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Children make the future in the shadow of the past 
 Christopher Shute
In his inimitable way Chris expertly challenges us to look again at how we view childhood. The perils of our dominant perceptions of childhood lead us to emphasise that particularly Anglo-Saxon deficit model of children. This is both false and unreflective. It leads to the kinds of learning systems which we subject our youngsters to despite the widespread lack of fulfilment and the ‘collateral damage’. 

CPE-PEN has also sought to highlight this enormous waste and in Chris Shute’s words ‘to find a totally different culture of childhood, which will promote respect for all people, however young, and encourage them to grow up thinking of themselves as real, authentic, valuable individuals with a heritage of humanity to pass on to their children.’
Recently one of the young men who, as ten-year-old boys, had killed the toddler Jamie Bulger, was recalled to prison under the terms of his Life Licence. He had been sentenced to prison Until Her Majesty’s Pleasure Be Known, which is a life sentence by any other name. I don’t know if all my readers remember the detail of the murder of this unfortunate child, but suffice it to say that two dysfunctional little boys took the toddler and growing bored with him threw objects at him until he was dead. Then they put his little body on the railway line so that a train cut him in half.

The reaction of the ordinary public was perhaps predictable, and in my humble opinion should make us, as a nation, search our collective conscience. The Sun newspaper printed a pro-forma which readers were encouraged to send in to reinforce the paper’s proclaimed conviction that the only possible just sentence for this crime was life, without release or parole.  It should be remembered that up to the age of ten a child – in England, at least – is ‘doli incapax’. This bit of sonorous Law Latin simply means that he or she is presumed by the Law to be incapable of forming the intention to commit a crime. Since no one seriously believes that a person becomes a fully-fledged, totally conscious potential criminal at the precise moment when he or she becomes ten-years old, the Law provides that a person who reaches that age is allowed to plead, with ever-diminishing strength as he grows older, that it is for the prosecution to show that, in spite of his youth, he was fully capable of understanding how serious his actions were. These boys were barely past their tenth birthday. It should have required a second Marshall Hall, an advocate of almost superhuman powers to convince a judge that the boys should stand their trial. Instead, the question was not even raised. The boys were tried, found guilty and sentenced to Her Majesty’s Pleasure, and sent to be locked up in a secure facility.

They would stay there until they were eighteen-years old. Then, if the public taste for vengeance were to attain its fullest expression, they would be suddenly transported from the relative comfort of the secure unit to the isolation cells of a Young Offenders Institution. We might reasonably expect that the moral hierarchy which operates in prisons would see them relegated, as killers of a child, to the status of ‘nonces’, the lowest grade of prisoner, to whom even fraudsters, burglars and murderers of adults feel themselves to be superior. 

[CONTINUES OVERLEAF]
CONTENTS

pp.1-2: 
Children make the future in the shadow of the past – Christopher Shute
p.3: 
Home Education Update - only a small celebration - Leslie Barson

pp.3-4:
Dispatches from our Grandfather Correspondent - Michael Foot

pp.5-8:
Book Review:  Overschooled but Undereducated  by John Abbott and Heather Mac Taggart - Philip Toogood

p.8: 
Political Action - Peter Humphreys

p.9: 
Edmond Holmes Centenary 1911-2011 – Special Journal
p.10: 
Educational Beachcomber. Flotsam and Jetsam
p.10: 
Eighteen Superstitions in Education - Dr Roland Meighan
Fortunately for the two boys somebody at the Home Office was possessed of enough humanity to release them from imprisonment, under the most rigorous of licences, when they turned eighteen. They were given new identities, and a complete set of cover stories which would enable them to establish themselves as adults in the world of work. It is good to know that civilised values managed to penetrate the tsunami of public hatred which threatened to put them behind bars for the rest of their lives. However, it is also frightening to anyone of a liberal disposition that even the Home Secretary of the day, Jack Straw, whom many believed to be a radical influence in the Government, initially at least tried to get prison terms for the two boys at least comparable with the tariffs imposed on adult murderers.

This tragic case leaves us with one overriding question: why do we seem to want to treat our children with harshness and rigour which we do not even apply to adults? Why do we British often see crime done by children as, if anything, worse than offences which adults commit? Why, in fact, do we tend to see childhood and ‘naughtiness’ as indissolubly linked?

We educators need to think urgently about these questions. It should not be necessary to ask why, but even a cursory glance at the average school, the average family home, and the average British street reveals that few among us really like and accept children as they are. We who claim to be practitioners of ‘education’ still tend to value conformity, obedience, silence and readiness to fit in with adult plans above spontaneity and a spirit of adventure which may lead to discussion, variety, and a flexible timetable. Yet many of the most influential adults in our society are precisely the ones who when they were young were the hardest to bring under the sway of the traditional school. They wanted, and went on to seize, the independence of mind and body which they felt instinctively that they were entitled to. I’m thinking of the likes of Horatio Nelson, who when he was a teenage midshipman fought a polar bear all alone on an ice-flow, or Albert Einstein, who his teachers thought to be an imbecile, but who went on to create a revolution in science and mathematics, or even Jesus himself, who ran away from his parents when he was a mere boy to dispute with the learned men in the Temple. They all stepped out of the role of obedient young person to do something exceptional.

In the simplest possible terms I would argue that a substantial part of the problems which as a nation and a culture we encounter as we live with our children, come from a false and unreflective view of children. We see them as at the same time dangerous and trivial, cute and amusing yet vicious and destructive. We want them to learn what we learned and accept the ideas which appeal to us. We worry if they don’t get the knowledge which we got at the same age as we got it. Instead of marvelling at the ability of two and three-year old children to grasp the subtleties of any language which is spoken around them, we fret because they can’t do other things like reading and writing at precisely the same age as we did. We constantly see our children as creatures who can’t do things which we can do, who need to be taught all sorts of skills and activities as soon as possible in order to become more and more like us. 

If you see what I have written here as mere bilious generalisation I would suggest that you might profitably spend time in a typical secondary school, or speaking with an ordinary family about their children. Ask the adults involved how far they would agree with the ideas I have just expressed. Listen to their responses and measure them against the pattern of thought described above in the paragraph about the common cultural impressions of childhood.

An alternative, and in my view far superior, model of childhood was proposed by A. S.Neill, among others. It specified that in every aspect of life where the safety or the well-being of the young person or of others were not in question, they should have the right to do what their individual view of the world made them want to do. The environment in which they lived would impose natural boundaries: they would not be able do anything their parents were not willing to pay for, or the Law forbids, but those parents would, by the same token, not have the right to make them follow religious rites or cultural and political ideas if they did not wish to. Many children are happy to follow their parents’ way of life, but this does not mean that they cannot be allowed to construct their own mental world if they wish to do so. The essential aspect of our relationship with our children is that they are not our inferiors, not imperfect where we are perfect, not trivial, funny, cute or deliberately embarrassing. They just got here after us, so they have yet to do all the learning that we have already gone through. 

Seeing childhood in that way would surely make us think differently about the education we offer to our young. At present, unless we choose home-based learning for them, we sweep our children into a machinery of imposed learning and activity lasting eleven years from the age of five (or even earlier). We justify this by reference to a range of ‘needs’ which we attribute to them without ever asking them whether they actually have them. The result of this manipulation is that some children grow up with positive attitudes towards learning, but a significant proportion of them reach adulthood convinced that they cannot handle ‘book-learning’ – which is the only kind of learning schools seem to value – so they come to believe that they are socially worthless, and in some cases are even tempted to be criminals, since they cannot hope to be successful in the ordinary world. That is the nature of the generation which we are raising. It included the killers of Jamie Bulger, and a horde of other violent and dangerous young people, whose attitudes and actions provide front-page stories for the tabloid press.

I want to suggest that we need, urgently, to find a totally different culture of childhood, which will promote respect for all people, however young, and encourage them to grow up thinking of themselves as real, authentic, valuable individuals, with a heritage of humanity to pass on to their children.
Christopher Shute is Copy Editor of the journal and trustee of PEN. After 25 years secondary teaching Chris has researched and written widely on education. He was a regular contributor to Education Now News and Review and is author of Compulsory Schooling Disease, in addition to books on Alice Miller, Edmond Holmes and Bertrand Russell. His latest work is Joy Baker: trailblazer for home-based education and personalised learning. (Heretics Press for details of all these titles http://edheretics.gn.apc.org/ ).

Ed Lines

Only a fool learns from his own mistakes. The wise man learns from the mistakes of others. 
Otto Von Bismark

Home Education Update - only a small celebration
Leslie Barson
Leslie welcomes the recent government climb-down from compulsory registration and monitoring of home education. However, she warns that this may only be a temporary reprieve.

Home educators and their supporters can breathe a very short sigh of relief as the clauses relating to the compulsory registration and monitoring of home education in the then Children, Schools and Families (CSF) Bill were removed in the ‘wash up’. Both the Conservatives and the Liberal Democrats had made it known to the home education community that they would not let the CSF Bill pass in the ‘wash up’ if it included the clauses on home education. They were true to their word and all the clauses were removed before the bill passed unopposed into law. The fact that these two major parties agreed to this owes much to the determination, organisation and intellect of the home educating community. Some celebration is deserved!

This attack by government has to do with the fact that the main responsibility for education in law resides with parents, not the state. It is the only area in law where parents still retain the prime responsibility for their children after the passing of the Children Act 2004. The state holds the principal responsibility for children in every other area of their lives. Coupled with the media fuelled ‘terror’ campaign which sees  all adults as sex abusers it has been easy for government to convince the population that it knows what is best for children. It prepared the ground for government to pass any law accordingly. Parents who protest are immediately suspect. We are headed to a situation of having to prove innocence… an impossible thing.
The removal of the clauses is greatly welcomed and has bought time for everyone interested in freedom and self-autonomy in education. It is, however, only a battle won. The war is not over by any means. Next time we will not have an impending election to break the flow of legislation. This is an attack on all our civil liberties, schooled or home educated.  It is one more example of the notion of a ‘citizen’ being replaced with ‘client’ and ‘consumer’.  We will need your help again soon. Watch this space!
Dr Leslie Barson founded and continues to run The Otherwise Club, a home-based education invitational learning community in NW London. She home-educated her own family and her recent doctorate thesis examined how home education affects parents. Leslie has been a long-standing member of the Education Now, Centre for Personalised Education – Personalised Education Now network and is a trustee of Education Otherwise.
Ed Lines

To end with a final word from Ivan Illich, a healthy society ‘does not exclude all schools.  It does exclude a school system which has been perverted into a compulsory tool.’ 

Jim Strickland ‘How much education is too much’ Natural Life magazine Nov/Dec 2008
Dispatches from our Grandfather Correspondent
Michael Foot

Michael reflects on his grandchildren’s learning experiences, and the wonders of an Ofsted inspection at the school at which he is a governor. 

James was seated on the settee sorting his 230 ‘Pokemon’ cards. I asked him how he had come by so many. His answer, in its entirety, was: ‘Santa and Ebay’.

It would at any time have been a lovely illustration of the magnificently inclusive real world of the eight-year-old with which to begin a grandfather dispatch. But it is made all the more welcome by most of what follows.

I welcome you to the ‘Alice In Wonderland’ world of Ofsted where the scarcely believable has become the too rarely questioned commonplace. 

The High School of which I am a governor has been placed in special measures following a two-day Ofsted inspection visit last November. The inspection took place despite our local authority’s request that it should not happen because in September the school changes to be an academy.

Most informed opinion about the school - including that of our ‘National Challenge Advisor’ in his report dated just a month before Ofsted’s visit - is that the school has improved since its last Ofsted inspection in 2007. In their 2007 inspection report Ofsted had declared the school ‘satisfactory’. But this latest Ofsted team has decided otherwise preferring to put the boot into a school which by common consent works hard in what are euphemistically described as ‘challenging circumstances’. 

And it is difficult not to conclude that its motivations for doing so might be related to wanting to establish as low a benchmark as possible against which to judge the success of the academy which replaces it.

Here are just a very few of the many examples from its report which illustrate the sad and dislocated world that Ofsted inhabits.

Its latest inspection report states that: ‘Students learn how to develop healthy lifestyles and understand how to eat sensibly, although in practice they do not always make the most appropriate choices of food and drink!!! (Note: my italics and my exclamation marks.)    

The inspectors judge that: ‘The school promotes equality of opportunity satisfactorily’. But prior to pronouncing this judgement, they have castigated the governing body because although we ‘monitor the school’s finances well (we) have not applied the same rigour to other aspects of (our) work, including equality of opportunity’. (Again: my italics.) It is a charge that is repeated just before the judgement about the school’s satisfactory promotion of equality of opportunity.

You could not make it up!

The report notes that: ‘The school has recently introduced a ‘flexible Friday’ initiative to provide students with the opportunity to develop and practise skills outside of their normal subject boundaries but it has not evaluated how successful this has been, for example in improving students’ literacy and numeracy.’ (It is, by the way, an exciting initiative of which we are most proud.)

Reference the inspectors’ comments, how soon, I wonder, should evaluation follow a ‘recently introduced initiative’? A prime reason for this initiative was to reduce students’ reliance on their teachers and to encourage them to think for themselves on longer tasks and extended pieces of work - something which the Ofsted inspectors seem to have missed. Why otherwise the particular and narrow emphasis on literacy and numeracy when evaluating this initiative?

Further, just to indicate the attitude of and the lack of sensitivity and understanding of the inspection team, one of them was twice heard to refer to ‘funny Fridays’.

In their report the inspectors refer to some concerns of parents as indicated by the results of a questionnaire that they circulated to all parents and carers.

In fact, only 71 completed questionnaires were returned. In total there are 750 pupils registered at the school. So, as the inspectors themselves acknowledge: ‘Less than 10% of parents and carers returned questionnaires’.

Not that they allow this to deter them as they put their collective size 14 into the school.

For example, of these 71 parents there were 25% who either disagreed or strongly disagreed with the statement: ‘The school deals effectively with unacceptable behaviour’. Which actually means that just 17 parents out of a total of 750 disagreed or strongly disagreed with the statement.

Despite which, the inspectors conclude that:

‘a significant minority of parents…say…that more still needs to be done to reduce unsatisfactory behaviour.’ (My italics)

‘a significant minority’… surely our brave guardians of educational standards can do better than that…Let’s ‘sex up’ the claim…Let’s add that:

‘a sizeable minority (of parents and carers) do not feel that the school deals effectively with unacceptable behaviour.’ (Again: my italics)

17 parents out of 750: A significant minority? A sizeable minority?

Inspectors also report that: ‘…parents acknowledge the school’s continuing efforts to eliminate bullying but feel that still more needs to be done’.

In fact, there is no reference to bullying in the questionnaire that was sent to parents. Nor is any other evidence contained in the report to substantiate this claim. And nor does the word ‘bullying’ appear anywhere in the report other than in this condemnatory sentence.

But in Ofsted’s world just about anything is possible. For example, their inspectors report that:

‘A number of parents do not feel well informed by the school about their child’s progress or how they could support their learning.’

Indeed that:

‘Parents wish to be better informed about how to support their children’s learning.’

Actually this was the view of just 14 of the parents who returned their questionnaires. Not that such a nicety should be allowed to deter the inspectors from including the following among their list of answers to the question: ‘What does the school need to do to improve further?’ ‘- ensuring that parents are better informed about how to support their children’s learning’.

There is much more of the same and similar, but these few examples will I hope demonstrate that Ofsted’s world is indeed comparable in its unreality to that of ‘Alice In Wonderland’. I certainly feel better for having shared them - it’s been akin to lancing a painful boil and feeling some relief as the pus oozes out!

Thankfully, there have been recent rumblings of discontent from other quarters about Ofsted and its ways. So it is that as well as making representations to Ofsted itself, I have also engaged in what has been positive correspondence with the House of Commons Children, Schools and Families Committee and with Sir Mike Tomlinson, a former chief inspector of schools. The latter signs off his most recent letter: ‘I wish you a successful appeal’!

Despite which, I am, of course, resigned to a continuing sense of Canute’s feelings as he tried to turn back the waves.

So it is that I return in conclusion to my grandchildren for inspiration and for a reminder of the real and wonderful world of childhood, the essence of which is not just missed by Ofsted but is also maligned by it.

When we were on holiday with James and Gemma and their parents in Suffolk last summer, I introduced them to Benjamin Britten’s ‘Four Sea Interludes’ from his ‘Peter Grimes’ which are so evocative of that part of the east coast. Helen, their mother, reports to me that recently she put on at home a Robbie Williams CD. It caused Gemma, aged 7, to ask her if she preferred Robbie Williams or Benjamin Britten.

Robbie Williams and Benjamin Britten……Santa and Ebay.

I rest my case.

Michael Foot is a retired Primary Head Teacher and was a long-time member of Education Now and regular contributor to News and Review. He has co-authored Let Our Children Learn, Educational Heretics Press, ISBN 1-871526-49-3, and contributed a chapter to Damage Limitation: trying to reduce the harm schools do to children, Roland Meighan, Educational Heretics Press, ISBN 1-900219-27-1. He is also a school governor.
Ed Lines
It was Albert Einstein who defined madness as doing the same thing over and over again and expecting a different result.

Simon Caulkin, in ‘You call this ‘best practice’?

The Observer, 5th June 2005

Book Review:  Overschooled but Undereducated  by John Abbott and Heather MacTaggart. Continuum International Publishing Group. 
ISBN 1-8553-9623-4

Philip Toogood
A Race Between Education and Catastrophe

As a young student John Abbott had to write an essay on the observation by HG Wells in his Outline of History written in 1920, 

‘Human History becomes more and more a race between Education and Catastrophe’. 
Most are agreed that we are confronted by a crisis in the world which is at once global and local. We also recognise that the crisis is made by the human species. If pressed, we would also concur that all proposed solutions are so far only partial. They address aspects of the crisis whilst leaving the totality of the threat and its human root cause untouched. We are brooding on our fate as we dandle our grandchildren on our knees and we know that it is they who will have to endure the consequences if we do nothing or fall short of success in our efforts to avoid Armageddon.
Few have the temerity to argue that it is we who must change; that techno-fixes will only postpone and may worsen the problems; that economic moves to ‘fix’ post-modern industrial society merely add fuel to the fire of the burning platform onto which we are clinging; that ‘more of the same’, as we focus on symptom after symptom of the impending catastrophe with desperate reforming moves, will only make things worse in the long run as we bask in the illusory safety of short-term medication.
John Abbott is one of those who have the courage to tell it as it is. He writes with firm historical understanding of how we got into this mess.  He writes of a world crisis ‘of climate change, terrorism, over-exploitation of resources and sheer mental collapse’. He goes straight to the point when he identifies the root cause as our catastrophically inappropriate system of education, particularly in this country, but also wherever this western model is reproduced in the world.
The system of education, he argues, stifles our natural development to become people who can respond creatively to situations which endanger our survival as a species and which lead inexorably to the destruction of our planet home.  We are losing the capacity to survive. 
The platform is burning and his book is a timely wake-up call if we are to survive as a species and if the planet which is our home is to continue to be habitable for us. He explains cogently that our system of education is based on teaching the young to be good at being taught. It therefore accomplishes exactly the opposite to what is needed to meet the challenge of the burning platform. The innate capacity of human beings to ‘think responsibly for themselves’ and to act as ‘responsible subversives’ is thereby suppressed.
His argument illustrates a stark emerging reality that ‘Tomorrow has been abolished and Today will be re-enacted as if Yesterday had never been’ - a chilling proclamation  sprayed on the walls of a Cambridge college in the late 1950s.
John Abbott’s book, as the title ‘Over-schooled but Under-educated’, with its sub-title ‘How the crisis in education is jeopardising our Adolescents’ suggests, is addressed to those wishing to responsibly subvert our system of education as it is enshrined in our schools. 
Abbott holds out the hope that if we closely observe the mess we are in we shall be able to work together to change our schools. However, unlike those who want to do away with schools altogether in favour of a system of home-based education within a framework of invitational learning centres, he sees the possibility that what we now know to be the way the human brain works can be the driving force behind this last ditch attempt to make schools places of educational adventure and renewal. 
Others place their hopes in the role of Information and communication technology, or re-structuring the organisation of schools, or changing the role of the teacher, or spending more on shining new buildings, or starting school younger, or prolonging school until the age of 18. Abbott writes that the fault lies not with any one of these areas but with our denial of the cause of our failing. We are in denial of our own evolution and are treating ourselves and our children as a problem rather than as an opportunity.
He especially singles out adolescence as a time of opportunity in defiance of the conventional viewpoint that it is a stage to be endured, to be hedged around with great limitations, and during which the young person must be obliged to suppress that instinct for adventure and inventiveness which defines the ground base of human creativity. Adolescence is an opportunity in disguise, he reckons. Revolt is the flip side of the grit and determination to survive, to be self-reliant and to work collaboratively to ensure that ‘Tomorrow will [not] be abolished’ but will bring a better world. His elixir is set out in this book. We should drink deep.
Confronting the Past

Unlike many blogs, sound-bites and twittering side-swipes at the lamentable scene of adolescence we have created in our society, Abbott’s book is a masterpiece resting upon considerable historical research.  He makes a rigorous selection of events and references to underpin his narrative and analysis.
He sets out an entirely valid narrative of how, over the last 500 years we have taken turnings which have brought us to this point where we now fear adolescence as a problem rather than an opportunity.
It is of great significance that his evidence base is drawn in large part from the work of the global 21st century Learning Initiative which developed out of the British Education 2000 Foundation. This has provided Abbott with a team of ‘some 60 researchers, policy-makers, politicians and practitioners who started to bring together thinking from different perspectives to produce a synthesis across the biological and social sciences on the principles of human learning’.  Abbott’s work, however, is more than a mere synthesis and justifies description as a creative masterpiece, in Browning’s words ‘a flash of the will that can... that out of three sounds (he) frames, not a fourth sound but a star’.
For Politicians

Abbott not only describes in historical form how we got into this mess, but also, for politicians, how we can get out of it - and ‘rapidly’ if we take the appropriate steps. This book is, therefore, firmly addressed to politicians as they wrestle with the short-termism which is the condition of their jobs. He recognises that they are obliged to seek re-election at least every five years and that if they are to retain power at the time of the ballot box they must balance their idealism in the long-term vision with the need to please a majority in the short term.
Hitler reportedly rejoiced ‘How fortunate we are that the people have not been taught to think!’ This sinister situation was tacitly acknowledged also by Julius Nyerere, former president of Zambia, who commiserated with the leaders of western democracies by pointing to their dilemma. He said that their decisions required endorsement by a populace which had received a bad education which had not given them the critical awareness to make the connections necessary to vote for appropriate solutions to the emerging world problems. Nyerere, before he retired to a small farm, had set out plans for schools which would not only educate in critical awareness and respect for learning based on intellectual activity, but would at the same time enable young people to produce the goods and services necessary for their own and other people’s survival by providing experience in collaborative productive and practical work.
Abbott has ten beauty tips for politicians of the new regime which will follow after the election in 2010. They are contained within his book but are also available on the internet in 

‘A Briefing Paper for Parliamentarians on the Design Faults at the Heart of English Education’
· Children should be weaned off their dependence on teachers and institutions.

· Children should be encouraged to develop their own individual and discrete talents.

· Families should be given every chance to learn with their children from an early age.

· Young people should have apprenticeship style relationships with skilled members of the community in a hands-on manner.

· The curriculum should be much less prescriptive for young people and should emphasise thinking skills, communication, collaboration and decision-making.

· Real local responsibility and control of education should be recreated by replacing the present moribund local authorities with smaller Boards of education.

· Teachers should be re-trained in their initial and continuing professional development with a new notion of the professionalism required to be a teacher in the revised system of education.
· Resources should be redistributed towards the early years of education, front-loading the profile of allocation, so that the foundations are more securely laid for the process of growing towards independence of learning in later years. 

· Continuity of education should be reinforced by creating a more seamless progression from 5 to 15 years in a new 5-15 year school.

· Education should cease to be seen as just another commodity in a banking system of learning and should be seen more as a process of lived experience which prepares the individual for collaboration in a co-operative democratic society.

For Teachers

 Abbott writes not only for politicians. This is within the logic of his own analysis of what is needed, for he outlines the need for a sea change in the thinking of our whole society towards education and for a movement for change to come from the grass roots upwards rather than from the central direction of politicians downwards. 
He writes for teachers also. At one point he suggests that a majority of the teaching profession will have had no experience of working in schools before the last big statutory decree of 1988. They will therefore have become socialised into a situation where they have to knuckle down to following in detail the instructions of central government. The idea of being a proud and independent profession which is completely devoted to the needs of the learners will be quite alien to them as the whole weight of a naming and blaming process of school testing is forced upon them and they are rewarded with high pay if they toe the line and please the inspection regime of Ofsted.  
If what Abbott is recommending were to come about the whole role of a teacher would change. This requires not only knowledge about what form this change should take but also the development of the capacities, skills and experience which will enable them to ‘walk the walk’ as well as to ‘talk the talk’. Of course, they would learn by doing and reflecting on the work in hand, but they would also need support. This book will be an indispensable source book for their re-training and should be available on every training and re-training course, and in every staff room in the land. 
The question ‘Who will teach the teachers?’ is a perennial one. There are not too many examples in existence of good practice, openly displayed, which are not covertly carried on in defiance of central government instructions. Most teachers who realise what they have let themselves in for leave the profession within a few years. If they stay, it is to pay the mortgage. They endure the brickbats from above and the hard times from a degenerating society with fortitude, until they can draw their pensions at an increasingly receding date in the future. Now that the rhetoric of government is changing towards what Abbott is recommending there is still fear that if they do not prioritise obedience to instructions from government, no matter how much the message may have changed, Ofsted will still stab them in the back. 
Abbott’s book will at least give them the hope that a better world may be round the corner in their professional work. Time and again since my own resignation, when I have spoken along the same lines as Abbott at conferences, I have been applauded by Head Teachers, but when I then retorted ‘So why don’t you get on and do these things?’ I have received the reply, ‘Well, isn’t it obvious? We don’t want to lose our jobs!’
For Reflective Adolescents

Adolescents, too, will welcome the thesis which respects their time of life.  Their growing capabilities and instinct to question are an entirely valid part of their lives. The explanation of this thinking which Abbott makes within a historical perspective shows how we have come to this point. How reassuring this would be as they grasp the poisoned chalice. There is reassurance in being able to understand what a disastrous tale of missed opportunities has led to this framing of their experience by remote centralising politicians. For the young, as well as for politicians, teachers, parents, seniors and others It is necessary to know where they are coming from so that they can more readily resolve to undertake their own and now very possibly arduous journeys to where they need and ought to be.
For Parents

Parents, when surveyed about their needs in their role as parents, almost invariably plead, as a matter of priority, for advice and support in the matter of dealing with their teenage children. They would find Abbott’s book a searchlight probing into the perplexing darkness of the predicament they quite suddenly encounter when their children reach their early teens. Yet such is the fear (and possibly guilt) sensed by parents about these issues that opportunities to discuss at evening group meetings are seldom to be found. Thus the problems and opportunities they could encounter with their adolescent young people are not productive of local collective action to do things with them, rather than to, or for them. Action in support of the local agencies of youth work and other services are not often undertaken by parents. Abbott’s book would provide the agenda for such meetings to discuss chapter by chapter. Every parent should ponder the messages this book contains about adolescence.
Abbott is particularly interesting about the increasing alienation of adolescents from the adult world after the more inclusive period of early childhood is over. In  chapter 7 ‘Adolescents Left Out, and before this in two chapters entitled (chapter 5) ‘Hands-on Apprentices to Hands-off Pupils’ and (chapter 6) Lest We Fail to Learn from our Mistakes’, Abbott traces how the early Industrial Revolution of the 18th century and the subsequent era of imperial Britain in the 19th destroyed the culture of apprenticeship. 

He argues that the practice of apprenticeship on the eve of the arrival of the factory system which was to take production away from the domestic foyer, was at the root of the developments which made Britain for a while a dynamic and collaborative society.  For a time it seemed that the aspirations of Milton, called in by Cromwell during the English Civil War in the mid-17th century, might be fulfilled in England, 

‘I call therefore a complete and generous education that which fits a man to perform justly, skilfully and magnanimously, all the offices both public and private, of peace and war.’
He traces how this was not to be. How prescient the Luddite machine smashers were to be in their fear of what the mechanisation of work would do to the dignity of labour. How apposite also were the protests of the Chartist Women when they lamented that the factory system was destroying the basis of family life as the men were taken away to work as wage slaves in factories and their children were obliged to leave home to go to school daily in preparation for the same fate.
Abbott argues that industrial and imperial success pushed the system of education into reflecting the class stratification of the new industrial processes and that the imperial overlay with its effect on the aristocracy and wealthy middle classes did likewise. The 3-tiered system of Public, Grammar and Elementary schools became the dominant pattern. Thus the centralisation of control of education took place, as in Germany and France in the 1870s and the State laid out a framework from which only the very rich could buy their way out into Public Boarding schools. This escape route effectively withdrew the young from local society and intensified the process of the imposition of central control. 
For Seniors

The retirement of senior citizens into a limbo of Saga cruises and age-related cocoons of relaxation now can be seen in quite a different light as the age profile of the population has changed and is changing. There are so many more active senior citizens whose skills are being lost and not replaced that it is a matter of urgency that the young retired in localities compensate for this loss of the apprentice system and the disintegration of our society. Abbott insists that Intergenerational discourse and activity is an essential part of the re-creation of communities of learning as revolutions of transport, information and communication technology, mobile phones, the internet and the media take a profound hold on the way we live. 
Education Versus Catastrophe

Abbott quotes HG Wells in his War of the Worlds in the very early 20th century in which he depicts the crisis in our evolution as being resolved only as a result of ‘Education’ winning the race against ‘Catastrophe’. He sees clearly that the race is still on. He wants to defy the trend away from books  towards the visual media in the formation of a general will to make things better in society. For this to happen his book would need to sell hundreds of thousands of copies and be the text for study and discussion by adult education circles throughout the UK. This is not impossible but is highly unlikely, given the decline in adult education. There is a possibility that instead of such study circles being the natural location for such work, the book itself should be the basis for the revival of such adult education - something akin to the coffee houses of the

18th century in London, or the salons of the Encyclopédistes in Paris, or the salons of China in the 16th century. 
There is a danger that Abbott’s book will be seen as just another bleat against the rising generation in the spirit of ‘things ain’t what they used to be’. Or, indeed also, that the very erudition and completeness of his narrative and analysis will be regarded as disqualification for the applicability of reforms based on his recommendations. Cynicism and lack of hope that things can be made better in schools is a potent brake on anything being done to radically transform our schools in the spirit and with the rationale which Abbott presents in this book. 

After all, the catastrophe of climate change has not yet come home to us in the form of a tsunami down the East coast and over the totally inadequate Thames flood barriers. The crisis of our economy, based upon the fallacy of continuing and rampant consumerism, has not yet reached the retailing malls in the Boxing Day sales shopping rush. The terrorism of Al Quaeda has not yet produced the ultimate horror of the improvised nuclear explosive device set off in the London Underground at peak rush hour period. The mental collapse of which Abbott writes has not yet reached pandemic proportions and is still spoken of as an aberration from the norm to be treatable by a combination of medication and counselling to enable individuals to weather their storms of personal breakdown. We still place our hope in techno-fixes, in an overwhelming conviction that if we do little or nothing the ‘good old days’ will return. 

The enemy within, according to Abbott, is our education system. The route out from our predicament is a transformation of ourselves by following the logic of what we now know scientifically to be the way we have evolved as the dominant species in order to make radical changes to our school system, to our nurturing family structures, to our working practices and to our daily living. To paraphrase the words of Henry Morris, in his Memorandum for the county of Cambridgeshire when he drew out a complete plan for education in the Cambridgeshire countryside in the aftermath of the First World War, we should organise education so that good education is not the outcome of good government, but good government the product of good education!

I know from personal experience of 50 years of dedication to the responsible subversion of our school system that it can work. I have experienced the speed and effectiveness of transformation carried out practically along the lines Abbott suggests. I, too, have learnt what is needed for this to be successful. Concrete examples of what happens when these matters are attended to in this way are desperately needed. This is necessary to accompany the masterly narrative and analysis by Abbott of how we got into this hole and how we can begin to dig our way out of it. 

Philip Toogood is a trustee of PEN. He has spent a lifetime as one of our leading educational whistleblowers. He was a headteacher within the secondary phase. In Telford, he developed the theory and practice of Mini-schooling to break up large schools into small human-scale learning communities.  At Hartland, he was invited by the Schumacher Society to co-ordinate a movement to become known as the Human Scale Education organisation in 1985. Philip and his wife Annabel spent two years working at the Small School at Hartland; they then re-opened the Dame Catherine’s School at Ticknall, Derbyshire, as an independent, all ages school, and the base for the development of flexi-schooling. Philip then established a Flexi-College in Burton-on-Trent followed by a language school in Spain. Philip is currently engaged in writing projects.
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Stop waste

 Recycle schools now!

Political Action
Peter Humphreys

Peter follows Prof. Ian Cunningham’s article from Journal 11 to discuss how the transformation of our learning system can be supported by political action by those at the margins and extremes.
As the western mass schooling model reaches its terminal condition it is astonishing how limited the new thinking is. I say astonishing but perhaps this is the story of radical change – it rarely comes from within. Entrenched histories, vested interest, lack of awareness and study of anything beyond the current model hold sway. 
In a recent paper Charles Leadbeater and Annika Wong ( ‘Learning from the Extremes’, 2009. Cisco,  http://www.cisco.com/web/about/citizenship/socio-economic/globalEd.html ) outline four basic strategies governments in the developing and developed world can pursue to meet the challenge of mass education across the globe - improve, reinvent, supplement, and transform. There’s nothing particularly enlightening in these observations and indeed they follow a particular internal logic that looks to provide cheap, low cost solutions for those who can’t get access to ‘good schools’. What is useful is the section thinking about transformation. 
The chief policy aim in the 20th century was to spread access to and improve the quality of schooling. In the future it will be vital to encourage entrepreneurship and disruptive innovation in education, to find new and more effective approaches to learning.

Learning from the Extremes

That kind of disruptive innovation may well not come from the best schools. It is much more likely to come from social entrepreneurs often seeking to meet huge need but without the resources for traditional solutions: teachers, text books, and schools. Disruptive innovation invariably starts in the margins rather than the

mainstream.

The relevance in Leadbeater and Wong’s report must be the above statement. It reminds us all of something CPE-PEN have consistently proclaimed - the answers to our system challenges are to be found at the margins and extremes.  They of course cite global examples from a variety of social entrepreneurs. However, sadly, they are unable to acknowledge the vast numbers of historical and current examples of ‘disruptive educational innovation’. CPE-PEN and Educational Heretics Press amongst a myriad of global groups spend their time promoting and explaining the range of choices and alternative approaches to education. From the range of free and democratic schools and learning centres to the pioneering home-based educators and everything in between the margins have been and are crammed with successful models and insights.
So whilst the mainstream system desperately looks around for answers and simultaneously delivers more of the same and more control strategies there are some thought leaders who are bravely looking beyond. Will they be influenced by the rich heritage and current practice at the margins? Well, that rather depends upon how those at the margins are prepared to argue their case and put their heads above the parapets. It is of course a double-edged sword. Being visible exposes groups and settings to attack from well-oiled media–savvy commentators. Being visible can, as home educators have discovered, lead to unwarranted political interference. It’s also an issue of time and money. Those at the margins are too busy often operating on a shoestring to find time needed for this kind of co-ordinated engagement. But what is the alternative? Doing nothing doesn’t ease the current situation at the margins. Doing nothing consigns the vast majority of young people to educational experiences that are far from desirable. A better vision is needed which looks to supporting an improved deal for all children and young people. Radical change in our learning system is a benefit to us all and it should not be the preserve of a few. Professor Ian Cunningham argued in Journal 11 (Making Inconvenient Knowledge Invisible) that this is more than a need to provide clear thinking and research: it is a political process.

It’s clear that official bodies will continue to ignore real research that challenges the thinking of those that want to maintain power over children and young people. Those of us who are committed to rationality, logic and evidence will not find allies in the educational establishment. We have to recognise that there are powerful emotions at work which are deeply hidden in those in power. Their fears and anxieties will not be assuaged with research and clear thinking. We have to acknowledge that there is a political process here with which we have to engage.

The onus is then on those at the margins to take on this civic and societal responsibility and to work for the greater good. This is not to dismiss clear thinking and research but at the same time we need the political knowledge and engagement to carry this knowledge and insight through. Leslie Barson’s article ‘Home Education Update - only a small celebration’ actually undersells the enormous strides the home education community have made in this direction. Their recent battles have harnessed a huge amount of energy and political action. Though far from perfect what it seems to indicate is a growing maturity and willingness to take on this engagement that Ian wrote about. In the process the home education community was able to draw upon a wider support resource. Is this the way forward? Can those at the margins act collectively and speak with a single voice on some basic values and principles? Can they do this without losing or damaging their unique identities and contributions?
These of course are the age-old problems of groups co-operating to effect change. Historically they’ve often failed when the vision is insufficiently developed and supported. Can we embrace the rich diversity of the margins and extremes within an inclusive vision? I think we can and must. 
Peter Humphreys is Chair of the Centre for Personalised Education – Personalised Education Now. Peter spent 25 years as a Primary teacher, 10 years as Headteacher. Since that time he has worked as an educational consultant covering roles in local authority advisory service and BECTA the government agency promoting ICT. He currently works for Birmingham City University with teacher trainees, is an Associate Researcher with Futurelab, a board member with Walsall Youth Arts, a member of the West Midlands Coalition for Global Learning Liaison Group: Sustainable development and climate change and researches, edits, writes and publishes in the PEN Journal, PEN website and blog. 

Ed Lines

Each time a man stands up for an idea, or acts to improve the lot of others, or strikes out against injustice, he sends forth a tiny ripple of hope and crossing each other from a million different centres of energy and daring, those ripples build a current that can sweep down the mightiest walls of oppression and resistance.

Robert Kennedy

Edmond Holmes Centenary 1911-2011 – Special Journal

2011 marks the anniversary of Edmond Holmes’ What is and What

Might Be (1911) followed a few years later by The Tragedy of

Education (1913). These seminal works have featured in CPE-

PEN writing for some time reflecting their powerful relevance to

this very day. Indeed Chris Shute penned Edmond Holmes and
'The Tragedy of Education' in the Educational Heretics catalogue.

In What Is and What Might Be Holmes observed that under a

National Curriculum approach, learning and teaching became
 debased:

In nine schools out of ten, on nine days out of ten, in nine lessons out of ten, the teacher is engaged in laying thin films of information on the surface of the child's mind and then after a brief interval he is skimming these off in order to satisfy himself that they have been duly laid. ( p.56)
Holmes saw examinations as a kind of disease:‘In every Western country … the examination system controls education, and in doing so arrests the self-development of the child, and therefore strangles his inward growth. (p.8)
The Western belief  in the efficacy of examinations is a symptom of a widespread and deep-seated tendency, - the tendency to judge according to the appearance of things, to attach supreme importance to visible ‘results’ to measure inward worth by outward standards, to estimate progress in terms of what the ‘world’ reveres as ‘success’.( p.9)
The undue stress on examinations creates deceit:

In a school which is charged with the examination incubus, the whole atmosphere is charged with deceit. The teacher’s attempt to outwit the examiner is deceitful; and the immorality of his action is aggravated by the fact that he makes his pupils partners with him in his fraud. The child who is being crammed for an examination, and who is being practiced at the various tricks and dodges that will, it is hoped, enable him to throw dust in the examiner’s eyes, may not consciously realise that he and his teacher are trying to perpetrate a fraud, but will probably have an instinctive feeling that he is being led into crooked ways. ( p.65)

When the education given in school is dominated by a periodical examination on a prescribed syllabus, suppression of the child’s natural activities becomes the central feature of the teacher’s programme. ( p.66)

To give free play to a child’s natural faculties and so lead him into a path of self-development and self-education, demands a high degree of intelligence on the part of the teacher (p.68)
The objections to the hope of reward as a motive to educational effort are of another kind … The prize system makes a direct appeal to the vanity and egoism of the child.  It encourages him to think himself better than others, to pride himself on having surpassed his classmates and shone at their expense (p.72)
These are just a fraction of his insights that are as cruelly relevant

 today as they were a century ago. To honour his work and life

 CPE-PEN will be looking to producing a Special Journal devoted

 to Edmond Holmes. We invite anyone who would wish to do so to

 write features for this journal. If you have any ideas do get in

 touch with the editorial team (contacts on the back page)

Educational Beachcomber
Flotsam and Jetsam
A mug for a teacher?

‘There was a time when a nicely polished apple was considered an appropriate offering for a teacher … A survey of members by the Association of Teachers and Lecturers has unearthed an embarrassment of extravagant gifts lavished on their teachers by their students  including a Tiffany bracelet, tickets to an England cricket match, and even a brace of pheasants ...  But state school staff were nearly twice as likely as those at private schools to be given a mug.’ 
Rachel Williams in the Guardian, 26th March 2010
Still Voting With the Feet

‘School truancy has reached a record high and has increased by 44% since Labour came to power, government statistics revealed yesterday … The schools minister, Vernon Coaker, said higher truancy rates were the fault of parents rather than schools …’
Jessica Shepherd, in the Guardian, 26th March 2010

Branching Out …

‘A woman was reported to the police after going to the aid of a child left in a tree because it was the school’s policy not to help youngsters in such a predicament … The school said … our policy when a child climbs a tree is for staff to observe the situation from a distance so the child does not get distracted and fall.  This also ensures children are not ‘rewarded’ with attention for inappropriate behaviour. Ofsted are aware of our policies … and graded us as outstanding for our care, guidance and support.’
Steven Morris in the Guardian 25th March 2010

Day Prison or Fortress?

‘There was a time when a sanctuary was defined as a holy place, where individuals felt protected … school has become the new sanctuary. Yet this modern sanctuary – with metal detectors, bolted gates, guards, CCTVs and fencing – is more akin to a fortress.’
From Le Monde, reported in the Observer, 7th March 2010

Economical with the truth?

‘Defending this government’s record, schools secretary Ed Balls tells us that ‘We have seen unprecedented steady and consistent improvement at all ages in the last twelve years.’ Really? In December 2007 the OECD’s programme for International Student Assessment (Pisa) reported that, between 2000 and 2006, UK 15-year-olds had fallen from 7th to 17th place in reading skills, and from 8th to 24th in mathematics.  A few weeks earlier the Progress in International Reading Literacy (pirls) survey reported that between 2001 and 2006, English pupils had fallen from 3rd to 19th place internationally in reading, writing and comprehension skills.’
Maritz Vandenberg, letter in the Guardian, 5th January 2010

Skirting Round It

‘Schools which force girls to wear skirts may be breaking the law – because the policy apparently discriminates against transsexuals.’
Mail on Line, 27th February 2010

(Ted Wragg’s trendy head, Ivan Idea, had the notion of making all pupils in his school wear skirts because he noticed that skirt wearers had the best results in tests and he would thereby steal a march on competing schools.)

Toxic Schooling?
‘The air in your child’s classroom could be the unsuspected cause of breathing problems such as asthma, a new study has discovered.  Pollution in the air in many classrooms is worse than air quality outdoors, say researchers.’
What Doctors Don’t Tell You Vol. 20, no.11, 4th February 2010

Factory Schooling?

Anthony Seldon, master of Wellington College writes in a pamphlet, ‘An End to Factory Schools’ for the Centre of Policy Studies, ‘Reluctant students are processed through a system closely controlled and monitored by the state … The new world does not need container-loads of young men and women whose knowledge is narrowly academic and subject-specific which they can regurgitate in splendid isolation in exams.’ 

Rachel Williams in the Guardian, 19th March 2010
Eighteen Superstitions in Education
Dr Roland Meighan
The first two of eighteen superstitions compiled by Roland
Superstition – misdirected reverence, a belief that is held by a number of people without foundation … (or, if you like, an adult hang-up).
1. Formal Instruction

A common superstition is that formal instruction is the basis of the school system because it is a highly effective way of learning. As a young teacher, I came across the following learning league table from National Training Laboratories, Bethel, Maine USA.  It was an attempt to rank a number of learning systems according to how much the learners remembered afterwards. 

Average retention rate

Formal teaching


5%

Reading 



10%

Audio-visual


20%

Demonstration


30%

Discussion Group


50%

Practice by doing


75%

Teaching others


90%

Immediate use of learning 

90%

One reason that home-based educated children outperform those in school by an average of two years, nearly three in the case of working class children, is that they tend to use formal instruction sparingly and use the method of discussion, dialogue and ‘purposive conversation’ in its place, which is five times as effective as a learning system.

2. Uninvited Teaching

A related superstition is that ‘uninvited’ teaching is effective. Schools are largely based on an assumption that adults know best, so imposed teaching is a good idea, and the human rights of children are disposable. Imposed teaching simply creates dependent learners. If we want independent, confident learners, then Government-managed and teacher-directed learning needs to give way to learner-managed learning based on invitation and real choices.
Dr Roland Meighan was an academic at Birmingham and Nottingham Universities. He is a trustee of CPE-PEN and is a leading thinker, researcher, publisher, and author of Education Now and Educational Heretics Press. He has researched, written and presented extensively across the world. His booklist is too numerous to list but includes the 5th edition of A Sociology of Educating  with Prof Clive Harber IBSN 0-8264-6815-2. His latest work is Comparing Learning Systems: the good, the bad, the ugly and the counter-productive Educational Heretics Press, ISBN 1-900219-28-X

PERSONALISED EDUCATION NOW 

STATEMENT OF PURPOSE

The vision of Personalised Education Now is grounded upon a legitimated and funded Personalised Educational Landscape that includes:

SYMBOL 183 \f "Symbol" \s 10 \h
a focus on the uniqueness of individuals, of their learning experiences and of their many and varied learning styles

SYMBOL 183 \f "Symbol" \s 10 \h
support of education in human scale settings, including home-based education, learning centres, small schools, mini-schools, and schools-within-schools, flexischooling and flexi-colleges

SYMBOL 183 \f "Symbol" \s 10 \h
recognition that learners themselves have the ability to make both rational and intuitive choices about their education

· the re-integration of learning, life and community

SYMBOL 183 \f "Symbol" \s 10 \h
advocacy of co-operative and democratic organisation of places of learning

SYMBOL 183 \f "Symbol" \s 10 \h
belief in the need to share national resources fairly, so that everyone has a real choice in education 
SYMBOL 183 \f "Symbol" \s 10 \h
acceptance of Einstein's view that imagination is more important than knowledge in our modern and constantly changing world

· a belief in subsidiarity: learning, acting and taking responsibility to the level of which you are capable

SYMBOL 183 \f "Symbol" \s 10 \h
adoption of the Universal Declaration of Human Rights in general and the European Convention for the Protection of Human Rights and Fundamental Freedoms in particular - recognising current limitations on educational choice.
PERSONALISED EDUCATION NOW

Maintains that people learn best:

SYMBOL 183 \f "Symbol" \s 10 \h
when they are self-motivated and are equipped with learning-to-learn tools

SYMBOL 183 \f "Symbol" \s 10 \h
when they take responsibility for their own lives and learning

SYMBOL 183 \f "Symbol" \s 10 \h
when they feel comfortable in their surroundings, free from coercion and fear

SYMBOL 183 \f "Symbol" \s 10 \h
when educators and learners value, trust, respect and listen to each other

SYMBOL 183 \f "Symbol" \s 10 \h
when education is seen as an active life-long process.

What is meant by ‘Personalised Education’?

Personalised education as promoted by Personalised Education Now is derived from the philosophy of autonomous education. This centres on learner-managed learning, invitational learning institutions, the catalogue/natural versions of curriculum, invited rather than uninvited teaching, and assessment at the learner’s request.  Its slogan is, ‘I did it my way – though often in co-operation with others’ and operates within a general democratically based learning landscape that has the slogan, ‘alternatives for everybody, all the time’.

We already have institutions that work to the autonomous philosophy within a democratic value system. A prime example is the public library. Others are nursery centres, some schools and colleges, museums, community-arts projects, and home-based education networks. They work to the principle of, ‘anybody, any age; any time, any place; any pathway, any pace’.
Such institutions are learner-friendly, non-ageist, convivial not coercive, and capable of operating as community learning centres which can provide courses, classes, workshops and experiences as requested by local learners.

These are part of a long, rich and successful but undervalued personalised learning heritage, from which we draw strength and which we celebrate. Our urgent task now is to share the benefits of personalised learning and to envision a Personalised Educational Landscape that really attends to the needs of all learners and to the greater good of society at large.

Personalised Education Now seeks to maintain ‘Edversity’ and the full range of learning contexts and methodologies compatible with Personalised Education, our latest understanding about the brain, and how we develop as learners and human beings throughout our lives.

Personalised Education operates within a framework of principles and values resulting in learners whose outcomes are expressed in their character, their personality, in the quality of life they lead, in the development and sustainability of our communities and planet and in peaceful coexistence and conflict resolution. Performance indicators are measured as much in their physical and mental health, in peaceful existence, freedom from crime, the usefulness of their contributions and work, their levels of active citizenship etc as they are in the existing limitations of the assessment scores and paper accreditations.

Personalised Education Now seeks to develop a rich, diverse, funded Personalised Educational Landscape to meet the learning needs, lifestyles and life choices made by individuals, families and communities. It promotes education based on learner-managed learning, using a flexible catalogue curriculum, located in a variety of settings, and operating within a framework of democratic values and practices. The role of educators moves from being, predominately, ‘the sage on the stage’, to, mostly, ‘the guide on the side’.
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The Centre for Personalised Education Trust (CPE)

Personalised Education Now (PEN) is the trading name for The Centre for Personalised Education Trust (CPE), a charitable company, limited by guarantee (Charity number: 1057442). It emerged from Education Now in 1996 as The Centre for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering work, Education Now transferred its resources and membership to PEN.
What can you do?

Don’t let the Journal and enclosures end with you or just share with the converted - distribute them widely. This is a message for everyone. Enter a dialogue with as many people as you can. Engage them in the issues and encourage others to join PEN. We find kindred spirits in all sorts of surprising places and those who just need a little more convincing. Often people partly understand but cannot conceptualise solutions. This is not an issue of blame.  We need to engage the present system, not alienate it. Some have never thought at all and need deep engagement. One of our roles is to explain and show how it is and could be different. Within a developing personalised educational landscape solutions will evolve according to localised possibilities, including ways of learning that we have not yet imagined. It’s all too easy to take the moral high ground and believe we have all the answers because patently the enterprise is challenging and far from easy. But even now we can share the rich history and current practice of learning in all sorts of institutions and home based situations and we can assist in the ‘Futures’ thinking that can envision and give rise to its evolution. Together, the debate can be aired throughout grass roots and the current learning system, with the general public, media, and politicians and decision makers. The one certainty is that although the road is not easy it is more solidly founded than the one we have at present. Publicise and forward our web and blog links, circulate our PEN leaflet (from the general office). Bring the strength of PEN to succour those currently engaged in personalised education, and provide vision to those who are not.

To find out more, visit our website: http://www.personalisededucationnow.org.uk  and our linked blog http://blog.personalisededucationnow.org.uk/  

Read Educational Heretics Press Publications: http://edheretics.gn.apc.org/  
Contact Personalised Education Now

Enquiries should be made via Janet Meighan, Secretary, at the address in the next column or on Tel: 0115 925 7261

Personalised Education Now Trustees

Peter Humphreys – Chair

Janet Meighan – Secretary

Roland Meighan - Treasurer

Christopher Shute

Phillip Toogood

Hazel Clawley

Alan Clawley

Journal Publication Team

Peter Humphreys – Managing Editor

Email: personalisededucationnow@blueyonder.co.uk
Christopher Shute – Copy Editor

Hazel Clawley – Copy Editing / Proofing

Roland and Janet Meighan 

Contact via the General Office (see next column)

Copy Contributions 

Journal:

Contributions for consideration for publication in the Journal are welcomed. Authors should contact any of the Journal Publication Team to discuss before submission. 

PEN operates an ‘Open Source’ policy:  PEN resources and copy can be reproduced and circulated but we do request notification and acknowledgement.

Blog – Ezine:

Contributions via http://www.personalisededucationnow.org.uk/ContactUsSubPage.php 

personalisededucationnow@blueyonder.co.uk 

Newsletter: 

Contributions for the Newsletter are also welcomed. Contact Janet Meighan.

Membership of Personalised Education Now
Personalised Education Now welcomes members, both individuals and groups, who support and promote its vision. Its membership includes educators in learning centres, home educating settings, schools, colleges and universities. Members include interested individuals and families, teachers, head teachers, advisers, inspectors and academics. PEN has extensive national and international links. Above all the issues of personalised education and learning are issues with relevance to every man, woman and child because they lie at the heart of what kind of society we wish to live in.

E-Briefings – Blog Ezine

-Monthly 

Sign up at http://blog.personalisededucationnow.org.uk/
Newsletters

 July / August 2009

January 2010

Journals

Issue 12 – Spring / Summer 2010

Learning Exchanges

Further information - blog / newsletters. 

Currently planning for next 12-24 months.

 Loughborough – Sun 28th March 2010. 

Conference (tba)

Join Personalised Education Now

Membership Includes:

 2 PEN Journals a year

 2 PEN Newsletters a year

Minimum of monthly PEN E-Briefings

 Annual Learning Exchanges (free)

 The support of a diverse network of learners and educators.

Your membership supports:

 Ongoing research and publications

 Development of the PEN website, blog and other resources

---------------------------------------------------

Yes, I would like to join Personalised Education Now

Subscription:

£25 (£12 unwaged)

Send cheque made payable to the Centre for Personalised Education together with the details below:

Name individual / Group / Organisation:

Address:

Postcode

Tel:

Email:

The Centre for Personalised Education Trust

Personalised Education Now 

General Office
Janet Meighan, Secretary

113 Arundel Drive

Bramcote, Nottingham

Nottinghamshire, NG9 3FQ

Contact Janet for details of payment by Standing Order and of Gift Aid contributions.
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