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Marching to the Beat of a Different Drum

 Alan Wilkins

Alan reflects on Chris Shute’s intuitive and timely article ‘A century of invitational education’ (PEN Journal Spring Summer 2008). In particular, how it caused him to reflect on his own scouting experiences and the importance of all forms of informal education. The importance of informal education should not be underestimated. Within it lie many of the answers to a radical transformation of our learning landscape.
On special occasions, we would gather in a side road and on the command march out onto the High Street down into the Methodist Church and place our standards (flags) pride of place at the front. I remember little of the church service but much about being on the tarmac, keeping time and noticing the small fragmented groups of on-lookers as we passed by.

Last spring I was driven in a police vehicle into Portland High School in Mitchell’s Plain, a township on the outskirts of Cape Town. As the external evaluator for a Foreign and Commonwealth Office crime diversion, sports and citizenship project, the police officer was keen for me to witness an unexpected outcome of the recent formation of an embryonic police cadet unit at the school.

On the broken concrete surface a class group of forty-plus 15- year-olds were marching to the commands of the squad leader whom they had voted into the role. One young person was clearly out of step and shuffling; though disabled he was at his peer’s request expected to be part of the group. Other classes were marching on any available piece of flat ground. It was their lunch break and there was a class marching competition in two days. Three police constables were standing easy ready to support groups when requested.

The head teacher, a life orientation curriculum leader, and myself discussed our bemusement at this desire to march emanating from a small group of police cadets having been taught to march three months earlier. Discipline had improved, young people were looking out for each other, pride was returning to the school - the head was ready to allocate different areas of the school grounds to each class group when the expected request for more responsibility for their learning space came; they were also ready to support learners who wanted to repair and level the disused football pitch. 

My initial interpretation was to define this as militaristic. Yet there were encouraging signs of education for democracy here; much that could be built upon, volunteering, rights and responsibilities and worthwhile healthy activity.

When Cyril Burt falsified his research data to prove his theory on inherited intelligence, he created a justification for the ‘Eleven Plus’ that divided and labelled generations of young people – half of the troop, including me, had been sent to a huge post-war purpose built secondary modern to develop our more concrete and practical capacities; whilst others were bussed to various academic grammar schools. Our troop was genuinely comprehensive. It was my and others’ saving – we were there for the camping, hiking, pioneering projects and backwoods experiences. Being jibed for wearing shorts, was easy to take, for those jeering did not understand the thrill of hiking in Austria, summer camps in Cornwall and Guernsey, meeting others at international jamborees, receiving your first class badge in front of your mates. 
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Skipper Bedford was a charismatic and wonderful man, an educationalist ahead of his time, an RAF bomber aircrew veteran committed to the ideals of Scouting despite his many run-ins with the bureaucracy.  He, with dedicated local support, created experiential learning opportunities to lead, to work in teams, to achieve and to see places beyond our southeast corner of Essex. He is still a beacon for me to this day.

This was informal education at its very best; kinaesthetic, visual, aural, celebratory, emotionally engaging, inclusive and group- based. It gave meaning and structure to the social and psychological chaos of young people as they struggled to make sense of the external and internal worlds they inhabited, their emerging and changing identity, and their place in the complexity of contemporary society.

It is the same today - young people live in a world of chaos. In the young state of South Africa AIDS has decimated families, many live in overcrowded and basic conditions in a precarious economy, class sizes exceed 50+. Gangs provide security, violence is still prevalent for many and girls get raped on the way to school. The young marchers were expressing a desire to cohere, be part of a known entity, take some control, and work in step with others as their team. 

The need is as great today whether in Mitchell’s Plain or the Thames Gateway. So the reformulated co-educational Scouts, Guides, Duke of Edinburgh and other youth organisations are making significant contributions when other parts of the educational system in recent years are failing. It is in these spaces that social cohesion is being consolidated, engaged with as part of the natural group process and with an implicit contribution to community.

Citizenship education has many forms, youth voice, volunteering, political literacy, taking action and making a difference in whatever community a young person is a part.  The transference of skill sets, engagement that builds confidence and a sense of purpose are possible beyond formal education; youth workers, home educators and informal educators all ‘march to the sound of a different drum’; they do things in their own way regardless of dominant societal norms and expectations. It is that commitment and thought that innovates and provides the recognisable creative alternatives when more formalised education fails. 

For me the sense of failure from school was the 'narrow horizon' and the labelling - the whole self-fulfilling prophecy bit! The staff did their best within the 'restrictions' of the dominant ideology and state education policy. Certainly Scouts was always seeking the positive; conveyed a real sense of being recognised and of success. This is beyond being compensatory – it is that special invitational dimension, as stressed by Chris Shute, which provides the contained spaces, distanced from the controlling wider public sphere, where experimentation in a safer personally chosen place gives the young a chance to find, even create, the beat on that different drum.  
Alan Wilkins is a consultant on Co-operative Learning with over 25 years experience in learning and development. He has worked in secondary and further education institutions, a local education authority and a range of co-operative enterprises. 
Dispatches from our Grandfather Correspondent
Michael Foot

Michael reflects on his grandchildren’s learning experiences, their local schooling, the national scene and his work as a school governor.

It was a first visit for my wife and me to the Royal Institution in London. But for our grandchildren, James aged seven and Gemma aged six, it was their third visit – one of the less expected perks, perhaps, of a home-based education! The semicircular theatre was full, mostly with school parties, plus a few home-educated children with their parents and grandparents. Our lecturer Dr Andrew Szydlo, combined enthusiasm for his subject with a considerable knowledge and understanding. For a quarter of an hour longer than the advertised one hour, he kept his audience, young and old, enthralled.

Perhaps if this particular grandfather had experienced something similar in his childhood, he might not have accepted so readily the invitation to drop all sciences at the end of his second year at grammar school. He might now, therefore, have a greater knowledge and understanding of, even a greater interest in, great swathes of life and living which instead as a consequence remain daunting and obscure.

Most crucially, Dr Szydlo was keen to emphasise the relevance of his laboratory experiments to our everyday lives. So it was that when the more dramatic of them provoked applause and cheering from his young audience, he quickly calmed them by reminding them that they did not give such an enthusiastic reception to these same phenomena when they occurred within the workings of a motor car or vacuum cleaner or some other feature of everyday living.

Dr Szydlo rooted chemistry, science, experimentation and knowledge in the reality of our lives. These things were not detached from that reality, they were not to be considered as part of a purely academic discipline that is necessary for the learner to engage with for no greater reason than it appears on the school curriculum.

I was reminded of the continuing reports coming from the Cambridge Primary Review led by Robin Alexander. This thorn in the government’s side is not easily moved if only because Alexander along with Jim Rose and the unlamented Chris Woodhead, was one-third of the ‘Three Wise Men’ whose report on the primary curriculum in the early 1990s was so influential on government policy.

Now, however, Alexander argues that:

… children’s education, and to some degree their lives are impoverished if they receive an education that is so fundamentally deficient.

‘… an education that is so fundamentally deficient.’

Also of late, Anthony Seldon, the master of Wellington College and a biographer of Tony Blair no less, has added his critical voice to those who are advocating reform of the present national curriculum arrangements:

Schools need to be liberating places, but it is very hard to do it within the utter throttling, choking straitjacket of the national examination system curriculum… We have embraced dullness… soulless, lifeless, desiccated education damages children for a lifetime. Education should be an opening of heart, and the mind. That is what education means; it is this, or it is nothing.

Meanwhile, it is reported that the National Association of Head Teachers and the National Union of Teachers are considering a boycott of SATs for seven and eleven year olds. Which, if it happens, will be welcome – if not before time. After all, that to which the unions presently object is only in place because their members have allowed and enabled it to happen.

I find another current cause for optimism much closer to home. At the high school of which I’m a governor, the normal timetable has been jettisoned on one day a week during this school year, and has been replaced by what are called ‘Flexible Fridays’. This enables otherwise separate subject departments to work together on cross-curricular themes. A number of teachers came to a recent meeting of governors to report on progress thus far. It was the head of creative arts who wondered:

… or could a group of 20 pupils be assigned to each member of staff to enable truly pupil led projects, according to their needs or interests? (my underlining)

Thus it is that the pressure for change, for something better for our children, grows and pushes ever stronger against the barriers to progress.

On this very day, in early April 2009, as I write this latest dispatch, the all-party House of Commons education select committee has published a report which argues for a reformed national curriculum as a response to what it calls ‘bloated’ timetables.

The committee’s Labour chairman speaks of ‘ministerial meddling’ and the report criticises the ‘degree of control’ which is exercised by Whitehall over the curriculum. In the words of the report:

At times schooling has appeared more of a franchise operation, dependent on a recipe handed down by Government rather than the exercise of professional expertise by teachers.

Which brings me, in near conclusion, to this enticing notion of the ‘professional expertise of teachers’ – and to a cautionary tale.

An article in a recent edition of the Lynn News, our twice-weekly local newspaper, celebrates the removal of a village primary school from Ofsted’s special measures. To quote exactly from the article about the school’s new building development:

… the most exciting aspect of the new development is a new very independent pupil (VIP) lounge, which will be used to reward youngsters who get on well with their work without too much help.

Children will collect vouchers every time a teacher spots them working independently and once they have three, they will be invited to enjoy a 20 minute luxury break in the new room.

The head teacher positively enthuses:

It’s really captured the children’s imaginations. It’s set out like a real VIP lounge. There are little trees and settees and the children will be able to eat fruit, read magazines and play games.

Which is surely bound to signal concerns about the ‘professional expertise of teachers’. None of this can be excused because it is an imposition by government, or by Ofsted, or by some other external body. All of this is the work of a head teacher, her staff and the school’s governors.

So it is that, not wishing to end this dispatch on a down-beat note, I return to my grandchildren and to a note that wonderfully demonstrates something about what young children reckon is most important in their lives.

I was in bed one morning not many weeks ago, lying down, with James sitting on my left and Gemma on my right. James had brought with him his ‘Beano Bag’, a draw-stringed affair which contained his growing collection of comics and annuals. Both of the children were silent in their reading, in deference, I suppose, to their grandfather’s closed eyes and silence. During a period of about a quarter of an hour, the silence was broken just briefly and just the once. This was when James, without looking up from his reading, said:

Granddad, it says here you can burp in your sleep.

This startling revelation passed without further comment – from James, from his sister, from his grandfather. But it serves to remind me that the responsibility for us to take account of our children’s needs and interests might not be quite as straightforward in its discharge as we might sometimes think.

Michael Foot is a retired Primary Head Teacher and was a long-time member of Education Now and regular contributor to News and Review. He has co-authored Let Our Children Learn, Educational Heretics Press, ISBN 1-871526-49-3, and contributed a chapter to Damage Limitation: trying to reduce the harm schools do to children, Roland Meighan, Educational Heretics Press, ISBN 1-900219-27-1. He is also a school governor.

Home Education Research – Impact on Parents 
Dr Leslie Safran

Leslie briefly summarises her recent research into home education and how it affects parents. The conclusions are profound in that the young people are not the only ones undergoing transformation.

Home education will obviously have a major effect on parents’ lives. Parents have to make the initial decision to home educate, deal with authorities, reorganise the family’s lives to incorporate new schedules required, constantly explain and defend the decision as well as continually reflect on whether it is the right decision. They need to analyse and re-analyse what they are doing as a family and adjust as they go along, taking account of their children’s development, shifts in their interests, their own needs as parents and of other family members and so on. They may not have to meet externally imposed schedules or curricula or meet external educational requirements but they do have enormous responsibility as educators. While this can be liberating and inspiring, it could also be a burden for some parents and imposes its own requirements of commitment of time and energy.  This also means home educating parents are in the company of their children a good deal of the time. All of these factors may affect parents’ relationship with their children.    Parents face other issues. They may face difficulties financially or in career terms, in sacrificing time for themselves or friendships. Conversely, what, if any, benefits do parents find from home educating? Are there unseen advantages which outweigh the disadvantages or reduce them to being negligible? For example, were their children’s good educational experiences enough to counteract any personal loss? Further, and importantly, do parents themselves undergo some personal change or development as a result of home educating as it does not necessarily follow from the practice of home education that parents will be profoundly changed by the experience.

 

With these issues in mind the main research question for this study became: does the experience of long term home educating significantly affect parents, and if so, how?  This led to three sub- questions which will be addressed in turn.

 

In this study, home education, is defined as the full-time education of children in and around the home by their committed parents or guardians. Data was collected through fifty preliminary questionnaires and thirty-four in-depth interviews from families in the UK and US who had been home educating for more than three years in the expectation that any effects on them would have time to emerge clearly. Despite national and cultural differences between these two countries there were no appreciable differences in the attitudes exhibited about home education. 

 

The first sub-question asks what is the process by which parents can change due to their home educating experience? A theoretical framework which deals with changes both with regard to learning and identity was sought. Wenger’s (1998) Community of Practice analyses learning through practice in a social setting and connects these practices to identity formation. The community of practice is defined according to its joint enterprise (common goal), mutual engagement (meeting up with others to pursue the common goal) and shared repertoire (memories, stories and jokes of the community). 

 

Applying this theory, parents are understood to be connected to a home education community of practice through the common joint enterprise of educating their children, mutually engaging and developing a shared repertoire. The practice of home education takes place through daily educational activity both individually and collectively, for example in home education neighbourhood groups.

 

The second research question, what is the nature of home education that makes it so engaging for parents, can also be elucidated by the Community of Practice framework. An important part of this framework is the linking of practice in a social setting with changes in identity.

 

Certain aspects of home education are very significant in the formation of parents’ identities. A key feature, revealed in this study, which informs identity is creatively thinking about education and implementing new practices for and to one’s children, while learning to change and adapt oneself. This is negotiating a meaning of education for themselves, a meaning that truly reflects what the family means by education such that meaning and practice are minutely synchronised.  Parents not only have to devise an educational programme but they also have to reorganise the family’s lives to incorporate new schedules. Parents face daily challenges for which there are no rules, guidelines or blueprints from mainstream society. 

 

This linking of meaning and action is tremendously powerful. The involvement of the parent at an active, creative, emotional and subjective level with the objective practice of educating their children engages the identity of the parent in a highly significant way. Some parents begin to strongly identity themselves as home educators, and this permeates the whole of their lives. 

 

The third research question, concerning the nature of the relationship between the individual home educating parent and the wider world, can be addressed through a key feature which informs identity for home educating parents, marginality. By finding themselves in a minority group which is acting outside of established social practices and by pursuing an activity that implicitly criticises a respected social institution, parents join the ranks of the marginalised. 

 

It might be thought that there is a ‘typical’ type of home educating family, a family that is ‘alternative’ and that the home educating family has already rejected other aspects of mainstream society. But this is not the whole picture as in fact there is a broad diversity in the type of families who home educate. Families come from many walks and styles of life, especially those who come to home education after dissatisfaction with their children’s school experiences. Some are ‘alternative’ and some include members of respected mainstream professions such as classical music, academia and law. The participants in this small study also exemplified a wide variety of families; some had one child and some had more, single mothers and same sex couples, some lived in the country and some in major cities and there were representatives from many economic sections of society. There was also a wide mixture of educational styles adopted, from following a professional curriculum to allowing the children complete determination over their own education. 

 

Parents may feel marginalised because they have to repeatedly explain and defend their decision to home educate to family, friends and neighbours. This choice may also have to be defended to public officials such as doctors.  Being out of step with societal expectations can also be stressful when, for example, parents worry about being out in public during school time due to possible harassment by truancy patrols. Moreover, having no blueprints or well-worn paths for parents to follow, insecurity ensues and adds to the stress of having to make decisions on one’s own and having no one with whom to share the problems encountered in home educating. The disadvantages and trials of home educating can still contribute to the strength of identification with the practice by raising the emotional temperature and stakes involved in the commitment suggesting that marginality also has positive consequences.

 

Being marginal can benefit parents by enabling them to see themselves as taking a vital area of their lives into their own hands and being self-determining. There was evidence of changes such as a growth in politicisation. This manifested itself in parents becoming more assertive in their dealings with officials and becoming more cautious or sceptical about listening to professionals in other areas of their lives, such as medical advice. The practice of creating lives and the consequent discovery of who we are and what we can be through this practice, although sometimes frightening and painful, also realises human potential, can bring fulfilment and adds to the depth of parents’ identification as home educators. 

 

Surprisingly, financial concerns, career curtailment and ‘time for one’s self’ did not emerge as significant. The results in these areas were too various to be able to generalise in these areas. Some families suffered from a lack of finances, however some did not. This was further complicated in that some families did not mind financial hardship and saw it as life enhancing. Similarly with career, some parents lamented not being able to follow their career, some had no career and did not miss it, some made a career from home education itself or found a new career through the experience of home education.

 

In conclusion, this study shows the power of learning through one’s life experiences, as some home educating parents do. Possibly without realising it, the experience of home educating is interwoven with broader self-development; parents do not only educate their children but themselves, not only with regard to a radical change in their educational views but also experiencing a profound change of identity. The emotional attachment to one’s children, the role of ‘educationalist’, the marginal nature of home education and the resultant continual self-development of the parents, combine to make home education a life dominating force, constructing and maintaining part of the identity of its participants. Being a home educator can be a powerful, challenging and deeply formative experience.

Dr Leslie Safran is a long-time member of CPE-PEN. She founded and runs The Otherwise Club in London (‘a home-based education invitational learning community’) and is a Trustee of Education Otherwise. Leslie home-educated her two children. 
Home–based Education: CPE Research 
Peter Humphreys

Peter contextualises and briefly headlines the recent research into home-based education undertaken by The Centre for Personalised Education / Personalised Education Now. The work was conducted by our researcher Mike Fortune-Wood.

Following Leslie’s research above it seemed appropriate to share some of the work undertaken in Mike Fortune-Wood’s research for CPE-PEN. The research is part of a project begun in 2005. 

The outcomes of the first phase of the project were two books:

· Fortune-Wood, M. (2005) The Face of Home-based education 1: Who, Why and How. Educational Heretics Press. Nottingham. IBSN-10:1900219301

· Fortune-Wood, M. (2006) The Face of Home-based education 2: Numbers, Support and Special Needs. Educational Heretics Press. Nottingham. IBSN-10:1900219328

The second phase of the research has produced a third book with a fourth currently being completed:

· Fortune-Wood, M. (2007) Can’t Go Won’t Go: An alternative approach to school refusal. Cinnamon Press. Blaenau Ffestiniog. IBSN: 9781905614493

· Fortune-Wood, M. (2009) Title to be confirmed, but looking at the long-term outcomes of home-based education 

This small-scale research project has added considerably to our understanding of home-based education and provided accessible information for a wide-ranging audience within and beyond home-based education. It does much to offer a more authentic perspective of home-based education and gives the lie to the typical simplistic stereotyping arising within mainstream and even alternative media.

This is an important task in itself as mainstream educators and systems begin to take the first steps towards a better understanding of the home-based education world. There is much to share and learn about effective educational provision, learning and teaching, the design of future learning systems, family and societal cohesion. In the immediate term the growing contact with and interest in home-based education shown by government and local authorities is potentially fruitful. It rests however, on trust and mutual understanding and a realistic view of the diversity found in the home-based education world. 

Home-based educators themselves are often unaware of the diversity that exists beyond their own circumstances and the networks to which they belong. The research adds to the information available so that they can appreciate differing perspectives and motivations. Home educators will be better resourced to overcome perceptions of social exclusion and will have an information base to enable more targeted take up of opportunities leading to quality educational outcomes, improved support and decrease in social exclusion.

Our organisation knows of and has been party to a number of gatherings where home educators and local authorities are beginning a dialogue and we know how important these tentative steps are. This research makes a significant contribution here.

We hope that the final section of research and the final book relating the long term outcomes of home-based education will go some way towards continuing to break remaining barriers for home-educated youngsters to access further and higher education.

Ultimately, there are lessons here that relate to effective learning, family and societal cohesion. Other work (research and writing) undertaken by Professor Roland Meighan (Centre for Personalised Education / Personalised Education Now) has over many years been signposting the need to take seriously the shortcomings of our current educational systems and in particular the schooling system. He has emphasised the need to look broadly at all forms of learning contexts and settings including home-based education in an effort to reconceptualise learning systems.

· Meighan, R. (1988) Flexi-schooling. Education for tomorrow, starting yesterday: Ticknall. Education Now Books.
· Meighan, R. (1997) The Next Learning System: Nottingham. Educational Heretics Press.

· Meighan, R. (ed.) (2001) 25 years of home-based education: Research, Reviews and Case Material: Nottingham. Education Now Books.

· Meighan, R. (2005) Comparing Learning Systems: the good, the bad, the ugly and the counter-productive: Nottingham. Educational Heretics Press.

· Meighan, R. (ed.) (2004) Damage Limitation: trying to reduce the harm schools do to children: Nottingham. Educational Heretics Press.

· Meighan, R. and Harber, C. (2007) A Sociology of Educating: London. Continuum.

Our group have been strong advocates of a radical personalised educational landscape approach and the importance of choice and flexibility. These ideas were summarised in a special journal:

· Humphreys, P. (ed.) (2007) Recycling Schools. Special Edition of The Journal of Personalised Education Now. Spring / Summer 2007.

In 2007 our National Conference in partnership with Staffordshire University Creative Communities Unit emphasised this approach and the resulting book of the conference put the agenda and the learner centre stage.

· Webster, M. (ed.) (2008) Personalised Learning: Taking Choice Seriously. Nottingham. Educational Heretics Press.

This research sits well with this body of work and ideas. It supports our ongoing efforts with other groups and bodies who are prepared to look at learner-managed and led learning systems and to learn from a wide variety of educational understandings from beyond as well as within current mainstream. We have had influence with national groups like Futurelab and the directions of investigations, research, thinking and projects undertaken over recent years. The research supports a deeper conception of personalisation than the government view and an altogether more radical and sustainable approach to learning systems.

The very broad sweep of the research makes a simplistic summary of all the findings impossible. I have therefore concentrated focus on the two first phase reports here. The research conclusions will be found within the report publications.

Some key headlines at this point are: 

· Taken for granted assumptions about home-based education are unreliable. Tired stereotypes of isolated, wealthy middle- and upper-class eccentrics hot-housing their offspring are far from the mark. Images of home educating families huddled around the kitchen table learning from textbooks appear rarely to be borne out in practice. Local authorities expecting to find ‘school at home’ will be disappointed and confused. They need to look at broader definitions of education and learning to keep up with home educators and their flexible, innovative and personalised approaches.

· Respondents to the research broadly reflect the ethnic mix of the UK.

· Home educators are well distributed across the UK with proportionately more in Wales and Scotland.

· Almost a quarter of home educators are single parents.

· The average wage of home educators is considerably less than the national average and more than a third of home educating families are claiming benefits and even more appear to be qualified to claim.

· Support groups are important in the lives of home-educating families.

· The majority of groups are located in the south and east, especially around large conurbations.

· Local groups provide safe places for children and parents to socialise and on the whole provide positive experiences.

· Some families see groups as essential regular parts of the learning experience; others dip into activities most useful to them.

· Most groups are informal and relaxed in structure and organisation.

· None of the groups within the research employ full-time workers although many buy specialist tutors or buy in child-care to allow parents and older children to participate in specific activities.

· Home-based educators are predominantly flexible in their approaches and create highly personalised programmes on a family-to-family basis.

· Those who home educate for faith reasons tend to be more structured in their approaches.

· Very few families fully adopt the national curriculum.

· The majority of families do not use timetables at all, those that do overwhelmingly use them flexibly.

· Flexibility is also the watchword when it comes to initiating learning experiences – children and adults both initiate.

· Although basic skills are seen as important to home-based educators the age-stage related targets are not. Only some 6% feel that the National Curriculum is a good barometer of standards.

· Conversation is regarded as a very important learning tool and the primary medium. Television is also highly rated.

· A key cultural difference between home-educators and the rest of the population is that life learning or the integration of learning and life is centre stage.

· Home-based educators do not agree that academic achievement is the single most important aim of education. They rate happiness, fulfilment and contentment as equally important.

· Trust figures highly in home-based education.

· Socialisation within home-based education environments is rated as superior, leading to greater confidence and self-esteem. Furthermore, home-educated children are seen as less materialistic, avoid the worst aspects of peer pressure and experience a more humane education.

· There are real difficulties in calculating the numbers of home educated but this research suggests a figure of around 45 000 plus or minus 10 000 (i.e. 0.5% of the school-age population).

· Figures suggest between 1999 and 2005 an annual compound growth of approximately 17%.

· The greatest number of home educated found were in Kent and the Isle of Wight.

· Equal numbers of boys and girls are home-educated, and there is a consistent rise in numbers as ages rise.

· There are a wide range of informal and formal structures and organisations available as support for home-based educators. Local authorities tend not to be willing or able to offer a great measure of support although a few do make a very significant impact despite limited resources.

· There are mixed views about state involvement and financial support for home-based education. The risk of interference and heavy school-based monitoring threaten the independence and values home educators have sought to gain.

· Quality of information provided by local authorities for home educators is variable and sometimes poor.

· Relationships between local authorities and home-based educators are often uneasy. Further, DCSF guidance consultations have been subject to legal errors and misunderstandings. At all levels there is a lack of clarity and confusion of responsibilities.

· Access to university by home-based educated students is an issue. There are good and poor examples, outward openness and consideration and bureaucratic gate-keeping by some individuals. Particular universities and departments can be accommodating on an individual basis but few universities have policies and procedures. The Open University is a positive exception.

· Home-based educators with special needs children face distinctive challenges which can be eased or added to by the home education community and a range of agencies.

· School phobia and school refusal is a real issue of which we are aware only of the tip of the iceberg. The diagnosis and treatment of these issues is poor whereas those offered home-based education seem to thrive and mostly overcome their difficulties.

Peter Humphreys is Chair of the Centre for Personalised Education – Personalised Education Now. Peter spent 25 years as a Primary teacher, 10 years as Headteacher. Since that time he has worked as an educational  consultant  covering roles in local authority advisory service and  BECTA the government agency promoting ICT, and working for Birmingham City University with teacher trainees. Peter has also engaged in research and edits, writes and publishes in the PEN Journal, PEN website and blog. 

Book Review: Weapons of Mass Instruction. John Taylor-Gatto

Dr Roland Meighan
British Columbia, New Society Publications, 2009

The quest of John Taylor Gatto for a learner-friendly learning system to replace the current hostile one of mass, compulsory, coercive schooling continues with his latest book, Weapons of Mass Instruction.  His previous book, Dumbing Us Down set the scene for the story told in the new script about the mechanisms that are at work to cripple imagination and discourage critical thinking. This harm is deliberate, he argues, for it is aimed at providing a population that is manageable and subservient to the state. (Doubters should remember that one of the civil servants responsible for devising the second UK National Curriculum in 1988 said that its purpose was to get people to ‘know their place once more’.)

One of the key weapons is standardised testing. A course of action is proposed – the Bartleby Project whereby 60,000,000 USA students are invited one by one to refuse to take standardised tests by just writing on the test paper ‘I would prefer not to take your test’. A few schools and colleges have already eliminated such tests with no observable decline in academic results, Gatto reports (p193).

Gatto asks, ‘Do we really need school.  I don’t mean education, just forced schooling, five days a week, nine months a year, for twelve years.   Is this deadly routine necessary?  And if so, for what? Don’t hide behind reading, writing and arithmetic as a rationale, because 2 million happy homeschoolers have surely put that banal justification to rest’ (Prologue, xv). 

So why do parents end up sending their children to school? ‘Ordinary people send their children to school to get smart, but what modern schooling teaches is dumbness’ (p.86). Gatto argues that television just confirms this dumbness. ‘The kids who drove me crazy were all big TV watchers’ (p.91).

People with closed minds should avoid this book. But it will appeal to any who harbour doubts about the learning system imposed on   young people based on the dictum that ‘you will do it our way – or we will find something nasty to do to you’.

Dr Roland Meighan was an academic at Birmingham and Nottingham Universities. He is a trustee of CPE-PEN and is a leading thinker, researcher, publisher, and author of Education Now and Educational Heretics Press. He has researched, written and presented extensively across the world. His booklist is too numerous to list but includes the 5th edition of A Sociology of Educating  with Prof Clive Harber IBSN 0-8264-6815-2. His latest work is Comparing Learning Systems: the good, the bad, the ugly and the counter-productive Educational Heretics Press, ISBN 1-900219-28-X

Book Review: New Views of Society: Robert Owen for the 21st-Century.
Edited by Richard Bickle and Molly Scott Cato 

Dr Glyn Yeoman
Scottish Left Review Press, 2008

Robert Owen was born at Newtown in mid-Wales in 1771.  At the age of 10, when he left school, his father sent him to work in a large drapers shop in Lincolnshire from where he moved to London.  In 1787, aged 16, he moved to Manchester where, at the age of 19, he set up a business manufacturing components for the cotton spinning machines that were being developed, and used with far reaching social consequences.  He married Catherine Dale and moved to New Lanark in Scotland becoming manager of the largest cotton spinning mills in the country. He died in November 1858 at the age of 87.  The contributors to New Views of Society set out the vision and practical achievements of a remarkable man.

In Robert Owen’s youth ‘emerging industrialization existed as pockets of small scale factory production within otherwise rural surroundings.’  The major thrust of the Industrial Revolution was to come later, but the impact of what was emerging on those whose trades were being ruined, and on inhabitants being uprooted from their villages and occupations, was traumatic.  ‘Mechanisation brought the textile worker out of the cottage into a mill .....’, and the outcome was catastrophic for millions of workers and craftsmen and craftswomen.    Owen had, and he progressively developed, the view that people were naturally good but they could be corrupted by the harsh way that they were treated, and this view undergirded his thinking, writing and above all the practical activities to which he committed himself during his life.  What he achieved during his years managing the New Lanark Mills provides his most enduring legacy, based on what he described as his determination to prove that he was ‘no idle visionary who thinks in his closet and never acts in the world.’

Robert Owen’s ideas and influence were extremely broad.  In her Foreword to the book Pauline Green states that he was ‘a pioneer of modern technology in the cotton industry, of enlightened industrial management, of a “child-centred” and humane approach to education, of trades unionism, co-operative living and much more.’   It is interesting to look at the ways in which Owen’s thinking and achievements in these different areas interact with each other, and to a considerable extent depend on each other. 

The emergence of the new mechanical technology with its extreme division of labour could, and did, have a brutalising effect on employees, and it confronted Owen with a dilemma because he realised that its use, by making possible greatly increased productivity, had the potential – if handled in the right way - to make material advances in society.  Owen engaged with the dilemma by insisting that employers had a clear duty to provide for their employees ‘counter-balancing educational, social and environmental measures.’  This was not popular with his fellow industrialists since investment in the required measures reduced profits, but Owen saw the welfare of the members of the community as a ‘legitimate application of the profits of the business.’  His reaction to the ‘Truck System’ illustrates the sort of measure that he took.  Under that system the independence of the workers was undermined since their wages were paid in tokens that had no value outside the mill owner’s ‘truck shop’, where prices could be high and quality low.  Owen discontinued the system at New Lanark; he paid his employees in common currency and ensured that the quality of the goods in the shops was high and the prices reasonable, while such profits as were made were used to provide free education. He lectured and wrote about the iniquities of the system and in due course it became illegal.   

Peter Davies, in his discussion of the ‘Practice of Management’, states that Owen is widely credited ‘with the introduction of work practices well in advance of their times.’  For him ‘the manager’s role included that of community builder’ with due attention being paid to the ‘cultural and value context within which organizations are managed’.  He believed that one should be guided by ‘human-centred values by which you treat the employment of workers beyond that of their purely instrumental use to the organization’, and he expressed this belief in practices that ‘anticipated contemporary concerns about work-life balance, environmental protection and the pursuit of a healthy life-style.’   

When Robert Owen arrived in New Lanark children as young as 5 were working in the textile mills for as much as 13 hours a day.  He stopped employing children under 10, and older children had a maximum working day of 10 hours.  The young children went to the nursery and infant schools that were built, while the older children who worked in the factory attended the secondary school for part of the day.  Childhood and a broad view of education were at the core of Owen’s legacy.  Stephen Yeo wrote that ‘Looking after infants properly, effective schooling, recreation, singing and dancing all had their productive as well as their moral justification.’   In February 2008 six experienced and influential educators met to consider Owen’s educational ideas, and a transcript of their seminar is reproduced.  Topics such as ‘Co-operative and Democratic Learning’, ‘Values in Education’ and ‘The Role of Parents’ were discussed in the light of our current understanding, and the contemporary relevance of Owen’s ideas were explored.    

In 1902 the Robert Owen Memorial was unveiled in his birthplace, and it was said that ‘Robert Owen was the most conspicuous figure in the early part of the 19th Century.’  Peter Davies writes that Robert Owen ‘is one of those seminal figures who emerge at particular moments in history when a dramatic shift in paradigm occurs and its implications are not really understood by the actors involved.’   In the very good book that they have edited Richard Bickle and Molly Scott Cato bring together the achievements on which such judgements are based.  But they also leave us with a question: in what ways can Robert Owen’s vision, and the practices he initiated over a long life, help to shape our actions in today’s society?  The book is warmly recommended, both for its background information, and for the challenge with which it confronts us.  

Dr Glyn Yeoman. Formerly Senior Lecturer in Education at Nottingham University.

Governor of a Nottinghamshire School.

Leaving the Chalkface – an examination of the reasons and motives which influence the decision of teachers to leave the classroom.

Anthony Howell

Anthony’s research shows that teachers leave the profession for a many reasons. However, it also leads him to suggest:

… it may be necessary to reflect on the very notion of ‘being a teacher.’… maybe teaching can no longer be seen as a job for life…
In the spring of 2007 I was fortunate enough to carry out a research study on the reasons and motives affecting and influencing teachers who had made a decision to leave classroom-based teaching. The good-fortune and privilege of completing the study lay in the approach taken to gather information and data, from which findings and conclusions were taken. Rather than contacting a large number of ex-teachers through paper questionnaires or aiming to produce results of a quantitative and statistical nature in graphical form, the intention was always to personalise the experience of leaving school-based teaching and to attempt to gauge how this decision had impacted upon the lives of individuals. A series of semi-structured interviews of significant length and detail were carried out over a three-month period and the resulting research findings are indebted to the extent of information, sometimes hard to divulge and talk about, which was provided by the interviewees. The cohort of interviewees covered both sexes, a wide variety of subjects and age ranges taught and various types of school, as well as featuring teachers of over thirty years experience to practitioners with less than five years experience. Eligibility for the study was solely and simply that a conscious decision to leave classroom-based teaching had been made since 2002.

For all of those interviewed, with one exception, the decision to leave classroom-teaching was one of great personal significance and very difficult to make. Interviewees spoke lucidly of inner battles as they toyed with the idea of walking away from the classroom and children within their care but, interestingly, once the decision to leave had been made, feelings of release and relief were paramount and, whilst natural anxiety as to what the future would hold came to the fore, only one of the interviewees made any suggestion that a return to school-based teaching would be likely. (Indeed this interviewee has, since the end of the study, taken up an appointment as Head of Geography at an 11–16 comprehensive school in Suffolk.)

The key finding of the research was that no one factor could be given as to why each individual had left classroom-teaching and this highlighted that the approach of most previous research in this area – for example, ticking boxes labelled ‘excessive stress’ or ‘disagreement with Senior Management’ – inherently failed to bring out the human side of this decision. Nevertheless, many of the interviewees had one or two crucial factors in making their decision. For the older interviewees, the ongoing demands of supporting aging and ailing parents was mentioned and, for wives and mothers, a feeling of inability to provide for pupils, spouses and children all at the same time. 

Serious physical illness had led one young teacher to re-assess the whole focus of her life and she was eager to move away from the stressful arena of the school and pursue further study. The mental health problems of another interviewee had been, if not caused by, exacerbated by his choice of profession and improved noticeably after a departure from teaching, a decision that this individual regretted not having had, what he saw as, the “courage” to make, up to five years previously.

Pupil behaviour was, perhaps surprisingly, not offered as a crucial reason for leaving the classroom by any of the interviewees. School-based factors focused more on the volume of work, excessive and seemingly pointless paperwork and, most fundamentally, the impact of working as a classroom teacher on one’s quality of life away from the school. It was not the interaction with pupils which drew teachers to consider quitting the classroom but the demands of the educational system of which they found themselves to be an intrinsic part. None of the interviewees saw themselves as weak teachers or lacking in the skills or competencies needed to carry out their responsibilities effectively and none were under pressure to leave teaching – in several cases, interviewees were asked to reconsider their decisions or to re-negotiate their contracts, as Head teachers did not wish to lose them from their staff. No interviewee took up this offer – the decision to leave seeming to be a watershed moment and, as has been inferred, not one taken lightly or without soul-searching or careful consideration. This would suggest that a fundamental flaw in the support system of teachers in their day-to-day well-being within the school system exists, given that competent and gifted educators are choosing to leave their profession – in the cases of some interviewees, their vocation – for, in part, school-based factors which are in no way related to the actual process of teaching classes of young people.  

Above all, it appears necessary for management teams within schools and those in Local Authorities with responsibilities for retention and recruitment of staff to examine carefully and holistically the levels of care and quality of professional experience which their employees are receiving, if they wish to maintain their best teachers for long periods of time. Or, on the other hand, in the early twenty-first century, in a world driven by enhanced technologies, speedier and more immediate means of communications and easier access to information, it may be necessary to reflect on the very notion of ‘being a teacher.’ As education moves toward enabling the child to relate to this new world, as opposed to prescribing her or him with the material deemed correct by rigid curricula, maybe teaching can no longer be seen as a job for life and the emphasis should shift to equipping teachers with skills of use to themselves and society, for their employability beyond the classroom.  

Anthony Howell is a Tutor for the ‘Education Other than at School (EOTAS)’ service of Suffolk County Council and works freelance as a mentor and supervisor of students on the BA (Honours) in Education pathway offered by Suffolk Anglia Ruskin University.

Ed Lines

If I were asked to enumerate ten educational stupidities, the giving of grades would head the list... If I can't give a child a better reason for studying than a grade on a report card, I ought to lock my desk and go home and stay there.
Dorothy De Zouche
Nothing in the world can take the place of persistence. Talent will not; nothing is more common than unsuccessful men with talent. Genius will not; unrewarded genius is almost a proverb. Education will not the world is full of educated derelicts. Persistence and determination alone are omnipotent. The slogan, 'Press on,' has solved and always will solve the problems of the human race
Calvin Coolidge

In the 20th century, provision has come before clients. You design the courses and then tried to find some students to fill them. It is the other way round in the future: find the clients, find out what they want and need and then design (or redesign) your provision,
Sir Christopher Ball
Educational Beachcomber 
Flotsam and Jetsam                                                                                                                                                      

Is this why education policy is such a mess of contradictions?

‘Much of the data that is used is not actually measured, but obtained through “data elicitation by expert judgement” – otherwise known as “guessing”.’ 

Rachel Western in Green World, Winter Issue 2009  

‘Alternatives for Everybody, All the Time’ still the way forward?

‘So many features of a standard classroom – rules clamping down classroom behaviour, required graded homework and copious little behaviour modification techniques – are there to try to motivate or coerce youth to learn who do not want to be there … I believe that embracing the idea of “Many Paths” to transform our education system is sound policy for the 21st century.’ 

Cooper Zale in Education Revolution, 55, Winter 2008-9 

Creating Dullness

‘… several teachers confessed that they were lost for what to do with their year 9s – short of going through practice exam papers. Sir Kenneth Robinson isn’t surprised.  A government-commissioned inquiry he chaired in 1998 found that a prescriptive education system was stifling the creativity of teachers and pupils.’

Jessica Shepherd in The Guardian, 10the Feb 2009

John MacBeath and Deschooling

‘MacBeath visited the celebrated School Without Walls in Philadelphia. “The kids were being educated on the parkway, in hospitals, shops, any place where you could learn … I thought, oh boy, oh boy, they were getting an education that would never have got inside the classroom.”  MacBeath keeps a poster on his office wall that says: “It is better to ask for forgiveness than for permission”.’ (The version Beachcomber heard from a headteacher in Copenhagen was slightly different: ‘It is easier to obtain forgiveness that it is to obtain permission.’)

Peter Wilby in The Guardian, 13th January 2009

Boring for Britain?

‘Christine Gilbert, the chief inspector of schools, has got it in for boring teachers.  She’s announced a crackdown on them … Some teachers are born boring, some achieve boringness, some have boringness thrust upon them by the national curriculum.’

David Mitchell in The Observer, 11th Jan 2009  
(Chief inspectors of schools are never boring…?)

‘Assessination’

‘The workers described themselves to me as feeling “assessinated”. The “assessination that has smothered much educational practice has left professionals disempowered and under constant scrutiny by different assessors using different measuring tapes and value bases to guage performance.’

Doug Nicholls in Times Education Supplement 13th February 2004 (from the archives!)

Carry on Lying? Compulsory Lying?

‘A supply teacher who upset primary school pupils by telling them Santa Claus did not exist has been sacked.’

Report in The Guardian, 12th December 2008

Socialisation, socialisation, socialisation …

‘Ministers have urged urgent action to tackle sexual bullying and harassment in the classroom in response to increasing concerns about the exploitation of teenage girls.’

Polly Curtis in The Guardian, 6th December 2008

Solving Unemployment

‘The government is considering raising the school-leaving age to 18 immediately as a way of combating the huge rise in unemployment, particularly among the young …’ ran one recent report … 

(or 21, or 23, or 25, or 30, or whatever …)

Goodbye to the School Library?

‘Philip Pullman, the best-selling author, has warned a school that it will become a “byword for philistinism and ignorance if it goes ahead with the closure of its library.’”

Liz Lighfoot in The Observer, 23rd November 2008

Ofsted is Bats?

‘Schools watchdog Ofsted is compared to a baseball bat-wielding intruder, with some inspectors “decimating the school and everyone in it” in an outspoken attack today in the journal of the headteachers union.’

Gaby Hinsliff in The Observer 16th November 2008

Pupils Too Big For Their Chairs

‘Pupils are generally so much bigger  - in height as well as girth – that many no longer fit into standard school furniture.’

Polly Curtis in The Guardian 5th November 2008

Teaching Creationism etc., etc.,

‘The Royal Society advocating teaching creationism in science classes? What next? Flat earth theory in geography, vitalism in biology, Tarot in critical thinking, astrology in astronomy, reading entrails in economics, divine punishment, demonic possession and the balance of the four humours in medical schools.’

Denis Scadeng, letter in The Observer 21st September 2008

School to convert to Learning Centre

‘The headteacher of Watercliffe Meadow, Linda Kingdon, said the school, which opens on Monday, will be called instead a “place for learning” … We wanted to de-institutionalise the place and bring school closer to real life.’

David Batty and agencies in The Guardian 3rd January 2009

Nothing to do with Education – just an arresting story

‘A man was arrested in Wisconsin after shooting his lawnmower because it would not start … He told officers in Milwaukee: ”It’s my lawnmower; I can shoot it if I want.”’

Sarah Falconer in The Observer 27th July 2008

Educational Beachcomber

PERSONALISED EDUCATION NOW 

STATEMENT OF PURPOSE

The vision of Personalised Education Now is grounded upon a legitimated and funded Personalised Educational Landscape that includes:

SYMBOL 183 \f "Symbol" \s 10 \h
a focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles

SYMBOL 183 \f "Symbol" \s 10 \h
support of education in human scale settings, including home-based education, learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges

SYMBOL 183 \f "Symbol" \s 10 \h
recognition that learners themselves have the ability to make both rational and intuitive choices about their education

· the re-integration of learning, life and community

SYMBOL 183 \f "Symbol" \s 10 \h
advocacy of co-operative and democratic organisation of places of learning

SYMBOL 183 \f "Symbol" \s 10 \h
belief in the need to share national resources fairly, so that everyone has a real choice in education 
SYMBOL 183 \f "Symbol" \s 10 \h
acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world

· a belief in subsidiarity: learning, acting and taking responsibility to the level of which you are capable

SYMBOL 183 \f "Symbol" \s 10 \h
adoption of the Universal Declaration of Human Rights in general and the European Convention for the Protection of Human Rights and Fundamental Freedoms in particular - recognising current limitations on educational choice.
PERSONALISED EDUCATION NOW

Maintains that people learn best:

SYMBOL 183 \f "Symbol" \s 10 \h
when they are self-motivated and are equipped with learning-to-learn tools

SYMBOL 183 \f "Symbol" \s 10 \h
when they take responsibility for their own lives and learning

SYMBOL 183 \f "Symbol" \s 10 \h
when they feel comfortable in their surroundings, free from coercion and fear

SYMBOL 183 \f "Symbol" \s 10 \h
when educators and learners value, trust, respect and listen to each other

SYMBOL 183 \f "Symbol" \s 10 \h
when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and operates within a general democratically based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

We already have institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community-arts projects, and home-based education networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’.
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners.

These are part of a long, rich and successful but undervalued personalised learning heritage, from which we draw strength and which we celebrate. Our urgent task now is to share the benefits of personalised learning and to envision a Personalised Educational Landscape that really attends to the needs of all learners and to the greater good of society at large.

Personalised Education Now seeks to maintain ‘Edversity’ and the full range of learning contexts and methodologies compatible with Personalised Education, our latest understanding about the brain, and how we develop as learners and human beings throughout our lives.

Personalised Education operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, their personality, in the quality of life they lead, in the development and sustainability of our communities and planet and in peaceful coexistence and conflict resolution. Performance indicators are measured as much in their physical and mental health, in peaceful existence, freedom from crime, the usefulness of their contributions and work, their levels of active citizenship etc as they are in the existing limitations of the assessment scores and paper accreditations.

Personalised Education Now seeks to develop a rich, diverse, funded Personalised Educational Landscape to meet the learning needs, lifestyles and life choices made by individuals, families and communities. It promotes education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. The role of educators moves from being, predominately, ‘the sage on the stage’, to, mostly, ‘the guide on the side’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

Don’t let the Journal and enclosures end with you or just share with the converted - distribute them widely. This is a message for everyone. Enter a dialogue with as many people as you can. Engage them in the issues and encourage others to join PEN. We find kindred spirits in all sorts of surprising places and those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions. This is not an issue of blame.  We need to engage the present system, not alienate it. Some have never thought at all and need deep engagement. One of our roles is to explain and show how it is and could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even now we can share the rich history and current practice of learning in all sorts of institutions and home based situations and we can assist in the ‘Futures’ thinking that can envision and give rise to its evolution. Together, the debate can be aired throughout grass roots and the current learning system, with the general public, media, and politicians and decision makers. The one certainty is that although the road is not easy it is more solidly founded than the one we have at present. Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our website: http://www.personalisededucationnow.org.uk  and our linked blog http://blog.personalisededucationnow.org.uk/  

Read Educational Heretics Press Publications: http://edheretics.gn.apc.org/  
Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan – Secretary

Roland Meighan - Treasurer

Christopher Shute

Phillip Toogood

Hazel Clawley

Alan Clawley

Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Christopher Shute – Copy Editor

Hazel Clawley – Copy Editing / Proofing

Roland and Janet Meighan 

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via http://www.personalisededucationnow.org.uk/ContactUsSubPage.php 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now
Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.

E-Briefings – Blog Ezine

-Monthly 

Sign up at http://blog.personalisededucationnow.org.uk/
Newsletters

 July / August 2009

January 2010

Journals

Issue 11 – Autumn / Winter 2009/10

Learning Exchanges

Further information - blog / newsletters. Currently planning for next 12-24 months.

1. Monmouth – August 2009. Tbc

2. Birmingham University – September 2009 (Tbc)

3. Citischool – Milton Keynes Oct / Nov 2009. (Tbc)

4. Loughborough – April 2010. (Tbc)

Conference (tba)

Join Personalised Education Now

Membership Includes:

 2 PEN Journals a year

 2 PEN Newsletters a year

Minimum of monthly PEN E-Briefings

 Annual Learning Exchanges (free)

 The support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications

 Development of the PEN website, blog and other resources

---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.
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