education as a footnote, or as one whose ideas are acknowledged but never allowed into the main current of thinking, either in his own time or later'. Throughout my reading I felt gratitude that Holmes had the perspicacity and courage to write about education and an increasing awareness, in relation to our work in CPE-PEN, of the mystery of time and change!

Indeed, Chris explores the theme of change in the chapter ‘The Wide Path and the Narrow' explaining that Holmes ‘suspected that the simple truth, so clear to him, but ignored by the rest of the educational world, that children are not objects of the educational process but rather its chief agents, was so obvious that, paradoxically, it could not be clearly seen. As Pascal said: too much truth dazzles us: the most elementary principles are just too clear for us to see'. Witnessing such insight, it is very evident here and throughout the book that Chris finds Holmes' ideas fascinating, affirming and inspiring particularly in view of the fact

that they were first published 87 years previously!

Chris' research appears meticulous and based, I assume, mainly on his reading of Holmes' two books as I am not aware that Holmes did any autobiographical writing. His writing is, at all times, clear and precise and, as his main focus is Holmes' ideas, he does

not make inferences about Holmes himself from his readings but his warmth and respect for the man he assumes him to be, from his writings and his career, infuse the book.

However, refreshingly, Chris does share his own delight at first reading Holmes, stating that ‘”What is and What Might Be” broke on my consciousness like a sunburst'; and, on reading a passage from the book, he shares that ‘when I first read these words I felt my heart miss a beat': and further on Chris responds to Holmes’ criticism of the examination system with ‘this is a fearsome analysis of education policy making, but experience since Holmes’ time has not given us much reason to abandon it'.

Chris adds another dimension to the book when in the chapter entitled ‘Curriculum Versus Education' he describes visits he made to a primary school. Here, while offering insightful and clear analysis, he is sensitive to the complexities of schooling and the challenges faced by teachers. The teachers ’relate well to their pupils, but above them, bearing down on every contact they make with the children, is the certainty that some day soon a team of inspectors will descend on their school and presume to judge it by the range of criteria established by the lineal descendants of Holmes’ Board of Education'; and, ‘as I cast my sceptical eye around the bright, colourful walls with their pictures ... their accounts of visits to museums and activity centres ... I almost heard the shade of Holmes whispering over my shoulder, “Yes, this is fine. But it is still the adults’ idea of what the children need”.’

[image: image4.jpg]v i
O

Holmes

and

'The Traged
of Education

by Chris Shute

The Educational Heretics Series




As the book moves towards its conclusion Chris reflects on  some of the factors which contribute to cruelty and neglect of children, both in Holmes' time and our own, and on the factors which militate against change in society and, in particular, schooling. He describes how, in retirement, Holmes helped to form the Conference of the New Ideals in Education to discuss the writings of Maria Montessori and to think about the reform of schooling. He explains how a successful head teacher of the time, Teddy O'Neill, was able to work in a way that was in tune with Holmes’ ideals and ideas only to be constrained by school inspectors.

A century has now passed since Holmes wrote “What is and What Might Be’ and Chris' clear and insightful book shows that there are clear resonances between Holmes’ time and his endeavours and our own in CPE-PEN -  and that we are ‘not alone'!

Chris concludes his book on a hopeful note. Having distilled the elements of the current state of schooling and the challenges they present he states ‘that (schooling) should remain so, in the face of a growing body of evidence is only conceivable if we are still as

firmly bound by the chains of unreason now as we were before we confronted the great moral challenges of this century. I commit myself to the belief that we are not so bound'. 

I feel, having read Chris' book, 13 years after its publication, that this belief is as important to hold as ever it was.

Josh Gifford has recently joined the trustees / directors of CPE-PEN. He was a long-time member of Education Now (beginning as an Associate Director) and subsequently CPE-PEN contributing to conferences, journals and meetings. Josh retired this year from his work with young people excluded or at risk of exclusion from school. He worked creatively and successfully leading his team in Lancaster and brings with him a wealth of insight about learning and life.
I am convinced that undiluted authoritarian schooling, whatever its nominal purpose may be, conditions young people to be unfree. It creates an environment in which people who conform to Authority’s arbitrary rules and agree with its views about life and learning get a reward, whilst those who set off down their own paths are punished severely. It confers on book learning and abstract thought a prestige to which they ar4e not necessarily entitled , and it makes children think that if they are not gifted at a wide variety of subjects they are ‘stupid’, ‘not bright’, falling life’s crucial tests. This state of affairs is completely unacceptable aina society which thinks itself as ‘advanced’.
Chris Shute

Bertrand Russell: ‘education as the power of independent thought’  

Chris Shute
The Whistleblowers: Bertrand Russell – Chris Shute. Reproduced from Education Now News and Review 39. Spring 2003
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The world of education has always had a problem with Bertrand Russell. Shakespeare summed it up pithily in 'Julius Caesar' with his description of Cassius: "He thinks too much. Such men are dangerous". Brought up without schooling, and the irrational pressures which so often go with it, he became one of the few true polymaths of the twentieth century. His natural intelligence, fostered by an education which allowed him to examine his world without endless reminders from adults that he was too young to understand it, allowed him to become an authentic seeker of truth. It also endowed him with the intellectual resilience to challenge and refute many of the conventions which govern our dealings with children.

It is easy to understand why such a man should be able to write powerfully and attractively about education without having the slightest influence on government policy or the way teachers work. The role of intellectuals and academics in British education has always been an equivocal one. They have their place - in Universities, where they pursue arcane knowledge and bring prestige to the wider nation by their largely incomprehensible research - but if given too much of a say in the workings of ordinary schools and colleges they threaten to undermine the accepted preoccupations of ordinary teachers - teach-and-test, strict class control, rote-learning and ‘Call me Sir’. They tend to ask questions with uncomfortable answers, and to insist that children are far more complex and capable than our rather contemptuous treatment of them would suggest.

Russell was, perhaps, the best example of this kind of intellectual. From the very beginning of his adult life he saw education in counter-cultural terms. “There can be no agreement,' he wrote, 'between those who regard education as a means of instilling certain definite beliefs, and those who think it should produce the power of independent judgement.” Since the very beginning of compulsory schooling, teachers have been servants of the government, charged with producing young adults who will conform, with the minimum of complaint or question, to a set of social and intellectual norms. They are still judged by the docility of their pupils, and by their ability to cram knowledge into the youngsters' heads, whether it interests them or not. Russell's view was very different. “The first thing...to kill in the young is imagination. Imagination is lawless, undisciplined, individual and neither correct nor incorrect; in all these respects it is inconvenient to the teacher, especially when competition requires a rigid order of merit.” He rejected the founding idea of schooling, that the locus of all child-rearing is the teacher and his special knowledge. He insisted that “it is by what we do for ourselves that we learn”.

Russell respected children, mainly, I suspect, because he took the trouble to look at them and observe their behaviour without the insidious preconception that they are naturally full of faults and shortcomings which only adults can 'remedy'. He insisted that children should be happy during their childhood, and took pains to eliminate from the lives of his own children the coercive, moralistic training by which so many parents act out their belief in Original Sin. He summed up his intentions in words striking in their simplicity: 'Happiness in childhood is absolutely necessary to the production of the best type of human being'. Anyone who has experienced the strained, joyless atmosphere of many schools, and observed the amount of time teachers spend in repressing the healthy, natural impulses of their pupils will understand how radically Russell's vision of education challenges what is on offer in 21st century Britain. We still see education as a grim assault-course, full of testing obstacles and hardships endured for the sake of the benefits they might confer in later life. Russell denounced this view because he recognised that it lay at the root of an essentially dehumanising process whose hidden goal was the training docile citizens who would not challenge the right of the Government to force them into poverty or war if it suited it.

It is, perhaps, strange that Russell, who never set foot in a conventional classroom during his childhood, did not strongly advocate what we now call home-schooling. He felt that ordinary, working-class families were not in a position to give children a clean, safe environment for learning. He grew up at a time when millions of English people lived in a squalor which it is hard for us to envisage, and survived on minuscule wages, so he can probably be forgiven for suggesting that children would be better off in properly organised boarding schools. It is clear from his writing that he wanted to see educators making a more serious effort than most of them were doing to create educative environments in which individuals' needs could be properly balanced against the culture of what he called the 'Herd'. He had seen how Maria Montessori brought children together to do interesting things without rewards and punishments on which so many schools rely, and he wanted to extend these opportunities to most ordinary children. Since he believed that “...the right discipline consists not in external compulsion, but in the habits of mind which lead spontaneously to desirable rather than undesirable activities”, he felt sure that schools could be organised in ways which fostered calmness, confident thinking and a positive, happy disposition.

He used this base of ideas to create his own school, Beacon Hill, in a large house, which had once been a semaphore station. It was set in a landscape which offered plenty of space for play and fine views of Suffolk. It was in many ways ideal for children. It would be pleasant to record that he had the same success with it as Neill did at Summerhill, but unfortunately he found that money was always tight, he could not find enough teachers who shared his non-coercive vision of education, and, like Neill, he attracted too many problem children, who were never permanently cured by his methods because they re-imbibed the destructive attitudes which their parents instilled in them, albeit unconsciously, when they went home for the holidays. His wife kept the school going for some time, but he left it after a time to concentrate on his mathematical and philosophical work. This should not prejudice us against his thought. Every educational theorist discovers weaknesses in his position when he puts it to the test of practical experience. That is natural, because large visions are much harder to construct and maintain, with their wealth of detail and complexity, than the simplistic, one-size-fits-all mechanisms favoured by cost-conscious civil servants and media-savvy politicians.

Russell is important because he never departed from his view that education is supremely a human question, and cannot be carried on where children are not seen as human beings with individual needs, but only as cogs in the national wheel, who must learn to take a place in life which has been decided for them by others who care nothing for their humanity except in as far as it can be used to achieve spurious nationalistic ends.

Chris Shute. Bertrand Russell: ‘education as the power of independent thought’, by Chris Shute, Educational Heretics Press, costs £8-50  (p.& p.incl.)

After 25 years of teaching I have come to the conclusion that schools do indeed create in some pupils - possibly most - a state of mind which no honest educator would consciously set out to produce. Worse, I contend that the effect of schooling is to suppress in young people the very traits of character which could be most valuable to them as citizens of a modern, complex democracy.
Chris Shute

Christopher Shute: Reasons to be grateful.
Michael Foot

Michael offers his tribute to Chris Shute and in particular how Chris introduced him to the work of Joy Baker.

Chris Shute will be missed by all those who share his concern for the well-being of our children. 

He consistently argued his case with clarity and conviction, whether in the spoken or the written word. Here he is in full flight, writing in 2008, about the increasing number of families who

 ‘… have been able to observe their children’s discovery of life in all its amazing variety and fullness and have realised that most of what the youngsters have learned came to them without the mediation of teachers, prepared lessons and the rag-bag curriculum so dear  to school administrators.’

He continues:

 ‘… in no case have I seen parents whose refusal to send their children to school was crushing their spirit and driving them into criminal  behaviour and fugues. It was always lack of love and deep emotional neglect which had that effect.’

Here Chris was telling the scarcely known story of Joy Baker, ‘trailblazer for home-based education’, who for ten years through to 1961 fought against authority’s attempts to deny her the right to educate her own children at home. For most of those years it was Norfolk LEA that opposed her.

Which brings me to the first of two particular reasons that I have to be grateful to him. 

Because, although I taught in Norfolk primary schools from 1976 until 1995 and have lived in the county ever since, sad to tell that I had never heard of Joy Baker until Chris championed her in his book (*). There will be thousands of others who, like me, will not have known about this pioneering lady and who also therefore owe him a debt of gratitude.

But that, for me and for two friends, is not all.

Back in 2000, Tony Brown, Peter Holt and I were looking, without success, for a publisher for a little book (**) about education that we were mightily proud of. Disappointment followed disappointment, until I chanced upon a letter that Chris had written to the ‘Observer’ as a representative of what was then called ‘Education Now’.

Although (as with Joy Baker) I had not heard of ‘Education Now’, what I read in Chris’ letter indicated that he and it would be sympathetic to the case that we were making in our book. I managed to reach him by phone. He referred me to Roland and Janet Meighan - and the rest is history. Our book was published the following summer. A second particular reason for me to be grateful to Chris.

A footnote.

The other day I heard Michael Gove lauding the notion of ‘a core of knowledge’ in relation to schools, children and the curriculum. So we do still need the likes of Chris Shute (and Joy Baker) as much now as ever we did. We need to heed Chris’ voice when he argues that

   ‘(if) we recognise that each person is unique … we cannot honestly endorse  the present structure of education. It represents an inhumane, stultifying  process which presents knowledge to the young learner as a series of things which they have to learn in order to be safe and to please the  grownups, whether or not these things happen to engage their private  interest.’

He will indeed be missed.

(*) Chris Shute: Joy Baker: Trailblazer for home-based education and personalised learning. (Educational Heretics Press, Nottingham, 2008)   

(**) Tony Brown, Michael Foot, Peter Holt: Let Our Children Learn.

           (Education Now Books, Nottingham, 2001)

Michael Foot is a retired Primary Head Teacher and was a long-time member of Education Now and regular contributor to News and Review. He has co-authored Let Our Children Learn, Educational Heretics Press, ISBN 1-871526-49-3, and contributed a chapter to Damage Limitation: trying to reduce the harm schools do to children, Roland Meighan, Educational Heretics Press, ISBN 1-900219-27-1. He is also a school governor.
If we are ever going to change our national ethos so that it tends to favour a more democratic way of life for all citizens I am convinced one thing is essential. We must break into the cycle which begins with angry, thwarted children and ends with violent adults who cannot fee the anguish they routinely inflict on the generation which comes after them.

Chris Shute
Book Review:  Joy Baker: Trailblazer for home-based education and personalised learning by Chris Shute Hazel Clawley
ISBN 978 1-900219-35-8. Educational Heretics Press, £10.00
Chris Shute’s book tells the story of Joy Baker, one of the heroic pioneers of home-based education in the UK.  The book summarises events from Joy’s first encounter with an Education Welfare Officer in 1952, when her eldest child was six, to her final court appearance over ten years later, when an appeal by the Local Education Authority was dismissed, and her method of education was at last deemed ‘efficient’, ‘full-time’, ‘suitable’, and therefore satisfactory. 

I first came across Joy Baker’s own account of her experiences, Children in Chancery, in 1979, soon after I withdrew my seven-year-old son from school. I joined the fledgling organisation Education Otherwise, and scoured the library for accounts of other people’s experiences of home-based education. In those days I found one book only – Children in Chancery. I vividly remember revelling in Joy’s accounts of her natural, common-sense approach to children’s learning.
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Chris Shute’s book is a valuable addition to the Education Heretics collection. The most harrowing part of the story tells how Joy’s children were taken away by the authorities. ‘A policewoman, several policemen, a female magistrate, and an inspector from the N.S.P.C.C. had … gained entry through a window and woken the sleeping children.’ Joy was away on business for one night, and the children were being cared for by a domestic helper, whose protestations were ignored. The ‘raiding party’ dressed the children and took them away in a police car. Next day, with great difficulty, Joy was able to discover where her children were being held, but was not allowed to see them. The ‘crime’ which triggered these barbaric actions was that Joy had ignored several attendance orders served on her by a Local Education Authority whose officers were well aware of her reservations about schooling and her desire to continue educating her children according to her own ideas and values.

Chris Shute’s book is far more than just a précis of the earlier Children in Chancery. To begin with, he sets Joy Baker’s story in its historical context in the post-war decade, with the ‘otherwise’ provision of the 1944 Education Act still assumed to apply only to those rich enough to employ a tutor. Throughout the book, he reflects on the reasons why a mother’s insistence on her right to educate her own children provoked the authorities to such extreme reactions, drawing in part on his extensive knowledge of the psychological writings of Dr Alice Miller; and also pointing out Joy’s explicit challenge to the growing sense among the educational establishment that teaching was a profession with its own mystique and specialist skills which no untrained person could claim to practise. In her presentations to various Local Education Authorities, Joy Baker went on the offensive, making much of the crucial word ‘suitable’ as it occurs in the 1944 Education Act (which required parents to ensure their children received ‘efficient full-time education suitable to their age, ability and aptitude’). She wrote:

…on what grounds have the Education Committee decided that Yaxham School is suitable for the four children in question, none of whom they have ever seen; and what qualifications will the Inspector possess that will enable him or her to assess the ability, aptitude and educational needs of these children in a brief visit, more beneficially than can the parent who has studied the children throughout their lives…

She went on to suggest that she be allowed to visit (unannounced) and inspect Yaxham School, to judge for herself its suitability or otherwise. Needless to say, her request was ignored.

In the final chapter of his book, Chris Shute considers the relevance for today of a series of events that happened more than 50 years ago. As he says, ‘Joy’s campaign is still going on. The case she made out against the institution of school is still not recognised by anyone whose voice is listened to and acted on in the world of education.’ Why? At the heart of the matter, he claims, lie two contrasting attitudes to children: are they ‘a different kind of human being from adults, dangerous, skittish and unable to make 

good decisions for themselves’; or are they able ‘to decide for themselves when, and whether, they [learn] the things which parents and teachers have decided are “important”.’

Hazel Clawley was involved in home-based learning with her own children for 12 years; during that time she helped to run community playgroups and playschemes. As a Green Party activist, she convened the education policy group for 10 years. Hazel is currently a CPE- PEN trustee.

Flotsam and Jetsam
Dr Roland Meighan

Chris Shute - In memoriam

This bid to force all schools into line will end in failure …

Another day, another league table … even more power should be given to an all-seeing, all-caring central government under the ever benign education secretary, Michael Gove.  He is to set up a new regional bureaucracy of inspectors to enforce uniformity.  The czars will be replaced by the apparatchiks.

I wonder when someone will draw up a league table of education secretaries? It would catalogue the variation in initiatives, regulations, reorganizations, computer fiascos, billions spent and wasted. …As a result, education authorities now have little discretion over school building and finance, pupil allocation, the teaching profession or the curriculum…. Accountability for England’s schools is now a total mess.

Simon Jenkins, The Guardian 28 November 2012

Schools ‘face talent drain’ as teachers’ morale dives

Morale among state school teachers is at ’rock bottom’ according to a former chief inspector of schools … Christine Gilbert, who resigned as head of Ofsted last year, said there was evidence of widespread disillusionment in schools despite the level of teacher professionalism being ’better than ever’. Her comments came as a survey from the biggest teacher union, the NASUWT, reveals that nearly half of its 230,000 members have considered quitting in the last year…

Daniel Boffey in The Observer 13 May 2012

Free Schools are a Disaster

The free schools policy is the most ideological of all the coalition policies….Free schools, Gove believed, would turn the state sector into a free market with schools competing for pupils in the way shops compete for customers.  Over two years later the reality is very different from Gove’s vision.  His aim was that free schools would educate 200,000 pupils but my estimate indicates that they will educate no more that 20,000 pupils by 2015 – and this is a generous estimate because most free school are very small … and most of them aren’t in areas where there are shortages.

Francis Gilbert in The Guardian 4 September 2012

Dr Roland Meighan was an academic at Birmingham and Nottingham Universities (Special Professor of Education). He is a trustee and director of CPE-PEN and is a leading thinker, researcher, publisher, and author of Education Now and Educational Heretics Press. He has researched, written and presented extensively across the world. His booklist is too numerous to list but includes the 5th edition of A Sociology of Educating with Prof Clive Harber.  IBSN 0-8264-6815-2. His latest work is Comparing Learning Systems: the good, the bad, the ugly and the counter-productive Educational Heretics Press, ISBN 1-900219-28-X. Dr Roland Meighan http://edheretics.gn.apc.org/  http://educationalhereticspress.org.uk/     http://www.rolandmeighan.co.uk/  
PERSONALISED EDUCATION NOW

The vision of Personalised Education Now built upon 

a funded Personalised Educational Landscape.

* A focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles.

* Support of education in human scale settings, including home-based education, community learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges, networks of groups or individuals, both physical and virtual.

* Recognition that learners themselves have the ability to make both rational and intuitive choices about their education.

* The integration of learning, life and community.
* Advocacy of co-operative and democratic organisation of places of learning.

* Belief in the need to share national resources fairly, so that everyone has a real choice in education. 

* Acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world.

* A belief in subsidiarity… learning, acting and taking responsibility to the level of which you are capable.

* Adoption of the Universal Declaration of Human Rights, UN Convention on the Rights of the Child, European Convention for the Protection of Human Rights and Fundamental Freedoms.
PERSONALISED EDUCATION NOW

Maintains that people learn best: 

* when they are self-motivated and are equipped with learning to learn tools.

* when they feel comfortable in their surroundings, free from coercion and fear.

* when educators and learners, value, trust, respect and listen to each other.

*  when they can invite support / challenge and co-create their learning pathways from those educators and others they trust.

* when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and it operates within a general democratically-based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

Within the context of the UK ‘schooled society’ there are already some key institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community arts projects, and home-based education networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’. 
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners. These are part of a rich and successful, but undervalued personalised learning heritage, from which we draw strength, and which we celebrate. 

Personalised Education is legitimated by the latest understanding about the brain, and how we develop as learners and human 

beings throughout our lives. It operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, personality, in the quality of life they lead, in the development and sustainability of our communities and planet, and in peaceful coexistence and conflict resolution. Learner success is therefore measured in terms of good physical and mental health, in peaceful existence, freedom from crime, usefulness of their contributions and work, and levels of active 

citizenship. In reality, these are more significant than the limitations and delusions of over-emphasis on assessment scores and paper accreditations.
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Recycle Schools Now into invitational, all-age community learning centres operating year round.

Personalised Education Now seeks to promote educational ‘alternatives for everybody, all of the time’ through a diverse, funded Personalised Educational Landscape. This would meet the learning needs, lifestyles and life choices made by individuals, families and communities. State funding would be secured through vouchers or personal learning accounts.  We encourage education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. An educator becomes, predominantly, ‘the guide on the side’ rather than ’the sage on the stage’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

This is a message for everyone. Enter a dialogue with as many people as you can. Share the journal (hard and digital copies) with others. Engage them in the issues and encourage membership of PEN. 

There are kindred spirits in all sorts of surprising places and of course there are those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions or how we move forward. The arguments are not about blame as we need to engage the present system, not alienate it. One of our roles is to explain and show how current learning systems are and how things could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even as it stands we can share the rich history and current practice of learning in all sorts of settings. These signpost a better, brighter learning future. 

Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our websites:  

Main site: http://www.personalisededucationnow.org.uk 

 Blog:  http://blog.personalisededucationnow.org.uk/  

Educational Heretics Press: http://edheretics.gn.apc.org/
Roland Meighan: http://www.rolandmeighan.co.uk/   

Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan – Secretary

Alan Clawley - Treasurer

Roland Meighan – Membership Secretary - treasurer

Phillip Toogood

Hazel Clawley

Josh Gifford

Alison Sauer

Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Hazel Clawley – Copy Editing / Proofing

Roland and Janet Meighan - Copy Editing / Proofing

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via 

http://www.personalisededucationnow.org.uk/ContactUsSubPage.php 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now

Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.

Newsletters

 January 2013

August 2013

Journals

Issue 18 – Spr/Sum 2013

Issue 19 – Aut/Win 2013

Learning Exchanges / Conferences

Flexischooling Learning Exchange Sun 21st April, Lougborough

Further information - blog / newsletters. 

Join Personalised Education Now

Membership Includes:

Minimum of 2 PEN Journals a year and specials

 2 PEN Newsletters a year

Learning Exchanges (Usually April - free)

Discounted publications from Educational Heretics Press http://edheretics.gn.apc.org/
 Access to and support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications

 development of the PEN website, blog, learning exchanges and conferences and other resources

---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.
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