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‘

Philip Toogood was a highly valued trustee, director and friend of CPE-PEN, a serial educational innovator, a creative thinker, a doer and a respected author and educational heretic. Following the loss of Chris Shute earlier in the year the demise of Philip is yet another tragic blow to the world of education. We can barely do justice to his life and work but CPE-PEN dedicates this special journal to his memory. In the history of educational innovation and whistle blowing Philip’s ideas and practice will stand the test of time and will inform the personalised educators of the future. 
Philip Toogood  

 Peter Humphreys

Philip Toogood:  11th October 1935 – 8th September 2013.

It is with great sadness that we record the death of Philip Toogood. He had been battling a severe form of Myeloid Leukaemia for sometime. He had been positive and resolute throughout his debilitating treatment but tragically contracted a chest infection which his body could not cope with. 

Throughout his long, diverse career in education he has been constantly supported by his wife Annabel. She enjoyed a final summer with Philip with fond memories in the garden of their Scottish home and Philip died with his family around him. 

We shall initially honour Philip’s life and work here and in other ways later but for now our thoughts go out to Annabel and the rest of his family, particularly, his children and 11 grandchildren. 

Philip Toogood was a trustee and director of CPE-PEN having spent a lifetime as a serial educational pioneer and been head-teacher three times. 

Philip was reluctant to go into teaching at first. But he had to earn some money to support himself and his wife Annabel, who was expecting their first baby:  
I thought I would do it for a year or two while I looked around and found something else. Yet it was the children who convinced me that I ought to go on a bit longer, and a bit longer, and a bit longer.  
(P. Toogood, ed. (1991) Small Schools, Education Now Books) 

Philip’s teaching career started at Uppingham School . Here he was offered the challenge of 4F! It was a poisoned chalice but Philip enjoyed astonishing success transforming their learning and lives. This first teaching job undoubtedly propelled him to empower countless people from the all walks of life to find their own niche and ultimately take control of their own lives. He went on to become the Head of Department at Wyndham Comprehensive School, Egremont, Cumberland from 1966 to 1970. It was his first serious stab at supporting young people in their quest to reflect in structured ways upon their interpretation of our wider world.
As Warden of Swavesey Village College (1971-1977) he led the secondary school to become comprehensive and transformed the adult and youth provision into generic community education.  He explored the ideas of Henry Morris and his Village College concept. He ushered in his own practically enhanced vision of integrated ‘education for all’ in a climate where the young family unit, teenage schooling, adult courses and the dynamic off-shoot of a vibrant sports and business community could experience a mutually enhancing life with shared learning at its heart. He was later elected as the first Chair of the National Community Education Association. 

In Telford, he was Head of Madeley Court School (1977-1983), a large social priority area 11-18 comprehensive. He was also Chair of the adult association of the whole education and recreation centre. Philip successfully broached the challenges facing people of the socially deprived, post-industrial melting pot of East Midlands with an educational re-organisation that favoured personal contact, interaction, belonging and fulfilment; that of minischooling within the larger comprehensive school.
The theory and practice of mini-schooling was about breaking up large schools into small human-scale learning communities (now often referred to as schools within schools).  He resigned his post in protest against the policy of the education authority.

At Hartland, he was invited by the Schumacher Society to co-ordinate a movement to become known as the Human Scale Education Association in 1985, culminating in a three-day international conference in Oxford. This explored the ideas of Minischooling and Flexischooling in a variety of settings including the ‘New York City as School’ and the need to protect small schools and the right to home education.  The three main planks of Human Scale Education were:
Small Schools – both the preservation of those in existence as well the development of new ones,
Mini-schooling to humanise large schools,
Flexischooling to link the human scale structures of schools with home-educating families in genuine home-school partnerships.
Philip and his wife Annabel spent two years working at the Small School at Hartland. They were then asked by parents to re-open the Dame Catherine’s School at Ticknall, Derbyshire, as an independent, parent-cooperative learning centre and all-ages school and base for the development of flexischooling.

Philip established Dialogue Publications which ran a magazine for a few issues and published a book, The Head’s Tale.  He then went on to found the Education Now Publishing Co-operative Ltd. in 1987, which went on to publish over 40 books and 12 magazines in its first years and 44 News and Review. His own writing has included The Head’s Tale, editing Small Schools, and co-authoring the ground-breaking Anatomy of Choice in Education, contributing to Flexischooling, and writing a manual on Minischooling. Education Now’ evolved into The Centre for Personalised Education Trust - Personalised Education Now.  
The secondary section of Dame Catherine’s split off to become the East Midlands Flexicollege, a base for the development of flexi-schooling (perhaps the UK’s earliest example of a full flexischool) in Burton upon Trent. This was presented to the Blair government as a model for attachment to each secondary school in Burton but, in spite of initial encouragement to make the application and strong approval in the official published inspection, the request was refused. 

Philip then spent 2 years running a small languages school in Andalucia near Granada in Southern Spain. Returning to the UK he engaged in a 2-month consultancy job in Independent learning in a London secondary school. He continued to offer in-service training assignments and consultancy to do with the personalised education pathways such as Independent Learning.
Philip and Annabel moved to Scotland where he began rewriting his book A Head’s Tale. He was highly amused that the original book was still available on Amazon for some £185-£240!! Philip was latterly engaged on devising a website for educational pioneers in this field and an App for learners to use derived from the Flexicollege experience of independent, autonomous and personalised learning.

Philip was a giant of a man (in every way!), a great educational pioneer, thinker and doer. As the founder of Education Now, its many newsletters and some of its early books provided a platform for his ideas. These have continued to be published by Educational Heretics Press and in the Journals of the Centre for Personalised Education. He was always full of ideas and had both the energy and courage to follow his heart and put these into practice. His collaborations with Dr Roland Meighan and work with Education Now and The Centre for Personalised Education – Personalised Education Now (CPE-PEN) have defined the last three decades of alternative educational thinking in the UK.
I personally mourn Philip’s passing acknowledging from my very first contact he has been a huge inspiration. We met at the inaugural Associate Director’s meeting of Education Now. Philip’s knowledge and awareness ranged impressively across the alternative and mainstream educational world in this country and beyond. I was in awe of this hugely connected man yet at no time did he ever make me feel uncomfortable or insignificant. 
I felt a special bond with him as we’d both been Headteachers within the mainstream system and he uniquely understood the challenges, and the contradictions with which we wrestled. Our philosophies have always been very closely aligned and our views on learning are exactly on the same page. Throughout my Chairing of CPE-PEN Philip has been a considerable source of support and wisdom. His thoughtful public contributions and private support have always been welcomed.
As CPE-PEN continues to give special priority to promoting and advocating flexischooling it is important we acknowledge Philip’s pioneering work in this area – some of this is described in the following pages.
At CPE-PEN we have lost a true friend and colleague. The world has lost a great educationalist. Philip is genuinely one of the few people who we can acknowledge as an ‘educator’ 
Peter Humphreys is Chair, trustee and a director of the Centre for Personalised Education – Personalised Education Now. Peter spent 25 years as a primary teacher, 10 years as Headteacher. Since that time he has worked as an educational consultant covering roles in local authority advisory service, BECTA (the government agency promoting ICT) and Futurelab. He currently works for Birmingham City University with teacher education. Peter researches, edits, writes and publishes in the CPE-PEN Journal, CPE-PEN website and blog.  http://personalisededucationnow.org.uk  http://blog.personalisededucationnow.org.uk/ 

Life with Philip
Annabel Toogood
Philip’s partner Annabel gave this touching eulogy at his funeral.
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Philip and I met on a blind date, set up by my friend Jean, in Scotts Bar, Piccadilly, in May 1959, and there began the magic of our life together. There was something about Philip. He was different. Quite something. I couldn’t see what this handsome, six foot four and a half, Cambridge scholar shipped young man would see in me. But he fell in love with me, he later said, at first sight. And then I with him. After six weeks, we were engaged.

At that time, Philip was completing his 3 years as a Royal Navy ‘schoolie’ – an officer who taught junior seamen on the shore-based HMS St Vincent near Portsmouth. 
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Nine months of married bliss were followed by Rupert, an invitation to join MI6 (declined), a rapidly growing family, and a series of moves as Philip advanced his teaching career. He started in the private sector until his developing philosophy took him into the state sector and the then new National Comprehensive system. So for me, the emphasis changed too: from the wife of a 24/7 house master - evening dresses and endless balls - to new places, new homes, new schools, and hands-on participation, joining him in teaching, which I loved.
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Much later, Philip helped me realise my own ambition. He encouraged me, at 62, to study Illustration at the University of Derby.  I couldn’t have done it without his amazing support. Having just retired himself, he devoted those three years to my work; helping me to develop my artwork with his criticism (and his praise), supporting me through the historical research – and taking up the slack at home with the cooking. Educational support was always his strong point though. His macaroni cheese with pineapple and boiled egg and anchovy salad, with which my fellow students would be welcomed home for tea, were not his most appealing menu attempts. But without him, his support - and even his unconventional recipes - I would not have made it.
In later retirement, Philip had ambitions to live in rural Northumberland. He slightly overshot when he found, and we quickly bought, our beautiful house and garden in Galashiels, where we’ve spent so many happy years. Here, he developed new and different interests. He made many friends in the town, and particularly liked talking apps with the chap in the phone shop. He loved our countryside walks, especially by the Tweed. He loved to work in the garden; his tidy mind compelling him to regular weeding and immaculate edging of beds and lawns. Unwanted items of furniture were magically transformed, and he became a passionate collector of discarded wood, for the Building of Sheds. He had to be content with becoming an armchair cricketer but found joy in yoga, which he practised until just a few weeks ago. 

Philip and I were together for nearly 54 years. We shared so much: the birth, nurturing, education and upbringing of our four children, a life in teaching, in many schools. We shared his educational philosophy, his achievements and adventures, and his disappointments. We shared the joy of getting to know 11 wonderful grandchildren. And there’s so much more ... too much to tell.
The last few months, since the onset of Philip’s illness have been difficult, but also very special for us – together, in such glorious summer weather.  His sudden relapse ended with the summer, and I find it impossible to tell you how much I shall miss him.
I spoke with his old house master’s wife just the other day. She said that, as a boy, he was ‘the wisest, the kindest, the best’. He was.  And he was my love, my friend, my inspiration, my comfort, my soul mate.      
[image: image6.jpg]



Philip 

Lorna Irvine
The words of family friend and Humanist celebrant at Philip’s funeral reflect a much loved father, grandfather and friend.
Philip was a man who delighted in the finding the longest way for a shortcut, even with four fractious young Toogoods, sardined, in less than holiday spirit, on the back seat of the car.

He chose the steepest gradient in the greatest proximity to a fast-moving body of water, on which to pitch the family tent. 

Philip not only embraced challenge, he seemed to seek it out for the sheer joy of facing up to it. Why journey on the easiest road? Why plant yourself on ground that would never shift and challenge?  Many of us seek to minimise risk. Seek shelter from the storm, and safe havens. But not Philip.

He brought as much creativity and energy to his thinking and heart-searching on matters of faith and religion. He led his life by sure Christian principles, engaging vigorously with the big questions of life with a sincerity, tenacity and enthusiasm likely to exhaust those who engaged in debate with him. His knowledge was great and his spirit open, and so he embraced contradiction, made a better job of doubting than many of us are able. His wisdom was great, and doubt was part of that wisdom. 

In fact, there seems to have been no area of life or learning in which he didn’t demonstrate a passionate interest, a quite terrifying amount of knowledge, and a hunger to master. 
One field which he failed to fully conquer with his customary curiosity, tenacity and razor-sharp mind, was Science. Amongst his knowledge gaps – and there weren’t many - he didn’t quite understand where blood came from and went to. He wasn’t ever quite sure which side of his body his heart was on.  Ironic really, when in the 70s, he was made a governor of the Papworth Hospital... He may not have been sure where his heart was, but his family did; we do. Philip was a man of great heart. And great courage:
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Lorna Irvine Is a Toogood family friend and acted as Humanist celebrant at Philip’s funeral.
He was one of those people who always seemed to think that all things are possible.  What a gift!  Inspiring and energetic, open-minded, enquiring, caring (but not suffering fools gladly) – one was always reinvigorated after seeing or talking to him.  He was the complete opposite of boring at all times!  
Family Member

Philip – an inspiration.
Tom Bulman
Philip impacted a great number of people and spurred educational innovation far and wide. We can’t begin to acknowledge them all but Tom Bulman is just one, typical response.
I first met Philip in 2000 when I was considering setting up a small school for excluded 14-16 year olds in Milton Keynes.  I contacted him through Education Now and he immediately suggested we talk on the phone.  He put me in touch with City As School in New York, which I later visited and used as a model for Citischool, our ‘school without walls’ in Milton Keynes.  I was inspired by a series of meetings with Philip, including a visit to his flexicollege in Burton, and grew to see him as a mentor.
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Tom to the right of Philip
 
For someone ever ready to share his own experiences in alternative education, especially where a speech was needed, Philip was a very good listener.  He made me feel my idea was important and that I would certainly make it happen.  His calm presence and wry smiles gave me confidence that alternative education was both important and fun.  Despite his fierce criticism of national education policies, particularly those of the Thatcher government, I’m sure he would have maintained his easy politeness and grace in the presence of MrsThatcher herself.  He couldn’t help making people feel good.

 

I remember meeting two of his students at the flexicollege in Burton.  Both had been excluded from mainstream school and he had tasked them with organising a series of events at the school.  The more responsibility he gave them, the more their creativity and resourcefulness flowed, and they ended up with a business plan that would have impressed many a more seasoned entrepreneur.

 

Philip enjoyed innovation in education.  I didn’t know him very well, but I always felt welcome in his company and will miss the support and challenge he was always ready to give to improve my own crazy ideas about how to change the world.

Tom Bulman has been a long standing member of the Education Now and then CPE-PEN network. Inspired by the opportunities to innovate and Philip’s advice he set up Citischool, Milton Keynes. This later developed into Personalised Education Centres and Countec. Most recently Tom’s work is organised under the title of Worktree http://www.worktree.org/About-Us/Who-We-Are.aspx 
Book Review
The Head’s Tale by Philip Toogood (1984).
Peter Humphreys
Peter takes a brief look back at Philip’s autobiographical overview of his teaching career, philosophy and the issues surrounding his resignation as Headteacher of Madeley Court Comprehensive School.
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The Head’s Tale

Philip Toogood (1984)

Dialogue Publications, Ironbridge, England

ISBN 0 946 649 40 5

I am ashamed to say until Philip’s death I had not read The Head’s Tale myself. Philip never circulated or sold them within CPE-PEN…  I am indebted to Philip’s wife Annabel and son Rupert for loaning me their precious last copy.

When Philip Toogood resigned from Madeley Court Comprehensive in 1984 he did so in protest against the policy of his local education authority in Shropshire. He sat down, reflected and soon after wrote The Head’s Tale. One might be forgiven for anticipating a rhetorical counter attack from a disgruntled, embittered headteacher. In reality, this book is much more substantial than that. Philip was a man of great conviction, intellect and integrity and such rants would be beneath him. Instead, it charts the development of a teacher, his influences, his philosophy and a cogently argued case for the initiatives he embarked upon as headteacher with his team as head at Madeley Court. 

More than this, the book actually opens a critical window on the educational contexts, policies and practices of post-war Britain. Having been a student of educational policy I can turn to no end of commentaries and texts charting the period, its shifts and defining moments, yet, few actually give such insight as those found in the Head’s Tale. Here, the policies and ramifications are translated to the raw, the personal and what it meant in practice. Indeed, I was amazed at what I’d forgotten and just what a political football education has continuously been.  Philip’s book illustrates how schooling in England and Wales was inexorably moving towards  what has subsequently become a highly controlled, policed and measured system, having authoritarian characteristics beyond that found in the former USSR.

Philip knew the significance of what he was writing. In his Preface and Chapter 3 he accounts.

Rarely has the heart of “progressive”, comprehensive, community education been searchingly examined and defined, except in terms of access, resources and accountability. I hope “The Head’s Tale”, and the final chapter will begin to fill the gap.

Interestingly, my own secondary education was a ‘committal’ to the second largest ‘comprehensive’ school in the UK. A woefully soulless, impersonal experience of fear, bullying and utter anonymity in what can only be described as a schooling factory. Save for the spirit of a few young maverick teachers in open opposition to school’s ethos and hierarchy and their concern for the whole person the experience could have been even worse.  Philip described how the comprehensive ideal was watered down and crystallised to an all in one school. This led to settings where there would be clear and obvious divisions in teaching and curriculum of the grammar (11+) streams and the ‘has beens’. I recognised this only too well in the 16-class year groups of my school and it really helped me reflect again about these  own experiences. How I’d have warmed for a something like Philip’s minischooling and community education ideals. 

I was reminded of the great leap forward made by many educational thinkers of the 60s and 70s. At the same time I was saddened. Through a combination of poor support, naivety, inept change management or political ambush so many innovative projects faltered, fizzled out or became so changed by the prevailing system as to be unrecognisable. In Philip’s case there was no doubt that he was politically ambushed. He had done most things right within the space and context he found himself in. However, he clearly got too close to something so right and so different from the status quo that the dominant paradigm could not really accommodate it. He was ahead of his time.

He was such a tower of strength to me that it is impossible to think of him not with us still.  His irrepressible enthusiasm said in soft tones – I loved to listen to him speak. And he always had new ideas!  
 CPE-PEN Network Member
Philip was a pioneer and innovator but he was also building on the work and inspiration of others and his own learned experience. The 60s and 70s did bring a host of thinkers … Illich, Goodman, Friere, Hemming, Reimer, Holt, Rogers, Postman and Weingartner, Husen amongst many others. However, there were also earlier influences. Henry Morris (Director of Education, Cambridgeshire) elaborated the ideas of Village Colleges and community education. Philip embraced Morris’s 1925 Memorandum concerning the notion of a Village College where Morris set out its future

As the community centre of the neighbourhood it would provide for the whole man, abolish the duality of education and ordinary life. It would not be the training ground for the art of living but the place in which life was lived….It would be a visible demonstration in stone of the continuity and never ceasingness of education. There would be no leaving school! – the child would enter at three and leave college only in extreme old age. It would have the great virtue of being local so it would enhance  the quality of life as it is lived from day to day – the supreme object of education.

Morris developed his vision extensively and the Community Education movement followed.

The Head’s Tale finishes Philip’s educational journey in 1984 with his resignation and this opportunity to set the records straight and give an account of his educational philosophy. He could already confidently state that… 

The justification for “school” in its present form no longer exists. There is now no reason to take children into a large inhuman centre for 7 hours a day, 40 weeks a year, to be looked after and institutionalised by kindly teachers, - “parent substitutes”. We are depriving the community of its young.

… Dialogue, or engagement with reality, is the first move in the process of learning. The school should be a place where this engagement is made possible. It may not be so confined to a building to which children are consigned for a statutory period before being released for “life after school”, as it is now and has been for 100 years in the past. It may be that “school” should be redefined to suit the pursuit of knowledge in our altered circumstances of today. Maybe it should be less confined by walls. Essentially however, it should be a community within, and related to a, community in the wider society.

What happened since that time is equally remarkable and yet to be told in one place. Philip was, at the time of his death looking to update The Head’s Tale with a volume called The Silver Lining. It would, I suspect go on and chart a less conventional educational career but a stunningly successful and groundbreaking one. To my knowledge no educationalist has ever experienced the scope and range of educational setting as Philip did. And, I do mean here experienced by doing. This was his key strength. Philip could talk and reflect in confidence and with credibility about public education, private education, about approved schools, grammar, bilateral, comprehensives, Village Colleges, parent co-operatives, home-based education, small schools, minischools, flexischooling and flexicolleges and more. He had intimate knowledge of the learning process of self-management, of co-creation, co-operative and democratic practice. He developed frameworks for Plan, Do and Review to support learners meeting their goals. He worked with some of the most challenged and disadvantaged learners and equally with a range of youngsters who just couldn’t cope with institutionalised settings. He had more experience, knowledge and skills than any teacher, minister or academic of his generation and beyond. He was himself widely read and well-educated. Truly, a life-long learner. It is, as I’ve suggested a unique, indeed outstanding journey that proved beyond doubt Philip was one of the few educators who really understood young people, learning and the characteristics of an education in the context of a healthy society. Philip not only thought about these things he practised and proved them.

One can only ponder what would have happened if Philip had been allowed to continue and develop his ideas at Madeley Court…we will never know. Nonetheless, in many ways the journey Philip subsequently took, freed from the constraints of state control and interference may actually have deepened our educational understanding further.

I have been fortunate in that Philip has been both a friend and colleague since our first connection at an inaugural Associate Directors Meeting for Education Now (the forerunner of Centre for Personalised Education – Personalised Education Now, CPE-PEN). I count him as a mentor and a primary influence on my own thinking. As we’d both been headteachers I think we felt a special affinity and common understanding. We both tried and succeeded to push the innovation window as far as we could in an effort to create something better for our learners, families and communities. Of that we can be enormously proud. I continued to learn much about Philip’s post-1984 educational journey with his wife Annabel at his side. Philip was able to support CPE-PEN develop our own vision and he will always be at the heart of who and what we are and will be.

In due course we will complete the full story of Philip’s educational career and the true extent of the vision, practice and skills of this remarkable educator. In the meantime if you can locate a copy of The Head’s Tale you will be rewarded by the read.
P.S. Since writing this article I kept looking on Amazon and have eventually secured my own copy the Philip’s book at £10!
Peter Humphreys
Philip was an amazing man.  His energy flowed like a babbling river.  He sprayed and splashed so many of us with his ideas, his enthusiasm, his passion and caring for the future of society, through a nurturing education, which enabled children to grow.  His legacy is immeasurable. We will always feel grateful and privileged to have known him.

Parent
Minischooling

Education Now Manual 

Philip Toogood (1990)
Philip was always practical and very capable of elaborating his ideas in a format that enabled the concepts to be replicated by others. His minschooling manual for Education Now stands as strong and relevant as ever for any large setting and particularly applicable now there is the drive towards ‘straight through, all in one 3-19 schools’.
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Education I propose is about self-determination. However, much of what schools do is designed to replace this practice of developing freedom with the practice of perpetuating conformity…

The large schools that we have, the small schools which we could have, and the flexible schools that might usher in a far more humane form of education, could coexist in a new and revitalised system.

In this new educational system the teacher would find a real professionalism far beyond the demeaning and disreputable  version paraded at present, as teacher guard their “subjects” and try to deliver them to unwilling students, or try to make their students willing by some slight of hand.
Parents would be able to resume that interest and delight in their children’s education which comes from the assumption of the full responsibility for it.

They would be supported and encouraged by the professional expertise of teachers shorn of their “regimental” identity.

Local people would once more have children in their midst.

Minischooling: Making the large and impersonal into small and human again.

Philip Toogood, 1990.
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Small Schools.

Education Now Special Report 

Philip Toogood (1991) (Ed)
Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. ISBN 1 - 871526 06 1.
Philip edited this volume with chapters from James Hemming, John Anderson, Neil Tramner, David Keast, Hussein Lucas, John Davis and Roland Meighan.

Philip’s intentions were clear in his introductory essay ‘The Big is the Enemy of the Best.’

It is time to recognise that human beings live in small groups which exist side by side with other small groups and which together make up large groups. Time, too, to recognise that at the heart of the small group is the individual and that is the quality of the individual’s living which matters most of all in the quality of a society’s existence. Pguy, an early French socialist, was right when he asserted that he had no faith in humankind, but every confidence in the individual people who compose the species.’ 
… I learned from all my jobs that it is possible to teach effective learning by making a situation where I could (with my students) have effective power over the five main variables which it was necessary to manage in any teaching situation. These all begin with ‘T’… Time, Territory, Things, Teachers and Thinking (or planning and evaluation procedures). Where these can be precisely resolved and managed by the teacher-learner grouping there is the best chance of developing that environment for learning which produces commitment and enthusiasm by both learner and teacher. Only in the small school environment or where these small schools are acting as minischools on a single campus can this really be achieved.
However, Philip was not blinkered.
… Smallness does not in itself guarantee democratic practice and creative learning. In fact when you get autocratic practice in a small institution you can have the worst of all worlds because there is no escape for the victim, the student! At this point the inefficiency and crass stupidity of the mass system seems like heaven!

Ultimately he believed in the efficacy of the smallness principle
In our country it is not small schools which are expensive, but large ones since they cannot achieve, in their monolithic form, what many small schools working in clusters can manifestly do. We have lost a generation of our young people into a state of alienation from education by putting them through these vast inappropriate learning factories.
Peter Humphreys
I was fortunate to have worked for Philip at Swavesey and I respected him as he respected me. I admired him as a man of vision and of integrity.  If I could, I would have followed him to Madeley Court.                                                                                                                             
Swavesey Teacher
Anatomy of Choice in Education.

Education Now Special Report 

Roland Meighan & Philip Toogood (1992)  
Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. ISBN 1 - 871526 07 8.
Philip wrote this book together with Roland Meighan. They unpicked the opportunities ‘real choices’ beyond the standard mainstream schooling models.
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In his Foreword Professor Ian Lister acknowledged: Roland Meighan and Philip Toogood are two educational reformers who have kept candles burning during a dark decade.… In times like these I thank Roland Meighan and Philip Toogood for bringing us news from other worlds where education has a human face.

Familiar themes include minischooling, small schooling, community education, City as School, work as an educational resource, home-based education, autonomous learning, democratic schools, and flexischooling.

Philip articulates the Madeley Court experience where minischools made the large and impersonal into small and human again. He also related how minischools could be examples of democratic practice and be embedded in the community.

Philip was taken by the American City as School initiatives and in his Flexi-College development he was able to interpret this as work as an educational resource. His chapter fleshes this out in detail but he summarises…

Flexi-College has an educational and business foundation. These are keyed together by the forum of the Work-Education Council which produces the Management Committee. It is a model to be adapted to circumstances. … Flexi-College restores to education the balance, breadth, differentiation, diversity and context of reality which school has all too often withdrawn.

It was an important book at the time as it laid out the elements in the wider educational landscape that have had a underpinning influence on the values of principles of Education Now and subsequently The Centre for Personalised Education – Personalised Education Now.
Minischooling as Democratic Practice 

Philip Toogood in Developing Democratic Education. Clive Harber (Ed) 1995

Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. ISBN 1 - 871526 22 1

Philip’s chapter develops his ideas of minischooling as democratic practice and fits well into Clive Harber’s intention to illustrate that democracy is not a genetic but a learned behaviour and that democratic schools are more effective schools.
Democracy provides for freedom to take part in self-government. The structures of democracy are designed to enable this self-determination to happen. The device of minischooling in large schools aims to return to the learner that freedom to take part in one’s own learning which is so often denied in the standard large school organisation.
Schools generally are more suited to employing teachers than to making the necessary arrangements for the students to be able to learn. Schools all too often teach students how to be taught rather than how to learn for themselves. Although it is necessary that a student should become skilled at being “taught” this is not the only, or the main, or the most efficient way of arriving at learning.
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Learner-managed Learning.

Education Now Special Report 

Paul Ginnis (Ed) (1992) 
Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. ISBN 1- 871526 08 6.
Philip’s contribution in this report was a chapter Studies in Independence. Learner-managed learning at Dame Catherine’s School, Ticknall.
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Philip could never be labelled just a theorist or someone concerned only with system change. He was always grounded in pedagogy and learning. Dame Catherine’s had a core of Independent studies (IS). Philip believed that independent studies ought to lead directly to self realisation by the learner. He saw it as learning how to learn rather than learning how to be taught. 

Nowhere has this been better expressed than in the work of Paolo Freire and the praxis in the learning process.
The first movement in this praxis is the concientization of the learner. The learner must become deeply aware of the problem which confronts. The learner is thus motivated to reflect on the nature of the problem, using all the skills of rational perception. Conclusions are then articulated clearly and refined carefully. Action follows. Problems experienced in the action are reviewed and the whole cycle is repeated. This is the process of PLAN-DO-REVIEW.
Plan-do-review learning is necessarily social. It requires the active participation of other people. It requires these people to be co-learners taking part in the development of critical awareness. It should be distinguished from individual learning. It is this critical awareness developed in the young people of today which provides the hope for a better world tomorrow. Without it there is little hope that the pressing problems will begin to be addressed, let alone solved…
Freire asserted that the process of learning how to learn, which embodies this theory of ‘praxis’, requires the teacher to intervene in the process itself. The learner will come to the learning with a range of misconceptions, or at least of conceptions which should be put to test and refinement. The style of intervention by the teacher will have to be varied across a spectrum of intervention styles, from the facilitative to the authoritative. At times the teacher will actually be a learner alongside the student. At others she will be instructing, facilitating, managing resources, evaluating and involving the student in self-evaluation. Plan-do-review should be paralleled by Can-do in the attitude of the teacher towards the tasks or problems confronting the learner. Above all, the teacher should be more than taskmaster. Independent studies should lead to a practice of self-set tasks where the learner becomes the taskmaster…
It became a matter of prime importance that Frieire’s praxis: conscientization (the development of awareness), reflection, articulation and action should be built into the daily practice of learning. 

Meeting and working in small circles (echoing Freire’s own study circles) was common - beginning at the start of the day and returned to at session ends and other times. Every child and teacher would be involved. Eye contact, face to face assertions, can only be made this way.
Circle meetings have no preset agenda they pick up mutual concerns. Children are frequently bursting to say something which may lead on to a theme being developed or may not… It is a time to develop the art of conversation, observing the listening passages, the right moment to join in, to change the subject or develop a them, to laugh, be alarmed, mourn celebrate or simply keep quiet, inward thought…..

In the secondary section, although we do have a Time Frame for each half-term, week and day, the days are often re-planned at our short circle meetings. 
Philip later formalised this process whereby the whole of the curriculum is planned with a small group in a series of ‘Learning Experience Activity Packages’ (LEAPS, as the American City As School Pioneers called them). He developed a learning toolkit called PLAN-IT-LEARNING (Dialogue Publications). 
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Further developments led to a Guide to Independent Learning including a brief Guide to the Brain – An Owners Manual.
Independent studies also featured in the younger infant and junior aged sections. Philip believed unequivocally that… If  a student … discusses what is to be done and then does it I reckon there is more chance of ‘conscientization’, reflection, articulation and action taking place, than if the first thing which happens is that the teacher leads off with an introduction. There is time for a more direct teacher-led small group sessions after the ‘tone’ for the daily work-song has been sounded in Independent Studies (IS) 

The IS sessions extended across the whole range of learning in reading, writing, book investigations, maths etc It included garden work, arts and crafts, working in pairs/groups, drama, poetry, talks, investigations, surveys or simply reading. The learning environments were physically created to support the whole range of IS including the construction of personal study units.

There is an attempt at Dame Catherine’s to spread the sense that whatever is happening is the most important thing that could be happening and that it is important in itself rather than for what it might lead to. An example of this is the way that the Infants join in the planning, action and review of their work in literature, art and drama. This sets a vibrant real-life context for their attempts to learn to read and to understand, to write, to explain and to make their own creations. This growing assertiveness is a manifestation of self- and other- identification. It leads, and can be seen to lead, to deep and lasting developments in their personalities, in their value systems, in their aspirations and in the transformation of themselves into people who stand a chance of becoming more critically aware and therefore likely to be more use to themselves and to others in their lives.
It is this quality of independence, or of autonomy or self-determination in their studies which lies at the heart of ‘real learning’… 

In all of this the teacher has an important part to play as a sort of reflective agent in the student’s learning.
Education Now in Poland 1993

Philip Toogood

Education Now in Poland. Education Now.  News and Review 1993.

Alongside the collapse of the “Iron Curtain” Education Now had remarkable impact in Poland. Education Now books were translated into Polish and their educational ideas caught the imagination of the newly liberated educationalists. Philip wrote about one of the visits made by Education Now Directors.
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Education Now in Poland 

In May, four of Ed Now's Directors undertook their latest lecture tour of Poland. 
The core of the visit was Professor Roland Meighan's presentation 'Twelve Principles of Educational Reconstruction' derived from his own research and from the work of Education Now over the last five years. Roland's argument was that the current mess in our educational system requires clear-headed analysis and positive, constructive action with the intention of creating a flexible education system in which diversity of provision and practice co-exist. 
Roland gave the lecture three times: 

• to a conference of 180 teachers from all over Poland at Gdansk University, convened by Professor Marta Bogdanowicz, founder of the Polish Dyslexia Association. 

• to a conference on 'Alternatives in education' convened by Professor Aleksander Nalaskowski at Torun. 

• to the whole Education Faculty at Poznan University, convened by Professor Eugenia Potulicka and headed by the Chair of Education, Professor Zbigniew Kwiecinski. 

In addition, Janet Meighan, and Philip and Annabel Toogood led workshops and seminar discussions with many groups ranging from a parents' meeting in Gdansk at Piotr Bogdanowicz's 15-19 'School for Individual Students', to students at Professor Nalaskowski's 15-19 'School for Creativity', and to the Psychology Department in the Faculty of Education at Poznan University. 

In particular, Philip explained how the principles of reconstruction were being followed up in practice at Dame Catherine's School and were planned to operate in the establishment of the first Flexi College in September 1993 in Melbourne, South Derbyshire. 

Some Reflections 
It was hoped, by Polish Solidarity activists before the Communist state collapsed (and particularly during the dark days of martial law which followed the 500 days of free debate after the Gdansk shipyard protest of 1980), that when the Communist totalitarian centralist state fell, a new era of freedom in education would follow. Similarly, the voice of Education Now is a voice which is being raised in constructive protest against the centralising of power in education and towards just such a practice of democratic education in the UK.
Specifically, through the idea of Flexischooling, Ed Now is proposing an alternative in education which is feasible, less expensive and attuned to the needs of today and tomorrow rather than to a stale repetition of the mistakes of the past decade. It was therefore with a feeling of solidarity with Polish people in their efforts to find a way out of the imprisonment of a state-controlled system that the visit took place.. 

On reflection, the background situation in Poland, as it has developed since our first visit in October 1989, may perhaps be colour coded conveniently: 

• there is the possibility of a RED solution ... the not very serious option that a reaction back to some form of communism may set in; 

• the BLACK (clerical) solution is the power of the Roman Catholic Church naturally filling the vacuum left by the demise of the Communist state. Even under the Communists, more than 90% of all Poles were practising Roman Catholics and the Church played a key role in keeping Polish hopes alive during the Communist regime; 

• the GREY solution is petty and unstable, authoritarian Fascism, perhaps in the guise of selective education, private schooling, a romantic ideal of an intellectual elite whose 'philosopher kings' may save Poland from herself and take her through the 'temporary misfortunes' which are the understandable legacy of a tragic and unjust past; 

• the GOLD solution was, and still is, the most evidently attractive in the outward appearance of things in Poland. If the swing in one sense is from the Totalitarianism of Communism to the Authoritarianism of the Catholic Church, then there is also a swing from the Directed Economy of Communism to the Market Economy of Capitalism with its glitz and glamour, squalor and glaring inequalities; 

• the GREEN solution is complex. For example, it is evident that pollution of the air and water is still bad, yet nowhere was it easy to buy unleaded petrol for the old gas-guzzling vehicles which were everywhere to be seen. There is also evidence that Poland could feed itself and export valuable currency-raning products as well. Tariff problems with the EEC do not help this. 

The general frame of mind in Poland created by 40 years of a national curriculum is that of dependency - "who will tell us what to do next?” The few initiatives in autonomous and co-operative action will peter out without a new vision for education that produces young people with a more flexible and independent approach to living who will sustain and develop the "green" option. 

We are grateful to our Polish friends for three things above all; their friendship, their sharing of the problems of their emergent society with us so frankly and their intelligent reception of our critique of the UK educational situation. 

He was one of those people who set examples by simply being-thinking-doing and not by talking.  He did not force us to listen,   we did listen and did love him and admired his world-of-thoughts and ideas.  He was a Great Master of ours and it was only because he was such a good man and a good teacher.   He was a man of highest humanistic qualities.
Polish Educator

Community Education 1999

Philip Toogood

Education Now.  News and Review 1999. 24
Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. 
Philip’s belief that education should be community based never wavered.
We are currently at the crossroads in community education, and the way to revise the practice may well be by taking from Grundtvig (Danish Folk High Schools) and the Settlements, ideas which could once again empower people to participate democratically in their own education as a process of self-realisation and social creativity which the present regressive policies are explicitly denying. 

Grundtvig, in mid-19th century Denmark, deliberately avoided trying to incorporate the schools for children into his Folk High Schools. His short-course, residential Folk High Schools were, in Tony Jeffs words, "quarantined" from these schools of death" (Grundtvig). Nevertheless, the effect of concentrating on adult education was to be seen in the development of Danish rural society in the I9th century, and in particular, also during the Second World War in the resolute style of Danish Resistance to Nazi occupation. It is now apparent also in their more enlightened State School system, and in their innovatory and varied Efterscholen (one year boarding schools for students of 15 years or more) quite apart from their positive encouragement to parents to set up their own schools with 85% state funding and low interest loans for buildings. 

The Village College had far-reaching intentions to transform the attitudes and experience of adults towards education in its broadest sense. The Burston School strike from 1914 to 1939, was during the period of the gestation of Henry Morris's ideas and the inscription engraved on a stone above the Burston School entrance read: "to provide a Free School to be a centre of rural democracy"! In 1939 the 'flagship' village college, Impington, was opened, designed by Gropius and Fry of Bauerhaus fame. 

The residential Settlements movement in the first part of the 20th century, Tony Jeffs points out, were also part of the roots of Henry Morris's thinking. Henry became known as the architect of 'Community Education' but it may well be that this has obscured the contributions of others. For example, the work of T.E. Davies who told me about his '90s, in the Welsh educational settlements built by the miners in the '30s, demonstrates how a less centralist approach than Henry Morris's can achieve remarkable results. 

I was privileged to be a Village College Warden at Swavesey in Cambridgeshire between 1970 and 1977, during which time we underwent rounding out of County boundaries, raising of the school leaving age, advent of comprehensive status for our school and the amalgamation of Youth and Adult services into a generic community education division. I know personally of the strong reality of the community participation in their local village college. It was intense, widespread and contributed to the social existence within the constituent villages of our catchment area as well as to the enjoyment of our central campus with all that was offered there. However, I too have revisited Village Colleges and have witnessed how national policy towards schools and the centralisation of control over curriculum has contributed to a diminution of the essential original purpose for which the Village Colleges were founded. Tony Jeffs speaks of his "sense of profound disappointment because they are so like other schools". He says they are "Better schools than average in most respects but schools nevertheless no longer Countryman's Colleges. Sadly you sense Morris would now judge his Village Colleges, despite his tireless efforts, to have degenerated to ' bloody schools"'. 
My own conclusion, as one whose blood, sweat and sometimes tears are in the soil both at Swavesey Village College and later in the new Town of Telford, where for a further 7 years we strove to implement the ideas of Henry Morris in an urban setting, is that it is time to try again. This time, however, we should try the Settlement solution. It is the school which is out of date. Instead of trying to embed them within Centres, where in the end their needs dominate, the time may have come for multi-agency Learning Centres for all ages. 
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As well as being hugely impressed by his dedication and intellect I personally liked his eccentricity which brought a breath of fresh air to what was a rather stale  community in Swavesey in those days.  Like all good teachers Philip’s legacy reaches far beyond his own family and is written in the hearts and minds of the thousands of people who were lucky enough to have been taught by him during his long and distinguished career.       
Community Member of Swavesey Village College        
Creating a more learner-friendly (or less learner hostile) classroom regime.

Toogood, P. (2004) in Meighan, R. (2004) Damage Limitation: trying to reduce the harm schools do to children  
Educational Heretics Press, Bramcote, Nottingham.

ISBN 1-900219 27 1.
Roland Meighan’s delightfully subversive book full of advice on how to get educated despite school. Philip reflected on his experiences school teaching again whilst covering maternity leaves
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Following the closure of Flexi-College in 2000 Philip needed to recoup personal finances for further projects. He struggled to be able to recapture the teacher role he had enjoyed in the previous 18 years in alternative settings. 
I concluded student, students, teachers and parents were evidently yearning for a system which could be more learner-friendly. As people, the teachers, students and parents of each school seemed to be wanting something which would really make for a positive and creative experience, but we all seemed incapable of doing much more than to sugar the pill as we went about stuffing the curriculum down their throats in short time-slots between compulsory ‘homework’. …

If I took a regular job now, however, I would try to do things differently within the ‘system’. For five hours a day, young people are routed round teacher’s specialist rooms arriving as late as they dare and leaving as soon as they can. I would try to engineer a situation where the variables of any learning situation are within the control of the students and myself.
He was always so courageous in the pursuit of his ideals                                                  

He was a real fighter in the best sense, for things he valued and believed in. 

               CPE-PEN Network Members
Flexischooling. Education for tomorrow, starting yesterday.

Education Now Special Report 

Roland Meighan (1988) 

Education Now Publishing Cooperative Limited, Ticknall, Derbyshire. ISBN 1-871526 00 0.
Philip’s final chapter in Roland Meighan’s Book charted flexischooling practice at Dame Catherine’s School.
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To our knowledge Dame Catherine’s was the first UK school openly declaring it was a Flexischool based on the thinking and writing of described by Roland Meighan in his book.
Such was the success of flexischooling at Dame Catherine’s that Philip wrote at the time…

We have been bombarded with requests by parents wishing to move house to have their children educated in the way Roland Meighan has been describing. Parents begged to be allowed to pay and have been bitterly disappointed when we have had to say that we exist for children of our locality and that there are limits to our expansion even for them.
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Mr Philip Toogood with pupils andl staff at Ticknall School yesterday (Photograph: Stephen Markeson)

‘Flexischool’ opens for learning

Fifteen pupils began work yes-
terday at Britain’s first “flexi-
school”, where attendgnce is
subject to negotiation with staff and
parents are expected to plan educa-
tion for their children at home.

The school at Ticknall, south of
Derby, is a former primary school
which closed because of dwindling
numbers. It is owned by the 200-
year-old Dame Catherine Harpur-
Crewe educational trust and
charges no fees.

Derbyshire County Council has
refused to help fund the school
because education officials believe
that its mixed-age classes and small
size cannot provide adequate educa-
ti‘(‘)n for children aged from four to
14.

However, Mr Philip Toogood,
the headmaster, sees the school as a
golden opportunity- . o put into
practice his theories about the
superiority of small schools and the
untapped potential of open-learning
techniques which do not pin child-
ren down to timetabled lessons in a
school building.

Mr Toogood, co-ordinator of the
Human Scale Education Move-
ment, said: “The pupils will not be
taught to be taught but will learn
how to learn.

“The conventional curriculum
has too many restrictions. It is not
true that you can only be iaught
geography by a specialist geog-
raphy teacher. What is really

needed is a teacher skilled in
teaching children how to learn.”

Nearly half the pupils are opting
for a “flexischool” timetable, which
allows them to work at home under
the supervision of their parents for
part of the week. The oldest will
spend one day a week at home
creating his own magazine on a
word processor.

Mr Toogood said: “By using
open-learning techniques the child-
ren can learn any subject.

“For example, we do not have a
Spanish teacher but there is no
reason why the children should not
learn it from a BBC course. The
system has enormous potential.”





I started Dame Catherine’s at the age of 8.  I had previously attended a State School.  My earliest memories of Philip were of the way he spoke and treated us, with such kindness and respect.  He taught us life skills, to think for ourselves, workout coping strategies and awareness.  The lessons I learned at school have stood me in good stead.  We had great outings, camping expeditions, the beaches of Normandy.   Being a music lover, Philip gave us the space and time to explore and enjoy our various talents.  We were able to use Philip’s house for practise in the kitchen.  It all had a homely feel to it and remains a very special part of my childhood memories. Philip was a good listener, he was genuinely interested and was able to recognise the strengths of each of us.  He wanted us to believe in ourselves.  I’m so grateful that I knew Philip and Annabel for those 8 years.  They took an interest in my education up to going to University and I just look back on those school days with such fondness.   Thanks for everything Philip.   

Pupil                                                                                 
Dame Catherine’s School.

Seal of Approval for Dame Catherine’s.

Philip Toogood

Seal of approval for Dame Catherine's. Education Now.  News and Review 1994 
Seven years ago, in September 1987, Annabel and I were living in a small bedroom in the Assistant Land Agent's house of the Harpur Crewe Estate. It was only a short step away from the shell of what earlier in the year had been the Ticknall Voluntary Controlled Parochial Primary School. 
We had agreed to join with a small group of parents who were angry at the closure of their small village school by Derbyshire Local Education Authority. "We never Closed" was going to be our motto and we were going to make a small school together. Annabel and I had made three conditions, that our school should be: non fee paying (and therefore independent but not private); for all ages of children in the compulsory education range; and should develop as a model of use to others in the country who were willing to adapt it. 
Seven years later the Primary school is full and the Secondary Section has moved off-site to form an independent secondary school called Willington Village College to be part of a federation of small secondary mini-schools in the community called Flexi Colleges. 

Dame Catherine's has been given the seal of approval by Her Majesty's Inspectors at a full inspection last Easter. They used the OFSTED framework and were unequivocal in their support for practically all aspects of the school's operation. The report is due to be published soon and will make interesting and encouraging reading for anyone who has tired of the imposition of an over-prescriptive National Curriculum, a frenzy of testing, cuts and centralisation of power. An oral report was made to me and a week or two later to the Governors (all of the parents in our case). We await the written publication in due course, supposing that in the central corridors of Sanctuary House the hot sunny summer has delayed things more than usual. 
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Education Now has been associated with the school from the start. The Co-operative's long list of publications reflect and expound the principles on which the school has been founded and developed. Our friends in Education Now have been a ready and indispensable source of help advice and support, a point duly noted by the Inspectors in their visit. Thank you to so many of you who have helped. 

The three day conference held by Human Scale Education at Oxford Polytechnic in September 1987 was the seed bed for much of the early agenda of Education Now as we set about publishing a magazine. It also helped in the foundation of the school. In addition, over the years, we have developed our friendships and exchanges of ideas with the small alternative school movement in Poland. 

Initially, several children were on a 'flexi-time' arrangement of attendance at Dame Catherine's, but further development in this direction was unacceptable to the majority. However, we developed flexibility in different and broader senses. For example, the curriculum is created co-operatively in each Tutor Group. A flexi-time arrangement in the secondary section enables 13 and 14 year-old students to take some courses at Burton College of FE. 

One of the best things about the Dame Catherine's experience is the sense of real community. This is not just a friendly and chatty association of parents passing the time of day. They have raised about £300,000 in seven years, founded and run a voluntarily staffed shop, do all the cleaning, maintenance, management of the material matters about the school, support the teaching, welcome our visitors from all over the world and take them into their homes, look after each other's children, and in times of difficulty, suffering or celebration they rally round each other in a way I have experienced in no other community. 

The addition of a Nursery Section, a 16-19 'City As School' type operation, a Flexible Learning Centre for Adults ... these are dreams for the future which we would like to make realities. 

Willington Flexi-college

Morrris Bates
Morris shares a few reflections about his time as Flexi-college chair and a parent of a Flexi-college student.
When Flexi-college came to Willington in the early nineties from its original base in Ticknall, we took the opportunity to enrol our son Tom because he was unhappy at the local comprehensive. He soon settled in under Philip’s direction and naturally as a family our involvement in Tom’s unconventional school grew until eventually I somehow ended up with the chairman’s role.

I vividly remember Philip’s dedication to the Flexi-college principles and the incessant energy he put into getting the best out of the students, sometimes in spite of parents’ contrary ideas!  

I recall seemingly limitless hours that many of the parents put in on fund raising projects, necessary to keep whole thing going, and of the semi-nomadic wanderings in search of suitable premises which seemed to occupy more and more time in the last couple of years of Tom’s attendance. Again, lots of parental extra-curricular hours spent in moving stuff, cleaning, painting, carpeting and so on, but all carried out in a spirit of complete support for Philip and his unique educational enterprise. And somehow, during all the upheavals, the students continued to come first and Philip and his staff never failed to deliver their first class learning experience.

Flexi-College

Philip Toogood

Flexi College. Education Now.  News and Review, 1998.  
The education system of the 21st century is likely to see a radical replacement of the existing authoritarian school by a new kind of school. This will feature flexi-time use of some existing school buildings and new resource centres for use by home-based educating families to create a regenerated education system in which person-centred learning in democratic and co-operative groupings enables a wider diversity of provision to meet individuals needs for creative self-development.
Flexi College is designed to be an adaptable model of such a school. The East Midlands Flexi College has grown out of Philip Toogood's previous 20 years work in mini-schooled large comprehensives, small schools and community education ... Here parents, teachers, students and local people contract together in an education venture at the heart of which is a small flexible school for students from 8 to 16 years old. In September, a 16 to 19 years group is planned and the Flexi College will be complete when an early childhood section is added later. This cluster of small groups served by a flexi-teaching partnership will be managed by a limited company with charitable status ... 

Meanwhile at East Midlands Flexi College, students and teachers start each day with exercises, a review of world affairs, meetings to plan the day, mornings of intensive small group directed work in Maths, English, Information Technology, and French, afternoons of long autonomous tutor-supported sessions in Art, Design, Expressive Arts, Humanities and Science and finish each day with supported Independent Study sessions. GCSE, 'A' level, GNVQ and NVQ examinations are on offer. The year is framed into 6 modules containing 6 symposium presentation weeks, 3 expeditions and 3 specially negotiated activity weeks. Parents, students, tutors and local people join a Life-long Learning Association. By co-operative work, funds are raised and practical maintenance done. Underpinning the whole development is the informal support and advice provided by the very diverse membership of the Education Now Ltd research, consultancy, and publishing network. 

A day in the life of a Flexi-College tutor
Richard Terry

A day in the life of a Flexi College tutor. Education Now.  News and Review, 1994. Richard Terry.

Willington Village College is a small secondary school, comprising two learning groups of students, one of 11 to 14 year-olds and the other of 14 to 16 year-olds. Based in South Derbyshire, the College is the first of a planned cluster of small tutor groups operating the Flexi College system of cooperative education. I have been tutoring with Flexi College, at Ticknall and now at Willington, since Easter 1992. We have just finished our first year at the Willington site. 

08.15: I meet Philip Toogood, my co-tutor, at Dame Catherine's School in Ticknall. We discuss any matters requiring immediate attention, check the post, and drive the five miles to Willington in the College's 16-seat minibus. We use the time to plan the outline of the day ahead and share ideas about how the day's work should progress. 

08.40: Arrive at Willington Village College and engage in a precision parking manoeuvre with the minibus, backing into a small space reserved for us in the tiny car park which we share with an adjoining nursery school. We disembark and haul briefcases, tape recorders and whatever relevant boxes of resources we have brought with us around to the back door of the College. We share the building with other community groups including a youth club and evening classes. We hire our space for four days a week, with an option on Fridays if need be. Our proud boast is that we are a 'school without walls', and indeed we have contrived to shrink almost the entire stock of our physical resources into a space 10 feet square. This is the storeroom cum office/reception area, which at the end of the week receives our full complement of study units, computers, TV and Video, two large bookcases and other miscellaneous objects of value. The room is securely locked, awaiting 'unpacking' on Monday morning. 

08.45: This is a Monday morning. After greeting parents Pat and Anne, who act as unpaid caretaker and secretary respectively, gratefully gulping at a mug of coffee and glancing at the minutes of last Thursday's monthly staff-parent meeting, I busy myself with the task of unloading 'Aladdin's Cave' as our super-secure Info. Tech. store has been dubbed. Fortunately, Pat has engaged several of the students, Tom, Chloe, and Stuart, in the task of wheeling out bookcases, TV, resources trolley, and the Dyspell (computerised spelling aid) machine, which they have placed in position in our two classrooms. I glance up from my attempts to free a snarled printer lead and see several students arriving through the main door. Ben, Matt, Richard and Steven offer to help carry I.T. equipment through to the main classroom, where we deploy tables to receive our second-hand IBM PS2s. The students have learned to set up the computers themselves, and within a couple of minutes the screens are blinking busily away as I check the positioning of monitors, cables, and keyboards. 

Having satisfied myself with the position of chairs, tables, and white boards in the small classroom, all of which have been unstacked and arranged by four of the 11-14 year-olds, I re-enter the store and labouriously lift down the cumbersome study units from their stacked arrangement. These units were designed and built by the students as a design project; each student slides their individual unit into position in the space they have chosen along the length of the wall of each classroom. The students have become expert in analysing the design faults of these units and are making good progress in devising and building 'new improved' mark 2 units, which will be a good deal lighter! 

09.00: Anne has completed the register, and so Philip, the 12 students and I assemble in our small playground, adjacent to the canal, and begin our 15 minute exercise routine. The routine varies from day to day, but follows a basic pattern of warm-ups, stretches, and warm-downs. Today is a warm morning and each student in turn suggests an exercise for us all to do: Henry chooses asymmetrical arm circling which he considers particularly beneficial for his tennis; Jay suggests waist circling; Tom wants to do an old favourite, the 'ride horse stance', a Tai Chi exercise in which a squat is partly relieved by cantilevering with outstretched hands, and the upper body twists alternately to the right and left. These exercises are appreciated and enjoyed by the students, who often comment on the beneficial effects they feel. Because we do them every day, the exercises seem to have a gradual, cumulative effect on the general fitness levels of students and tutors alike! 

09.15: Our all-ages news session begins in the small class-room. I have set up the tape recorder in the corner of the room and I replay the recording of this morning's BBC Radio 7 o'clock news. Each student notes their version of the four headlines, and I pause the tape. We then discuss each issue as a group, and agree on a headline together. Today's news on the health service prompts a lively discussion. Stuart relates a relative's experiences in hospital; Matt refers to the contrast between private health insurance and taxation; Steven reviews the outline of current fiscal policy. In this way younger and older members of the group make important and varied contributions to the discussion, which begins to grow into a broader picture than that painted by the radio news item itself, owing to the potency of the student's own interpretations. We listen to more of the tape to find out more about the issues, reviewing and adjusting our original conclusions in the light of this new information. Then, as a group, we construct summaries; I write these on the whiteboard and the students make written copies in their notebooks. We are gradually build-ing up a body of interpreted news information from which we intend to create a data base and use in our magazine articles. 

10.15: We meet in a circle to plan the rest of the day. We have a very flexible timetable at Willington, and so this morning, after agreeing on the fixed points in the week such as I.T. and sport, where some of our network of specialists have agreed to help, Philip and I make proposals for some readjustments to the daily schedule. There follows a considered discussion and it is finally agreed to shorten the morning break, thereby adding fifteen minutes to lunch to enable us to travel to and from the tennis courts. I write the new time frame on the white board whilst the students transfer the information to their notepads. 

10.45: Time to make coffee and welcome Simon Hickie, our I.T. consultant tutor. Simon and I discuss the outline plan for this morning's I.T. session, and I ask his advice about some small technical problems I have been experiencing with our 486 pc. Steven joins in the discussion and has a word with us about some DTP software he would like to try out. 

11.00: Simon and I meet with the older students to plan the I.T. session. We are concerned that in order to meet the deadline for our magazine production we need to be able to accomplish several tasks competently and concurrently. We talk in detail about the nature of the problem, and the students consider solutions. We agree definitions of tasks, roles, and times and set to work. The meeting has taken 15 minutes; without this planning time spent in detailed analysis at the start of the session we would most likely not have accomplished half our aims by lunchtime. 

The students work in pairs whilst I oversee the text editing operation. Simon ensures that the DTP software is doing what it's supposed to, whilst Chloe transfers her article from memory card to floppy disk. By the end of the session we have two articles printed in Desktop Publishing format, and we round the session off with another meeting to review the progress we have made, raise questions and examine new problems that have come to light during the work. 

12.30: I quickly brief Simon on what I would like next week's session to achieve and he leaves for Derby University where he teaches I.T. and Business Studies. I reflect on how useful it is to have someone like Simon involved with our project as he sees the day-to-day reality of Higher Education, with its increasing emphasis on independent learning skills, and is able therefore to make significant comments about the progress our students are making in their approach to learning. I grab my packed lunch and tennis racket, lock up the school and join Philip and the students in the minibus. I take the wheel whilst Philip eats his lunch and we drive the five miles to Burton, where we make use of a municipal recreation ground which includes four tennis courts we can use free of charge. The students derive great satisfaction from this lunchtime excursion, which enables them to let off steam in very pleasant surroundings. Through regular coaching the students' tennis skills have come a long way this summer, and we are soon enjoying several good games. 

14.00: Arriving back at Willington, the students settle down for a quiet half hour's reading session. Each student has a particular book that they have been reading, perhaps as part of an assignment for GSCE. Books are either brought from home, selected from our book trolleys, or borrowed from Burton Library on one of our weekly visits. 

14.45: The rest of the afternoon is taken up with a drama session, during which time we aim to develop the script we have been improvising for our forthcoming performance of 'Oh What Fools These Mortals Be!' (our reinterpretation of 'A Midsummer Night's Dream'). We have been fortunate to have had several workshops from Sharon Robinson, who has encouraged the students to use their own creativity to generate an improvised narrative which puts Shakespeare in a modern context. Today, our task is to use that experience to develop individual scenes and to create a script. We spend a good fifteen minutes reviewing our progress and plotting the rest of the afternoon's work, and then the students, in small groups, set about devising scenes. I work with one group at a time, and try to encourage them to make the leap from thinking about the storyline to actually feeling what it's like to be the particular character, to act as they might act. Progress is slow, but I feel we are making some headway; at the back of my mind is the constant anxiety that there is very little time until we actually have to perform the play in front of an audience. However, with about ten minutes of the afternoon remaining, the students in the group I am working with suddenly begin to build up a powerful scene and are obviously beginning to enjoy themselves. I suggest that they rehearse the scene a few times and then make a tape recording, which they do. 

15.50: We finish the session five minutes late; parents have arrived to drive people home, otherwise we may have profited from an extra fifteen minutes or so, but this is often the case with afternoon sessions. Jay offers to make a transcript of the tape of her scene on her notepad computer, ready to be printed out tomorrow. Ben and Richard help me load the I.T. equipment back into Aladdin's Cave, and we stack chairs and arrange tables. Stuart and Tom are staying on to work on the Dyspell machine, so I get them started. I chat with a Carol and Pat, two parents who help clean up after the day is over, and we discuss the coming expedition and the day's work. 

16.30: Philip and I review progress on the play and make plans for the coming week in the light of this. Steve Boffey, a community artist, arrives to discuss a series of workshops we have planned with him which include photography and costume making. 

17.30: We do any final clearing up, secure the store room, lock up and drive the minibus back to Ticknall. 

I have described a 'typical' day at Willington, but in fact, due to the flexibility which allows us to change the arrangement of individual sessions, each day is anything but typical. As a co-operative learning group we are constantly reviewing, criticising, and revising our methods, times, and practice. However, we strive to maintain a core structure which underpins everything we do, based on the assumption that it is desirable that all students learn to take responsibility for their own learning. This does not happen overnight, nor with the greatest of ease; on the contrary, it requires hard, often stressful, work. Also required are: a readiness to accept and adapt to changes; and, above all, the careful nurturing of a set of relationships based on mutual respect and trust. 
Richard Terry 
Flexi College is affiliated to the Centre for Personalised Education and is staffed by Philip and Annabel Toogood, Richard Terry and Janine Burrell in Burton on Trent. 

East Midlands Flexi-College Visit

Peter Humphreys
East Midlands Flexi College Visit. Education Now.  News and Review, 1999. 
This visit was made as part of my role as a trustee of the Centre for Personalised Education. The trustees hope to make visits and receive reports from all affiliated organisations. I must admit, however, it was also fuelled by more than a passing personal interest. I just love visiting places of learning! 

I arrived first thing in the morning, on the last day of term. The younger students were already purposefully sorting and organising their portfolios of work. They were more than happy to discuss their outcomes with the natural keenness and interest so characteristic of children of this age, who are comfortable and happy in their learning environments. 

This in itself was an achievement, for, as Philip and Annabel, explained many of these learners had been desperately unhappy in their state primaries. At the time of my visit, Flexi College had some 20 students guided by four staff (only two full-time). Philip considered that some thirty per cent of these learners could be bracketed as having severe special needs. 

Rather than finding dependent, demoralised learners I discovered a self-supporting community, more than empowered to manage their own time and learning paths. The day began as usual with an open, democratic circle meeting with everyone discussing the curriculum. Lists of ideas for the day were generated and ideas put to the vote. All learners took an active part and made notes in their jotters. The discussions illustrated how the students were very much involved in all matters - one relating how she had provisionally booked speakers to come and speak to the group. The meeting closed with financial matters, and again showed how the students were totally involved, even down to the keeping of petty cash records. 

There was some apprehension about the main feature of the day, which involved all the students giving presentations of their work to the others. These certainly were the highlight of the morning for me. They represented a tremendous amount of work and commitment. The older students began with poetry. There was a high standard of content and performance and the audience was genuine in its respect and appreciation. After each presentation there was an excellent range, high order, open discussion and follow through of ideas. Some poems were discussed in terms of extending into a film or video production. The younger primary age learners were next. I was impressed by their confidence, the quality and the scope of their topics - Canada, martial arts, millennium tower and millennium home, myths and legends. 

The morning finished all too quickly but I had been privileged to share in the work of a self-directed and motivated learning community. One senses the continual organic growth. There is nothing stale or rigid; there is a strong sense of the present, of valuing each moment, yet of a creative approach to the future. All this is achieved on a shoestring compared to state maintained provisions, but then few of the latter can muster the mission, relationships and personal commitment of the staff and students of Flexi College. I eagerly await my next visit. 

Flexischooling

Philip Toogood (2012) The Journal of Personalised Education Now. No.17
Philip considers some of the philosophical and practical issues impacting the notion of flexischooling. He uses own extensive personal experience and draws out key principles of learning and flexischooling. At its core a dialogue, a co-creation between learner and mentor shifts the role of the teacher from ‘sage on the stage to guide on the side’. 
Flexischooling is a process of carrying out education in a school setting which enables the individual’s learning needs to be met in a context of shared decision making between learner and teacher. 

Flexischooling, in a more limited sense, is also a process of agreed opting-in (and out of) attendance at school  so that the parents and teachers share the responsibility for the student’s education in a contract made between them which defines what each is responsible for. 

The relationship between the ‘strong’ and ’weak’ forms of flexischoollng is a puzzling one. Where a family agrees a contract with a school  which is essentially for part-time education, the effect of the on- and off-site versions of the supervisory structures on each other is very revealing of the possibly diametrically opposed views of what education, or learning, is for. This begins to matter a great deal because it can lead to ultimate confusion and the undermining of both sets of aims. 

Properly understood, however, it can lead to complementary services which reinforce each other without undermining the centrality of the learner’s needs in whatever is undertaken. For example, does the off-site parent, or tutor, assume the role of tutor and just ‘buy into’ the services of an institution which offers specialist facilities of subject- based delivery? Or does the on-site service provide the generic tutorial support whilst the off-site specialist provision comes from an out-sourced delivery service (an Arts Centre? Maths Centre? Sports complex? Engineering workshop?)

This complementarity, or its opposite where both on-site and off-site versions are being practised without mutual awareness, are matters which have to be taken into account when flexischooling is being set up and practised.  

The weaker definition of flexischooling derives its legitimacy from the words of the 1944 Butler Education Act which clearly sets out that the parents are responsible for the education of their children. To this end the state provides schools which parents may choose to carry out this responsibility. Flexischooling, in this sense therefore is part-time attendance at school. An agreement between parents and school is made so that the sharing can meet the individual learning needs of the child. 

The stronger definition is applicable to the whole way a school is laid out so that the management variables of learning situations are the subject of continual dialogue between teacher and learner. A relationship, therefore, is developed whereby the learner is supported by the teacher, both of whom play a variety of roles according to need. The ultimate independence of the learner is accepted at all times, but the process of autonomous (or self-fulfilling) learning may be pursued through varying sorts of interdependence. 

It is a fundamental assumption of the flexischooling process that the teacher is more often a ‘guide by the side’ (Roland Meighan) than an entertaining (or boring) presenter of information (Margaret Thatcher, ‘Milk Snatcher’) from a prescribed curriculum which it is the teacher’s job to ‘deliver’. This is so when the role of the teacher is either as ‘generic tutor’, or where it is to ‘present’, (whether this is by the front of class presentation or by guidance towards resources which may be useful for the learner to consult and thereby take greater charge of the enquiry).

To be a flexischooling teacher mutual trust and respect is vital and this has sometimes been defined as ‘unconditional positive regard’ on the part of the teacher. This includes accepting styles of intervention which may vary between the poles of facilitation and authorisation (or negation) including (where agreed) instruction and sometimes (even) didactic teaching. 

This polarity, between the facilitative and authoritative poles of the spectrum of styles of intervention, in the debate between ‘regressive’ proponents and so-called ‘progressives’ often produces a dialogue of the deaf because what each means by learning is different in emphasis. 

Those who would seek to define the education process as one of formation by an external power have a view of human nature as empty, flawed and malleable. In this, the learner must be led towards an imposed ideal state thus emphasising the authoritative role of the teacher and the submissive role of the learner. 

Those who define education as being the process by which the learner transforms the self, emphasise the facilitative role of the teacher and the central role of the learner in their own education. In practice this means that in the conventional school (i.e. the regressive, authoritarian one) the teacher is a didactic deliverer of curriculum. The teacher defines what is to be learnt and leads the journey in ‘lessons’ which assume that the learner is an empty vessel to be skilfully filled up with knowledge. 
In the school where flexischooling is the norm the matter and the process will be continually negotiated and will lead to an adjustment of style by the teacher to suit the need of the learner.  A corrupt form of this latter is where the teacher defines the task and sets the student off on an exploration without a dialogue until the end when the teacher issues a judgement and awards praise or blame. This version often masquerades as ‘independent’ learning. Exploration without reflection may not lead to learning but may consign the learner to the blind alley of six times nought equals nought! Self-transformation thus becomes self-immolation under a mass of uncritically considered data.

In both the conventional school and the flexischooling school it is often assumed that the notion of ‘learning’ adopted in the aims of the school are ‘right’ and other versions are ‘wrong’. This is largely a duel similar to the one carried out by Don Quixote where he mistook windmills as giants to be slain. This is clearly absurd because although it is important to recognise that all learning leads to personal change, it is also important to recognise that the process involves learning about and also learning how to do something.  

Schools may not be the best way to foster the learning which underpin this notion of education. Like democracy, an imperfect political system, some schools are perhaps better than other vehicles where and when the parents cannot assume directly more of their responsibility for the education of their children in the society that we have at present. 

The ‘facilitative-authoritative’ spectrum of styles of intervention by the teacher (which could now be practised in networks of tutor organisations beyond the confines of a school, but would not, in such a scenario,  necessarily meet the child-care needs of our workaday world)  is paralleled in a corresponding spectrum of models of comprehensive schools (where the intake is non-selective). 

A degree of flexischooling may be present in each model but where the educational aims of the school are geared towards the self-transformation of the student, features of the school’s organisation and practice may be in direct conflict with this aim. 

Similarly, where the aims of the school are to ‘form’ the student, elements of flexischooling may be present which are in clear opposition to the expressed aims of the school. For each model to achieve its aim the organisation and aims of the school must be congruent. Most schools will have a mixture of both formative and transformative elements. What is important is that schools should understand what is the significance of their organisational structure, how far this contradicts their avowed aims and whether the school has set in hand measures to achieve greater congruence of aims and organisation.

For a school to assess its location on the spectrum of models (five are identified by Mart Petri in his research on European comprehensive schools in the second half of the 20th century), an examination of how the main management variables of the  teaching-learning framework may be undertaken by the participants, governors, management, teachers, students and parents. Once the school knows what its declared aims are and how it is organised, it will be possible to take steps towards making its framework suitable for achieving its aims.

The management variables of the organisation of a school are Time, Territory, Teacher teams, Things and Thinking processes which precede, accompany and conclude the learning. These 5 ‘Ts’ frame the school’s offer. In a school dedicated to flexischooling the decisions on each of these should be made in a democratic manner.

The learning outcomes of a conventional school are more often than not assessed in terms of external exam success. Schools are then rated in a league table of success. Those of a flexischooling school, which is aiming at the self-transformation of the learner, are to be seen in the creativity and critical awareness of the learner.  

The curriculum of the conventional school is laid down from outside whereas the curriculum of the thoroughly flexischooling school is derived from the active participation of both the teacher and the learner. 

Creativity (or originality, divergent thinking and fluency) is not necessarily opposed to exam success. Nor is critical awareness. But measurement of these two outcomes is a highly controversial issue. This is because creativity and critical awareness are the hall marks of people who often challenge the status quo. Since the status quo in society is what produces the hegemony of ideas and values which inform the externally imposed curriculum it is unlikely that this curriculum will be based on the value of encouraging creativity and critical awareness. 
This is perhaps where the notion of the ‘catalogue’ curriculum is important. The catalogue of possibilities in the school which is proposing to direct the learning of the students exclusively along the lines of an imposed externally devised curriculum will be limited to  courses which lead directly to success in the external exams to be sat at the end of a period of time and which have  probably been ‘delivered’ didactically. ‘One-size fits all’ in such a school. Internal selection, justified by the mantra of ‘horses for courses’ will pervade such a school.  

Where the learner engages in a dialogue with the teacher to determine what is to be learnt there is an infinitely wider range of choices which can be made by the learner. The learning journey undertaken in such a process will end up with a variety of changes to the individual. For an assessment of these changes it is important for the learner to have a sense of identity and to be able to compare this state at the beginning with the state at the end of the learning. 

The idea of the ‘Catalogue Curriculum’ is now much more feasible in practice because of the immense advances in digitised information technology which are more and more available. The more these devices and the new worlds of information become available, the more important it becomes for the role of the teacher to become that of a wise companion in the learner’s learning process (flexischooling). For the teacher simply to make use of new technologies to enhance presentation of information in didactic teaching is similar to what happened when the first farm machines were steam engines bolted onto formerly horse- propelled devices.  

Most important also is that the school framework should match the more flexible tasks of the teachers and learners, how the buildings are laid out, how the central timetable is devised, how the teachers are assigned to teams and student groupings, how the resources for learning, and how the planning of the pathways to learning in conjunction with the teacher are made possible... all these management variables have to be adapted to the new requirements. 
After all, most of what you could ever possibly want, need or be obliged to learn is readily available on the internet at the click of a button! However, the old problem of inspiration and motivation is still present and is still the subject of furious disagreement between those who would argue that ‘discipline’ and ‘academic rigour’ are matters to be imposed rather than contrived by a process of dialogue between the participants.  That teachers and learners should and can become co-learners, or learners for each other, is still a notion barely understood by most people whose own experience of school was such an unhappy one.

It is extremely important that education is understood in this way in our currently radically changed social and economic situation. Regression into a school system which is more and more prescriptive and authoritarian is a recipe for social misery and economic disaster on a wide scale. 

Philip’s dedication, energy, enthusiasm and creativity in all areas of education were amazing.  He had a strong sense of adventure and versatility; encouraging others to join him and step outside their comfort zone.  He had a wonderful vision and understanding of what education meant.  A remarkable man and we were privileged to have met him.  Life was never dull during his time in Ticknall, Derby and Burton.                                                                              
Parent
It is the school which is out of date. Instead of trying to embed them within Centres, where in the end their needs dominate, the time may have come for multi-agency Learning Centres for all ages.

Philip Toogood
The Day After
Sarah Toogood
Sarah penned this poem in memory of her father
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The day after

I noticed...

The leaves fell heavier and faster to

the ground

The autumn light rushed through

to warm us where the summer sun

had cooled

The cows up on that hill nearby

came up to pay their watery-eyed

respect

The pile of wide brimmed hats huddled

on top of the piano for comfort

The droopy frown of leather

upon those friendly open toed

sandals.

The dishwasher- vehemently protected from our pestering

hands...

Broke!

The clarity but bareness of the hills from the window.

The oversized radio furious with the

absence of cricket.

The treasured stand up dustpan and

brush having a private moment.

The bottle of Gammel Dansk

mortified to have lost its only taker.

The slightly smudged glasses looking

out from the bedroom mantelpiece.
The watch that hadn't stopped

ticking

Now treasured and loved upon the

wrist of its new keeper.

. . . I realised that Dad was annoyingly

right. Again.

But which way round was it?

The presence of absence first or the

absence of presence?
Philip Toogood 11th October 1935 – 8th September 2013.
PERSONALISED EDUCATION NOW

The vision of Personalised Education Now built upon 

a funded Personalised Educational Landscape.

* A focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles.

* Support of education in human scale settings, including home-based education, community learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges, networks of groups or individuals, both physical and virtual.

* Recognition that learners themselves have the ability to make both rational and intuitive choices about their education.

* The integration of learning, life and community.
* Advocacy of co-operative and democratic organisation of places of learning.

* Belief in the need to share national resources fairly, so that everyone has a real choice in education. 

* Acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world.

* A belief in subsidiarity… learning, acting and taking responsibility to the level of which you are capable.

* Adoption of the Universal Declaration of Human Rights, UN Convention on the Rights of the Child, European Convention for the Protection of Human Rights and Fundamental Freedoms.
PERSONALISED EDUCATION NOW

Maintains that people learn best: 

* when they are self-motivated and are equipped with learning to learn tools.

* when they feel comfortable in their surroundings, free from coercion and fear.

* when educators and learners, value, trust, respect and listen to each other.

*  when they can invite support / challenge and co-create their learning pathways from those educators and others they trust.

* when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and it operates within a general democratically-based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

Within the context of the UK ‘schooled society’ there are already some key institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community arts projects, and home-based education networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’. 
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners. These are part of a rich and successful, but undervalued personalised learning heritage, from which we draw strength, and which we celebrate. 

Personalised Education is legitimated by the latest understanding about the brain, and how we develop as learners and human 

beings throughout our lives. It operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, personality, in the quality of life they lead, in the development and sustainability of our communities and planet, and in peaceful coexistence and conflict resolution. Learner success is therefore measured in terms of good physical and mental health, in peaceful existence, freedom from crime, usefulness of their contributions and work, and levels of active 

citizenship. In reality, these are more significant than the limitations and delusions of over-emphasis on assessment scores and paper accreditations.
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Recycle Schools Now into invitational, all-age community learning centres operating year round.

Personalised Education Now seeks to promote educational ‘alternatives for everybody, all of the time’ through a diverse, funded Personalised Educational Landscape. This would meet the learning needs, lifestyles and life choices made by individuals, families and communities. State funding would be secured through vouchers or personal learning accounts.  We encourage education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. An educator becomes, predominantly, ‘the guide on the side’ rather than ’the sage on the stage’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

This is a message for everyone. Enter a dialogue with as many people as you can. Share the journal (hard and digital copies) with others. Engage them in the issues and encourage membership of PEN. 

There are kindred spirits in all sorts of surprising places and of course there are those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions or how we move forward. The arguments are not about blame as we need to engage the present system, not alienate it. One of our roles is to explain and show how current learning systems are and how things could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even as it stands we can share the rich history and current practice of learning in all sorts of settings. These signpost a better, brighter learning future. 

Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our websites:  

Main site: http://www.personalisededucationnow.org.uk 

 Blog:  http://blog.personalisededucationnow.org.uk/  

Educational Heretics Press: http://edheretics.gn.apc.org/
Roland Meighan: http://www.rolandmeighan.co.uk/   

Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan – Secretary

Alan Clawley - Treasurer

Roland Meighan – Membership Secretary - treasurer

Hazel Clawley

Josh Gifford

Alison Sauer

Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Hazel Clawley – Copy Editing / Proofing

Roland and Janet Meighan - Copy Editing / Proofing

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via 

http://www.personalisededucationnow.org.uk/ContactUsSubPage.php 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now

Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.

Newsletters

 January 2014
August 2014
Journals

Issue 20 – Spr/Sum 2014
Issue 21 – Aut/Win 2014
Learning Exchanges / Conferences

Flexischooling Learning Exchange April/ May, Lougborough

Further information - blog / newsletters. 

Join Personalised Education Now

Membership Includes:

Minimum of 2 PEN Journals a year and specials

 2 PEN Newsletters a year

Learning Exchanges (Usually April / May- free)

Discounted publications from Educational Heretics Press http://edheretics.gn.apc.org/
 Access to and support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications

 development of the PEN website, blog, learning exchanges and conferences and other resources

---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.
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