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Editorial B Peter Humphreys

Personalised Education Now Chair: PEN new look journal 4, the impact of the website, E-briefings and the growth of the ordanis

Our fourth journal sees the transfer of our website header and strap-line to the front and rear pagesE but even more importantly there is the usua
and challenging writing. This is the home of paradigm shifting thinking and practiceE please share it widely. Pop a copy in the staffroom, coffee t
park bench etc. Leave a post-it note with it, create the domino effect! Back copies are always available on the website.

Although the website is still in stages of development we have been delighted with its impact and our ability to connect both with the current mem
world. We are gaining massive interest from the UK and internationally with a growing cohort of people, who although not members use the webs
E-Briefing

Members will have already been contacted by Janet Meighan regarding email addresses and PEN E-briefings. Briefings will be forwarded to the
wish to unsubscribe from this service. This is a very efficient and cost effective means of communication amongst the network and | would encour:
to forward news items, updates, articles for inclusion. We have a great opportunity to extend communication in ways we have not previously beel
going on within PEN and the work of affiliated groups and it all deserves celebration.

Personalising Education and Year-Round Learning: Yesterday, Today and
Tomorrow B Don Glines

Don Glines gives us a US perspective on personalising education and illustrates perfectly just how far current mainstream efucs
both sides of the OpondO need to shift their thinking. He challenges us be risk-taking educators. He is of course right E peﬂsons
education is too important to leave to chance.

The Problem . it certainly has not been visionary, for in most designs it h
The established leaders of traditional government-funded schoglgerely been a twist in the decades-old schooling formats

have seldom, if ever, comprehended a philosophy providing forEuropean and Asian systems, where 240-260 day school
personalised year-round continuous learning opportunities for allre common, claim they are already "year-round." In the
who would benefit from non-traditional environments. There ha¥gates where school years are usually 170-180 days, lea
been many past efforts to offer alternatives to the outmoded  pgjieve they are Oyear-roundO by spreading the 180 day:
concept of schooling - the requirement of specific curriculum angdonths rather than the usual 9-month September to June
attendance hours and days each year. However, still dominant ¢ potential merits of providing choices for learners thro

the continued insistence by the political powers to control a vagégntinuous learning systems have been ignored.
"something" they label education.

: . . Schooling is not learning, but in the present context, "sch
Winston Churchill recognised the problem when he stated that gjyq1d never close. They are supposed to be helping insti

"schools have not much to do with education.. .they are mainly anq therefore they should be like hospitals, open 24 hours
institutions of control... I_Educatlon IS quite dn‘fer_ent a_md_ has Ilttl_ea week, 365 days each year. Would communities accept «
place in school.” There is NOW a more essential mission for risgpgpitalsNalso helping institutionsNifor 125-180 days each
takers: to go beyond both schooling and education and create  gchogls," by reallocating resources and changing philos
evolving personalised learning systems for the present and thef,om group-paced universally mandated schedules and ct

future. to choices of personalised learner-centred programs for ind

i i . can function the same as hospitals. Learning opportunitie:
One effort to change the conventional required-of-all SChOO“ngeverywhere without schools, but those considered "school-z
structure has been a concept called "year-round education.”  shoyid be available 24/7/365 each year.

Unfortunately, the idea has been misunderstood worldwide; worse,
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The comic strip Peanuts provides a perfect illustration of the  laboratory. People would "study"” in existing facilities N horr
problems of change. Lucy asks Charlie Brown: "On the cruise shipildings, businesses, outdoor sites N and in special facili
of life, which way is your deck chair facing?" Charlie responds: the Family Life Centres, Stimulus Centres, Beginning Life (
don't know. I've never been able to get one open". Like Charlie,Project Centres, Gaming Centres, and Learner Banks. Thi:
tradition-bound educators have never learned how to open theiwas for 250,000 people on 60,000 virgin acres, only 10,0(

deck chairs. which were to be cemented; the central city was to be cove
a geodesic dome for year-round climate control. No cars \
Some History be allowed, people movers and waterless toilets were pla

The notion of year-round education, using the United States asalong with all the latest available electronic equipment. Pe
an example, began in the founding decades of the nation, whemwould be connected as desired through the sophisticated
youth attended "school," if at all, periodically throughout the yearomputer system (Learning Opportunities Resources Info.
depending upon weather, transportation, farming, wars, and  Network).
availability. Later, in 1870, to provide for children of parents working
in such places as textile mills in emerging cities, "vacation schoo®ie personalised learning system for the MXC was basec
were created by social agencies to fill the gaps caused when thealid assumptions: learning is life, learning occurs everyw
government-funded systems reduced from 250 days a year as jpeople can leam on their own, everyone is important, autt
1840 Boston to 190 days. shared by all, education is a lifelong process and should be
to the individual, and people will form positive social netw:
The first acknowledged "modern” programme labelled year-roumdthout formal schooling. Delivery of opportunities was to be
was developed in the small rural community of Bluftton, Indiana®lvariety of avenues, none of which involved a school or sit
a four-quarter (12 weeks each quarter) system to provide morestudents had to report each day.
space; students chose any three of the four quarters, or if room,
could attend all four for remediation or acceleration. Such a plaBuch a design is even more possible today with the emerg
later led to the 45-15 calendar (45 days school, 15 days vacatidachnological revolution on the horizon involving smart me
repeated four times), the 60-20, Quinmester, and Concept 6, amonhige current computer, internet, email, cell phone, virtual le
others. By dividing the enrolment into three or four groups and and satellite technology are already obsolete. Present hor
rotating in "multiple tracks," a building could house 33 to 50 percestthooling designs will be outmoded. With the ability to put
more students. If the site was not overcrowded, such calendarson Mars in 20 years, certainly "school people" can determ
were used as "single track" to spread the school year over 12 way to replace the existing conventional rituals in both the
months to lessen the now-confirmed summer learning loss syndrorféngdom and the United States, which unfortunately still m
structures described in 1911 by Edmond Holmes as The
Most of these traditional year-round calendars were designed faf Education. Earlier, in 1895, Oscar Wilde wrote, "The m
the wrong reasons: to create space to house more students, osystem of education is radically unsound..." In 2005, "moc
to try to raise test scores. Intersession classes, offered during education" is still radically unsound.
vacation periods, helped bridge the learning loss syndrome or
enrich the curriculum. Unfortunately, few of these plans reflectefihe MXC came within a year of breaking ground, but the M
the philosophy of lifelong continuous learning, and choice for Legislature placed a hold on the project. Obviously the co
students, parents, and teachers of "vacationing" and "learning" exciting and feasible; somewhere a similar proposal will be
whenever desired. It is indefensible to utilise tax-funded facilitiesleanwhile, most of the planned MXC personalised learning
only 6 hours a day, 5 days a week, 9 months a year in the Unitethn be implemented as a choice in existing education des
States, or other non-continuous usage schedules worldwide. The key for innovative leaders is IMAGINEERINGNito ima
then invent, and implement. In a world full of COPYCATS,
The most innovative early year-round plan was the Platoon Systdar actionNfor creative educators and community leaders :
and Work-Study-Play program created in Gary, Indiana N a stetdkersNto be ORIGINALS.
mill city N from 1907-1937. Schools were open 50 weeks each
year, 12 hours a day, 7 days a week at the same cost and with Reality Model
better results than similar Indiana districts. Students rotated, hafersonalised continuous year-round learning systems ba:
studying reading, math, history in the morning with exciting electiviXC concepts and volumes of conclusive research have
choices in the afternoon, while the other half reversed the AM/Pbéen pioneered. One of the best examples of what can be
schedule. This plan doubled the enrolment and provided moneyow to create personalised choices for learners was the
for gymnasiums, swim pools, playground areas, vocational shogiesigned for the Wilson Campus School, Minnesota State U
and science laboratories. The required 8 AM to 4 PM day enabl&tankato. In conventional terms, Wilson was a year-round e
students to study "academics," prepare for vocations, and play.(YRE) plan. But in contrast to all the traditionally structure
Adults were mixed with youth whenever desired or feasible N "Achedules, Wilson created the Personalised Continuous Y
child's world within an adult clubhouse." The Gary approach beg@alendar. "School-related" learning opportunities were av
in 1907; 100 years later, traditional school people still cannot 24 hours a day, 365 days a year.
comprehend how such a system could function in their communities.
Wilson students, a social and economic cross-section of t
Learning Futures community, developed their own study programs. There w
The most advanced plan yet for year-round personalised learningquired classes from kindergarten through secondary gra
was the design for the proposed Minnesota Experimental City Pre-birth, infant, preschool components were added to the
(MXC). There were to be no schools or colleges; learning was conventional K-12 years, as were university bachelor and
envisioned as a lifelong concept with the city as the living learnidggree programs. Senior citizens were a part of the plan.
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was described in the media as a "cradle to grave learning Diverse options cost no more than uniform one-size-fits-all m
environment under one roof. No research supports the rituals and ceremonies of traditi

, schooling. However, ample research is available to support ¢
There were NO schedules, courses, homework, required attendangg o1d structure. If necessary, families, teachers, and stu

patterns, report cards, tests, OR "grade" levels. Students decidgg, pelieve in options must be willing to "go on strike” K tc

what they wanted to learn, when, where, and how. Primary agey, attend the politically burdened government system long

youth had the same freedom. Advisors and facilitators were sel{b attain national attention.

selected by the learners. Students could "vacation" whenever they

wanted, or "learn” at school, at home, in the community, or in thene mandated conventions can be challenged in court wit
world through arrangements with schools in other countries.  (esearch proving that most students learn better when giv

- , choice of learning styles. The famous Eight Year Study (19
The building was open approximately 250 days each year. WheR the United States proved beyond doubt that success in
it was "closed,” as on Sundays, students could still "leamn.” As \york and life bears no relationship to which courses are t
illustration, they could earn "credit" on Christmas Day working IRigh school. The keys were learning how to learn and enj
a homeless shelter. What better way to learn sociology than by jeaming experiences. The Plowden Report led to the often st
directly assisting people affected by homelessness. Other studeigiish Infant School. A "revolution” by a critical mass lead
might be on "vacation,” but spend part of it studying history on @e\yspaper and television headlines would force discussio
Native American reservation, learning Spanish in Mexico, internighiity of providing optional programs for everyone N rangi

with the mayor, conducting a science experiment in the chemicgle conventional to modified to personalised year-round col
plant, or examining nature at the local pond. learning.

Within the schpol buiIding, all age levels were mixed and learnggpiteq Kingdom and United States history students know
together. Prebirth mommies, kinders, "7th” and "11th" graders, goston Tea Party; a small seemingly insignificant pieceme
university students, and senior citizens could concurrently be in@came a catalyst for eventually creating a new nation. In
given location. With the school as much like a hospital as p_oss'r@%ucation Now edition, the reminder appeared that the 21st
N always open N and with self-directed personalised learning arrived with the same schooling structure that was presen
available every day of the year, the merits of year-round educati@fering the 20th Century. Wil it be written that the 22nd (
in providing choices were unparalleled. Where governments ha\gyiyed with the same school structure as that of the 20th
minimum attendance days, whether 180 or 240, students couldy || enough risk-takers finally successfully challenge pa
meet those requirements by "days present” rather than "days gty ctures and implement voluntary personalised leaming ¢
absent,” for any time they can validate "school-related” learning,, now and into the future?

activities. Youth could be gone for a day, a week, a month, or

furlough for a year and never miss anything, or could accelerat@on Glines (Ph.D.) is director of the Educational Futures Projects based in Sacr

by heavily involving themselves in multiple studies over a short€elifornia USA (P.0.Box 221777, Sacremento, CA 95822, USA). He is an exper
eriod of time educator, researcher and writer. He has been a long-time supporter of Educatiol
p . Personalised Education Now.

Implementation Methods :
Given the current political climates in the United Kingdom and Ed Lines
United States, and faced with the overwhelming number of "school

people" who are unwilling to risk change or even to understand tguestion: (from the editors of Education

reasons for student choice, it is almost impossible to overhaul th N A .
entire government system of schooling today. Private schools ahs€WS, New York City): OIf AmericaOs schoc

beyond the means of all but a few. However, on a voluntary basizjere to take one giant step forward this

personalised learning systems can easily be implemented. In a ear toward a better tomorrow. what should
given community, one school might be reserved for volunteers t% ’

participate in a new version of the MXC and Wilson concepts. i be?0 ~
another community, several schools might be designated as ~ Answer: Olt would be to let every child be th
alternatives to the conventional, planner, director and assessor of his own

Other options include schools-within-a-school, where parts of tfeducation, to allow and encourage him, with

students remain in the conventional structure while others voluntdgre inspiration and guidance of more
for forms of personalised learning. The latter can be created in a ;
size school. Wilson had 600 students, football, basketball, mus%),kpe”encmj and expert people_, and as

art, and any individualized or group curriculum opportunity desirdiuch help he asked for, to decide what he
The same philosophy can be implemented in a small school of {5 tg |earn. when he is to learn it. and how
100-200, or in a large one of 3000 by creating five or six "houseplaps” . ’ . . .

of 500 or 600 each. The MXC plan, with no schools at all, was e is to learn it, and how well he is learning

serve a population of 250,000. The mechanics are easy where it. It would be to make our schools, instead
there is commitment. of what they are, which is jails for children,
Action Steps ) ) into a resource for free and independent

The Tragedy of Education N required of all N schools can not |earning which everyone in the community,

continue unopposed. Risk-takers must challenge parliaments,
legislatures, local councils and boards to demand that vqunteePf whatever age, could use as much or as

families be given the opportunity for personalised leaming systerbéitle as he wanted.O John
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The LearnerOs Charter For A Personalised
Learning Environment.

- The core group from the seminar series (A)Bexond the Blackboard: Digital
and Learner VoiceO.

This charter is a gives very useful insights into the learnerOs perspective and is relevant for any personalised learning seff

As a learner | expect:

Choices

¥ To be considered as an individual with wide-
reaching potential irrespective of age,

gender, disability, ethnicity or

socio-economic status.

¥ To take joint responsibility for and be seen
as an active agent in determining my own
learning priorities.

¥ To understand and critically engage with the
choices open to me in the education process.

¥ To understand the potential implications of
these choices personally, socially and
economically.

¥ To develop the personal and social skills
and attributes necessary to make these
choices and to engage with the people and
resources of the education process.

Skills and knowledge

¥ To be supported to co-design my own
curriculum and learning goals.

¥ To draw upon and make connections
between the expertise and competencies
| develop across all areas of my life.

¥ To develop my expertise and understanding
in knowledge domains that are of personal
significance to me.

¥ To be supported to take risks and develop
understanding in unfamiliar knowledge
domains.

¥ To have access to learning which will
prepare me well as a member of the
adult population.

Appropriate learning environments

v/

¥ To have access to different teaching and
learning approaches and resources that
meet my needs.

¥ To have access to people who are able to
extend and develop my understanding in my
chosen areas.

¥ To have access to learning environments
and resources that enable me to develop my
understanding and experience in authentic
and appropriate contexts.

Feedback

To use diverse assessment tools to enable
me to reflect upon and develop my own
learning at times and in sites appropriate
for me and in ways which inform decisions
about my future learning.

¥ To have access to a diverse range of
assessment mechanisms and media that
are appropriate to the activity I am
participating in.

¥ To achieve recognition for learning
irrespective of the context of my learning (in
home, in school, in workplace, in
community).

¥ To achieve recognition for learning that
enables me to progress within the
wider community.

¥ To participate in assessment activities that
provide feedback to the education system
and are used to improve the learning
environments in which | learn.

The seminar series were held by NESTA Futurelab, Demos, Becta and Toshiba.
Personalisation and Digital Technologies was authored by the Core Group Hanr
(Demos) Keri Facer & Dr Tim Rudd (NESTA Futurelab) Prof Patrick Dillon (Exeter
and Peter Humphreys (Personalised Education Now). Digital and hard copies of
and the charter available free from http://www.futurelab.org.uk/research/personal
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tandem. Perhaps though, the greatest joy of all is for fami

The Essence of HomebBased spend time with each other and enjoy learning together.E|
Education. imlp?rtan:]ly, to'grr]]dividuzar:.:‘gmilies Sevelopi_ng a i';]r?rr]\g pers

: relationship with your children and engaging wi emin
- Claire Turnham privileged way will ultimately brings the greatest rewards.

At PEN we have used home-based education as an example
of what can be achieved in a rich, diverse personalised

L . . i .
education landscape. There are lessons for all settings within Paula Rothermel, University of Durham, 2002 - Working |

the landscape. We recognise it is not a solution for everyane Presented at the BERA Annual Conference, Exeter, 2002

but Claire illustrates just what it can achieve. (This article yvas http://www.dur.ac.uk/p.j.rothermel/

previously published in the Parliamentary Monitor) (http://www.education-
otherwise.org/Links/Research%20Papers/Researchindex

Home-based education, at its foundation, is about parents taking

responsibility for the education of their children in a secure,  Claire Tumham (BA Dip Tch [NZ]) is a home educator and mother of Poppy, Ce
relaxed, nurturingEand learnerDcentred environment. It offers e%,?f}gee;,%n%'a,_'iﬁi'é; iso media co-ordinator for Education Othenwise and directo
child the opportunity to develop their own skills at their own spg<d

within individualised learning programmes designed around thl Educational Heretics Press and
unique needs, interests and learning styles. EThis personalis€ .
approach effectively offers greater freedom and flexibility for e Education Now Books

child to learn what they want, when they want and how they w| - Professor Roland Meighan

to. Using their natural curiosity and the intrinsic motivation this| The supply of material |eading the way to a Personalised
creates, they can be supported to develop their own skills and| Educational Landscape continues to flow.

increase their knowledge, understanding, creativity, talents an
interests, in a way which suits them best. Research* shows tha
home-educated children outscore their school counterparts

regardless of their parentOs level of education. Furthermore, Comparing Learning Systems: the good, the bad, the ugly
regardless of the reasons families choose to home educate, th%unter-productive by Roland Meighan Educational Heretic
very rarely have any regrets and find that this type of familial ISBN 1-900219-28-X and Informal EdiJcation by Tony Jeff

:éearning is more fun than they ever imagined. Mark Smith, Educational Heretics Press, ISBN 1-900219-

Within home-based education much of the learning takes place
spontaneously through discussion and purposeful investigation
Contrary to popular myth, home-based education involves muc
more than being isolated or sitting around the kitchen table. In
reality, Home is a base for planning and preparing a range of  professor Roland Meighan was a director of Education Now and is a leading thinke
activities which are then carried out within a variety of different and author of Education Now and Educational Heretics Press. He has written anc
settings as individuals, pairs or groups of same or different age${eisve) scess he ord e it o perous ot bt e
interests and abilities. Home educated children, more often thanarber pending) IBSN 0-8264-6815-2. His latest work is Comparing Learning Sy
not, have very well developed social skills and belong to many good, the bad, the ugly and the counter-productive Educational Heretics Press,
varied and fulfilling social networks. E With more and more famifig®19-28-x

actively choosing home education as an option, children are a .
more likely to feel confident in the company of adults and deve Ed Lines
strong personal relationships with them. E
E

Home-based education changes the focus from Owhat we learn@fl My own work as a teacher and learner |
Ohow and why we learnO.E Home educating families observe &gk me to believe ... that teaching is a very strc

children asking questions, seeking answers and making persongledicine, which like all strong medicines car

discoveries in and around their home, community, and world. : . . :
Technology also plays an important and ever-increasing role in CIUICk|y and eaSIIy turn into a poison. At the

bringing local and global learning communities together. !'ight time (i.e. when the Student h_aS asked f
E it) and in very small doses, it can indeed helj
Home education is also about learning with others using local eaming. But at the wrong times, or in too lar

resources and sharing real life experiences. Home educationEo o : :
involveskEa multi-sensory approach. Elt can be a more hands o ,Bses’ it will slow down Ieammg or prevent I

thinking, feeling, doing, making, creating and exploring educaticaltogether.O
EltOs about preparing children for life by living and learning within

i;E Home-based education offers more than an academic education.

Elt recognises that there are multi intelligences and allows mo z .
space for each child to develop them. EHome education also | VWOIth a lookE websites
encourages theEsharing of values such asEempathy, acceptalTTg;

tolerance, understanding, compassion, confidence and self-  epEg http://www.hesfes.co.uk/index.html The Home Ed
esteem.E Seaside Festival is the WorldOs biggest gathering of hom

E . . . educating families. Children who are in flexi or full time scl
With the world at your door there are no limits and the learning 5,54 very welcome.

possibilities are endless for both children and adults learning in

The new series, Community-Creativity-Choice-Change, e
Mark Webster continues with the latest books in this serie

Find details via www.edheretics.gn.apc.org the link from tl
ebsite http://c.person.ed.gn.apc.org/ or via the General (
ddress on the back page.
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Book Review Richard House argues in his chapter Waldorf education tf
_ SteinerOs approach is the most comprehensive and holis
Peter Humphre S approach to take. Others look to education built on creati
authors, Edited by Vincent Nolan and Gerard Darby. OE_mbodylng C_reat|V|tyO_ (Ruth Nolan), C_)CreAatNlty:' th_e R
Synectics Education Initiative (SEI) 13 Marsh Lane, Stoke Enlightenment in Education (Trevor Davies) ONourishing
Mandeville, Buckingshire, HP22 5UZ. ISBN 0-9538534-111 Special Needs of Every ChildO (Christopher Gilmore).

Reinventing Education. A OThought ExperimentO by 21

| would recommend this book as an interesting pot pourri
This book does what it says on the cover! 21 authors from a widebject of reinventing education. It cannot give us a clear
range of perspectives engage their minds on the task of how wether than glimpses on future education because of its div
would meet the educational needs of the next half century, if waBut this should not detract from its worthiness. Perhaps th
were starting from scratch, unconstrained by existing institutionstep for readers of this book is immersion in the principles
beliefs and assumptions. resources of Personalised Education NowE 10m sure they

what they are looking for!
The cqntribution_s have been freely -given and a-re free fr-om eqitorg’%tler Humphreys is Chair and Trustee of PEN and Managing Editor of the Journg
Imposition. In .thIS sense the b(_)()k IS an eC"ECtLC collection with 25 years as a teacher in Birmingham, 9 as Head Teacher of a Primary School. He
chapters ranging from OLearning to LearnO; OCan Schools beas an Associate Adviser in Birmingham LEA and as a consultant with BECTA (B
Reinvented?0; ONourishing the Special Needs of Every Child(F¢erational Communication and Technology Agency). He writes in his personal

ORefounding Education on Evolutionary PsychologyO. It is diffie=s
therefore, to synthesise and draw out key themes. Indeed, thel Dispatches from our Grandfather
editors admit this, but nonetheless, they describe a number of
impressions: Cor_respondent
- Michael Foot i
- The huge opportunity for change Michael reflects on his grandchildrenOs learning experientes
- The passionate commitment of people from within and| and on the place of libraries and discovery centres in a
beyond education for change personalised educational landscape..

- Encouraging signs in some quarters of change

To begin with a story - a true story - of our times.

Monday 26 September 2005 was James's first day at sch
to be more precise, it was his first afternoon at school. Th
'summer birthdays' were beginning school on a part-time |
Full-time schooling for them would not begin for a couple
months.

They also caution that:
OSo long as mainstream education continues to be
dominated by the narrow academic perspective of
intellectual ability as manifested in exams... and to be
achieved in schools with compulsory attendance,
valuable innovations are likely to die from lack of

support. We need a radical shift in thinkingEO On Wednesday 9 November 2005 James was bitten at scl

had not mentioned it at home until, as he was changing h
clothes, we saw a bite mark on his left shoulder. Even the
little of it, although a classmate named Kieran was

ioned.

A quick dip into some of the contributions revealsE

Ostranger than FictionO is Barry FryerOs take on education in 2
where Olt seems quite likely that there will be no schools, colleges

or classrooms. Teaching as we know it may disappearE StUde.nffames's mother telephoned the school and spoke to the f
will probably have managers and mentors rather than tutors gu'dlfégicher She then reported to James that (let's call him) N
them through a vast array of online resources, supplemented vaouId speak to Kieran the next afternoon and that he wou

periodic group activities at a wide variety of venues.O probably want also to speak to him. James asked where t

Andrew BaileyOs OThe Dialogue DividendO is most helpful forﬁ?gsvte”rlfg&oge\/\iﬁ Shi“skg:gstgré%ﬁ_péicﬁ:;r?ngﬁhﬁgw j[gﬁqte'tsv

flagging of the issue. It is indeed critical for learning that dialogu\gvi|| Mr Smith know where our classroom is?"
is centre stage and he is absolutely right in calling for a revolution '

in our thinking. Our home-based, informal and community learni
advocates know this only too well.

Wnich, considering that James had been at school for ove
weeks discounting the half-term holiday, probably says it

A : L It probably says all that we need to know about the presel
In OThe Organised Encouragement of LearningO Vincent Nola r?orities gf he)gd teachers of even modestly sized prilrjnary:

works through a clear positive vision of the society he would lik re these priorities of their own choosing, | wonder? Or ai

to develop, through universal mentoring ideas, a General Certificale |  ofer to believe, priorities to which they have, directl
of Personal Maturity (made up of learning competencies, life skil ﬁdirectly been point’ed'? '

interpersonal skills and emotional intelligence) to invitational, year
24/7/360 localised learning centres serving as mentor bases. The day before this incident, afternoon-only schooling for

had meant that he could accompany his sister Gemma, tf

Professor CullingfordOs OCan Schools be ReplacedO ends mother, and my wife and | to the regular Tuesday morninc

profoundly GThe only alternative to this hopeless activityE is a o ot'the public library. There were about fifteen young «
growing, collective realisation of the_ truth. E Perh_aps th? way tcbresent, seated on the floor with their parents - mostly mo
kick start the change can be found in contemplating a simple but in one case a father who was there with his twin daug

proposal: abolish schools.O Two librarians read four books to them and involved them
appropriate, in actions and vocal responses. Afterwards tt
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children were invited to colour a picture related to one of the Michael Foot is a retired Primary Head teacher and was a long time member of

. . Now and regular contributor to News and Review. He has co-authored Let Our (
stories they had heard. Some of the children chose to do so. Learn, Educational Heretics Press, ISBN 1-871526-49-3 and contributed a chapter

Limitation: trying to reduce the harm schools do to children. Roland Meighan. Ec
Across the way, some adults were reading the Iibrary's Heretics Press. ISBN 1-900219-27-1. He is also a school governor
newspapers and magazines. Others were choosing books, CQis
videos and DVDs. Upstairs, two gentlemen were researching fi Ed Li
. ; : , Ines
books in the reference library, and all of the library's computer
were being used.

OSo let me get this straightE WeOre in the

Here, at ten o'clock on a November Tuesday morning, was the catch up class and weOre meant to catch uf

public library fulfilling its role as a valuable and valued public . ~
resource. Here, in action, was evidence of Roland Meighan's by going slower than they are?0

contention that we already have 'a democratic learning institution Bart Simpson (TV The Simp:
in our midst' that is based on the principle ‘that only learning by

invitation and choice is education - not learning by compulsion| )
is called the public library system." Case Study P Review Process for

And here, in the form of a county council pamphlet entitled Home B based Education

'‘Discovery Centres: Discover a new generation of libraries' wal| = Hazel Claney _

the prospect of exciting further development. The ambition is t| In stark contrast to the overbearing assessment processe
the new discovery centres will ‘offer more to users and place librg that characterise much mainstream schooling and diminis
at the heart of its (sic) community.' They will expand the traditiq the love of learning Hazel recounts her experiences and
role of libraries to inciude, for example, 'museum exhibitions, Id Strategy

history resources, a cafe, areas to relax and read, art exhibition
space, meeting rooms and ICT facilities.' They will be 'family | kept a daily handwritten journal, primarily to prov
friendly and great places for young people and for those who afgritten record of the childrenOs activities and evio
learning and studying. They will offer areas to relax with frlendweir learning to satisfy the Local Education Autho

space to think and rooms for community groups to meet.' Crucial : : : AL :
also, discovery centres will be open for longer than existing pub |9ylsors on the occasion of their twice-yearly insp

(g

-

libraries. Visits to our house. On these occasions | handed
summary of the past six monthsO activities, basec
If ambition becomes anything like reality, then public journal, but couched in the kind of curriculum-jargc

libraries/discovery centres will become resources for living and could relate to. | had no intention of exposing then
learning that will be even more valuable and valued than they journal itself, written in the heat of the moment, ful
presently are. And how | warm to the irony that public funds are%estioning and doubts as well as high moments -

be used to further develop part of the framework of alternatives . . . . .
publicly funded state schooling! Dare we hope that Roland vealing the possibly disturbing fact (to advisors) t

Meighan's heretical dream of abolishing the DfES and establishift ildren spent most of their time engaged in imag
a Department for the Encouragement of Learning instead, and Play.
recycling all schools into public libraries-type local community all-

age learning centres might be edging a little closer to becoming At the time, the children showed little interest in the reco
reality? were unimpressed with my attempts to introduce a OPlan

reviewO way of working. If plans were made, they were of
Finally. in this latest dispatch from the front, a story - another tr@®andoned in the face of some new, absorbing interest in
story - for all times: by a visit or a new book or a television programme. ORev
To record and to celebrate Gemma's discovery, aged two and avas a tedious chore to children always moving on to the r
half, of the word 'maybe'. For example, early morning hiding frofciting discovery. They were never in any doubt that the
James: 'Maybe - if we get under the duvet..." And to record and lgarning and developing. Learning was as natural as breat
celebrate her grandfather's realisation B after two children of mgohn Holt said. It was the grown-ups who were obsessed
own and one grandchild older than Gemma - of the empoweringhecking, testing, measuring, recording.
nature of the word 'maybe’.

However, now that the children have grown up, the journa
Gemma can now speak of alternatives and possibilities and ~ 0wn important place in our family life. It provides a fascina
probabilities. How much, | wonder, did she think in these terms unique record of our learning together over many years.
before she acquired the spoken language? How much has the extracts shows how progress and development were recor
spoken language, the word 'maybe’, empowered her thinking? celebrated:
Whatever, the empowering qualities of a number of words are now
to be realized and to be treasured. Words like 'maybe’, and 'if, af¢lf-assessment: N o
'unless’, and 'or’', and 'possibly’, and 'perhaps’, and... all of them©J (aged 8) did some writing about Tintin [a teddy we had
little words which contain such potency. And it is a potency whidfPm an empty house], and had a little tearful tantrum bec

the two-year old has revealed to me, the 62 year-old. wasnOt satisfied with what heOd done. | said that no one (

the first time: he could treat his work as a first draft and irr
As | say, a true story not just of our times - but for all times.  it. He could destroy any work he wasnOt satisfied with. He
* See, for example: 'Comparing Learning Systems' by Roland Up at this, and disappeared upstairs, coming down later w
Meighan (Educational Heretics Press, 2005) pleased with his second attempt.O
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OT (aged 7) completed a page from her Words and Pictures student who opines that OSome of them call us by our firs
workbook, now very competently, and criticising her own formebut we call them Sir or Mrs Macintosh or whatever. It woul
attempt at these pages very articulately.O authority impossible if we were allowed to call them Brian

OJ painted a desert scene for the model theatre, and carved aNancy. It makes me laugh to even think of it.O The corres
camelOs skull from soap. He later looked for a picture of a camet@sment on the right-hand page, from Summerhill and S:
skeleton in one of his information books, compared his carving witimply says OEveryone calls everyone else by their first n
the picture, and made improvements.O their nicknames. No-one ever gets called Miss or Sir.

Showing others: So one type of school blithely crosses a boundary which s
OTerri [family friend] visited, and both children eagerly showed tie other like an impenetrable barrier. Traditional schools ¢
things theyOd made recently. They got out their old box files [inthemselves around the idea that children are tricky, evasi\
which previous artwork etc. was stored], and had a nostalgic incapable of acting responsibly or learning from their mist:
evening.O and above all, completely unable to decide anything other
0OJ made a paper basket, containing paper people, and suspendeast trivial details of their daily lives. The free schools rev
it from a balloon. Then he made a display of all his paper craftworttddren who are perfectly able to run their own lives, to ct
and pursue their own aims, and treat adults with precisely
Comparison with previous efforts: respect they receive from them.
OTOs first successful attempt at reading listings in Radio Times.O
OSwimming at lunchtime B all armbands discarded for the firsTraditional schools see themselves as repositories of cert

tirpe.() . guardians of what is and always will be. Their adult memt
OT can now climb a few feet up the door frame, in JOs fashiomxpect to be OrespectedO, that is deferred to in all situati
Correction! She can climb all the way up!O prospectus of Kirkbalk School says baldly OAIl pupils are
. toE acknowledge the authority of all staff®. Nothing is sait
ParentsO close observations over a period of time: staff who do not merit respect, or children who show resp

OT has made great strides in reading ability during the summemore informal ways. Sands School says almost the same
holidays, during which time she has had no formal tuition, but OThe Staff are trusted and their opinions are treated with
access to lots of lovely library books and comics. Occasionally skewever, there is a world of difference between the two a
asks about a word D for example, in the bath the other night shKirkbalk School presupposes that being a teacher entitles
said, "How do you spell OlotionO?0 b looking with a puzzled unquestioning obedience: Sands engages teachers becat
expression at a bottle on the shelf. | told her. "ThatOs a funny onesx the respect of their pupils.
she said. | agreed, and saig “-tionO at the end of ayvord was
usually pronounced ‘shunO, and gave her “stationO as anotherThe book also contains photographs taken in both traditio
example. End of conversation, point taken.O democratic schools. We are, perhaps, used to seeing chil
lined up in formal rows and gazing forward into the middle
Hazel Clawley was involved in home-based learning with her own children for 12 years;qy doing some Organised activity ina setting bounded by tl
during that time she helped to run community playgroups and playschemes. As a Green f hool he li f itch h .
Party activist, she convened the education policy group for 10 years. She is a Iong—term0 a schoolroom or t e ines of a pitch or a court. The pictu
supporter of Education Now, and currently a PEN trustee. Sands and Summerhill, on the other hand, show young pe
they choose to be, playing relaxing, taking part in lessons

- comfortable, though sometimes unconventional positions
BOOk_ Review or lying on tables, or sprawling in the open air B and bein(
- Chrlstophel’ Shute themselves. This prompts the reflection B or should do th:
Worlds Apart by David Gribble. Published by Libertarian formality of traditional schools is supposed by those who r
Education. Distributed by Central Books. You can order fram to be inescapable and essential to the very fabric of a sch
www.libed.org.uk. ISBN 0-9551647-0-2 there are perfectly well-ordered and successful schools w

utterly reject formality and all the defence mechanisms so

OYour trouble, Mr Shute, is that you talk to the children. You cafi®¢iplinarians, without losing the willing compliance of the
control them if you listen to them.O Thus the dread Miss B, the It is disturbing to think that so may people assume you ca
schoolOs Discipline Machine. She was of course right as far as @@ycate children without disabling their free will and their
traditional school went, but even then decades ago | wasnOt  individuality.

convinced, which is why | was glad to read David GribbleOs latest R
book. It is all about listening to children. | have heard more than one head teacher assert, OThere

bullying in my school!O | have also discovered that this is i
Gribble takes short comments from the staff and pupils of statenot true. Schools are a bully environment, and even demc
and private schools on important topics, and sets them oppositéchools can harbour difficult youngsters. Traditional schoc
similar comments from Summerhill and Sands School. it very difficult to act against bullying because they are sin

large. The pupils develop strategies largely aimed at seeit
The reader quickly becomes aware that the schools which provitle bullying happens to someone else rather than them. C
the texts on the left-hand pages B the comprehensives and so-school like ours is intimidating, and fnends are o_ften made
called OPublic Schools D do not trust or have the confidence in #RgaUse newcomers want someone to hide behind and tc
pupils. There is much talk about what children have to do, whatR¢otected by those who are used to the place,O says one't
expected of them and what will happen if they do not comply. School pupil. The democratic schools presents a vivid con
Several pupils are quoted who seem happy enough with the ~ OBecause everybody is sort of looking out for everyone e

regime in their school, and even praise it, but the core of is hardly any bullying, and people who have been frighten
interpersonal relationships in these schools is summed up by agomgc,;o school before often get to feel quite happy and c«
ere.
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If this book had no other purpose than to compare and contrastThroughout most of the UK children over 10 can be held ci
the traditional and democratic schools it would be worth the monégbple for their actions; in Scotland this drops to 8 years of
but it achieves more than this. By giving a voice to pupils as wethe lowest in Europe. For comparison, the age of criminal
as staff it compels the reader to make a series of value responsibility in the rest of Europe is generally set somew
judgements about the education which both categories of schothhe mid-teens, and it is worth noting that there was outrag
offer their students, and to arrive at an opinion about the vexedCzech Republic last year when the age was lowered from
guestion of who, precisely, education is for. It does not seek to 12.
condemn traditional schools as one would condemn slavery or
fascism, but simply to ask, again and again whether good As a rough guide, at any given time in England and Wale:s
education can really happen where children are not happy, accegrie 3,000 children and young people in custody, two-third
without question everything which happens to them and take navhom are held in Young Offender Institutions (YOIs). The
part in deciding what they learn, how they learn and what happereamainder, generally those aged 10-16, are either in local
to them if they break the rules. secure care or in the PFI-run Secure Training Centres (ST
around 500 of these children are aged under 16. In 2004 j
Of course, a book like this seems to have little about it which 6,500 young people between the ages of 12 and 17 spen
would make a committed traditionalist want to read it. It has no custody, around 2,500 of whom were below the statutory
high-flown theorising about efficient teaching or slick organisatideaving age.
Instead it postulates that above everything else, a school, or any
other place where education happens, must be kind to its client& high proportion of those detained have special educatio
and strive to make them comfortable as they learn and able to takeeds: for example, a Youth Justice Board Audit in 2001 et
responsibility for their lives as soon as they can, rather than onlthat 50% of those detained functioned at a literacy and nu
when their pastors and masters can no longer keep them in  level below that of the average 11-year-old, and 25% at be
subjection. level of a 7-year-old.

Christ_opher Shute is Copy Editor of th_ejourn_al and trustee o_f PEN. After 25 years seco_ndAru_hough it is difficult to obtain accurate figures, looked-af
teaching Chris has researched and written widely on education. He was a regular contrlbut?]r-ld h . likel ffend. | should al

to Education Now News and Review and is author of Compulsory Schooling Disease, chilaren are three tlme's more i _e y to offend. | should als
Educational Heretics Press. ISBN 0-9518022-5-9 in addition to books on Alice Miller, Edmth@t, having been married to a criminal lawyer for 20+ year:
Holmes and Bertrand Russell (all in the Educational Heretics Press and Education Nowhegrd enough sad little biographies of juvenile offenders tc

Publishing catal
ublishing catalogue) that abuse, neglect and abandonment are commonplace

- = experiences of those who end up in custody.

The Children Who DonOt Deserve | - ok enidren:

a n a nutshell, we are looking at a group of children in our <
EdUC.atIOI’l who are likely to have been failed dismally by their parent
- Terri Dowty communities and schools - and some of whom are well be
In a personalised educational landscape we need a complete age where they would be held criminally responsible anyv
overhaul of our attitudes and laws relating to young people. else in Europe. Part of their punishment is to be deprived
Terri points out a group of children who are not only failed by right to education.
their parents, communities and schools but also the law.

. Over the past few years, NGOs have repeatedly tried to p

The children who donOt deserve education the Government to delete S562 of the Education Act, but
. success. When | raised the issue again recently, | receivec

Whenever IOm asked to speak about education rights, | like to #iin Phil Hope MP, Parliamentary Under Secretary of Sta

in a favourite question: how many people think that all children @kills, who said:

the UK have a guaranteed right to education? Usually my

audience looks puzzled, but gradually most of the hands go up. OWhilst it is the case that children in custody do n
Sadly, they are wrong, but their mistake is entirely understandable. a legal right to educationE in reality such young p
are being provided with education by the setting in

The Education Act 1996 gave every child the legal right to they are detainedO

education apart from one small and significant group. Section 562

of the Act says that: On that logic, why not do away with the Education Act alto
ONo power or duty conferred or imposed by or under thisis in any case far more serious than that. An Ofsted sun
Act on - 2003/04 found that many young people in YOIs were not rt
(a) the Secretary of State, the specified five hours of literacy and numeracy teaching
(b) local education authorities, or week. Although the Youth Justice Board introduced a Nati
(c) parents, Specification for Learning and Skills in 2001, progress is j

shall be construed as relating to any person whois  with rapid progress in some YOls masking deterioration in
detained in pursuance of an order made by a court or of
an order of recall made by the Secretary of StateO  Education is disrupted by shortages of prison staff that pre
young people from being allowed out of their cells or escc
In other words, any child who is held in the secure estate has neducation. There may be abrupt moves from one institutic
right to education. Let me give you some facts and figures to assigiother: the Howard League cites an example of a 15-ye:
in putting the implications of this into some kind of context. who was moved a few days before his GCSEs, and was
consequently unable to sit his exams.
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Because there is no established right to education, special n
provision does not follow the child into the secure estate. Alth
the Youth Justice Board urges YOIs and STCs to obtain copi
statements of SEN, this is just not happening in far too manyj
cases, leaving institutions to make their own assessments th
inevitably fall short of the detailed, 6-month process that
constitutes the making of a statement.

A child is removed from the roll of his/her school upon enterif
custody, no matter how short the sentence, and so there is n
ongoing liaison to ensure educational continuity, nor is there
school place to which a child can immediately return when th
sentence has ended.

The lack of a right to education has far-reaching implications
children who offend. No matter how well-intentioned the staff
within the secure estate, the lack of a specific legal right prey
the judicial review of any failure to meet a childOs educationd
needs D or even the failure to provide any education whatso

Currently yet another education bill is before parliament. Yet a
a coalition of childrenOs and youth justice NGOs will make a
attempt to overturn S562 of the 1996 Education Act. Bearing
mind past history, and that it took legal action to force the Ho
Office just to apply the Children Act 1989 in the secure estate
omens are not good. However, we simply must keep trying, g
hope that anyone who feels disturbed by this article (as | think
perhaps ought to be) will do what they can to help. Please, W
letters, make phone calls, pester your MP. We simply have td
a way of erasing this iniquitous piece of legislation altogether

Terri Dowty is the Director of Action on Rights for Children ARCH. It is an internet-b
childrenOs rights organisation with a particular focus on civil rights. Arch supports eq
choice, respect and privacy for all children and young people. http://www.arch-ed.or

Ed Lines

OThe hard task of education is to liberate and
strengthen a youth's initiative and at the same
time to see to it that he knows what is necessary
to cope with the ongoing activities and culture
of society, so that his initiative can be relevant.
It is absurd to think that this task can be
accomplished by so much sitting in a box facing
front, manipulating symbols at the direction of
distant administrators. This is rather a way to
regiment and brainwash.O
Paul Goodman

Worth a lookE websites

International Democratic Education Network http://www.idenetwork.org/ This site inclu
a data-base of people, schools and organisations dedicated to non-authoritarian edu
and has up-to-date information about the annual International Democratic Education
Conferences (IDECs).

The AAPAE Australasian Association for Progressive and Alternative Education

http://www.aapae.edu.au/ is for all those interested and involved in progressive, alte
and democratic education. It is for learners and educators regardless of age. It is for,
the community who wish to share and extend their experience and knowledge of su
education. AAPAE provides a forum for discussion, debate, and research, a network

sharing and support and an incorporated association of likeminded individuals, scho

PERSONALISED EDUCATION NOW

STATEMENT OF PURPOSE

The vision of Personalised Education Now is grounded

a legitimated and funded Personalised Educationg|

Landscape that includes:
a focus on the uniqueness of individuals, of their l¢

experiences and of their many and varied learning

home-based education, learning centres, small sc
mini-schools, and schools-within-schools, flexischo
flexi-colleges

both rational and intuitive choices about their edua

the re-integration of learning, life and community

advocacy of co-operative and democratic organisa
places of learning

belief in the need to share national resources fairly
everyone has a real choice in education

acceptance of Einstein's view that imagination is

upc

barn
sty

support of education in human scale settings, incljiding

hool
bling

recognition that learners themselves have the abilify to

atiol

tion

, SO

ore

important than knowledge in our modern and constant

changing world

a belief in subsidiarityE learning, acting and taking
responsibility to the level of which you are capabl

adoption of the Universal Declaration of Human Rights

general and the European Convention for the Protgctic
Human Rights and Fundamental Freedoms in parficul

recognising current limitations on educational choi

PERSONALISED EDUCATION NO

Maintains that people learn best:

to learn tools
when they take responsibility for their own lives an

when they feel comfortable in their surroundings, f
coercion and fear

when educators and learners value, trust, respect
to each other

when education is seen as an active life-long proc

CeE.

W

when they are self-motivated and are equipped with lez

ol[cF:

Fee |

and

2SS

learning centres and education institutions working together on common issues.
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What is meant by OPersonalised Democratic Values
EducationO?

Democracy is not predetermined - it needs democrats to <

Our education landscape must cultivate active democratic
Personalised education as promoted by Personalised Educatiorminded communities. Nelson MandelaOs Minister of Edu
Now is derived from the philosophy of autonomous education. Professor Bengu, declared that, ODemocracy means the a
This centres on learner-managed learning, invitational learning of dominationO. In the spirit of this principle, all the activi
institutions, the catalogue/natural versions of curriculum, invitedPersonalised Education Now are designed to promote the
rather than uninvited teaching, and assessment at the learnerOsleas of co-operation, participation, learner-choice and
request. Its slogan is, OI did it my way D though often in co-  responsibility, flexibility, diversity, self-motivation, equal ac
operation with othersO and operates within a general well as personalised learning. The slogan of democratic f
democratically based learning landscape that has the slogan, learning is Owe did it our wayO.
Oalternatives for everybody, all the timeO.

We trust the membership and those who are sympathetic
We already have institutions that work to the autonomous cause will join the continuous campaign to challenge curr:
philosophy within a democratic value system. A prime example lisnited perceptions of personalised learning, influence the
the public library. Others are nursery centres, some schools anéducational debate by engaging in dialogue, lobbying, writi
colleges, museums, community-arts projects, and home-basedpractising Personalised Learning wherever they can.
education networks. They work to the principle of, Oanybody, any
age; any time, any place; any pathway, any paceO.

L _ _ - Personalised Education Now seeks to develop a rich, div
Such institutions are learner-friendly, non-ageist, convivial not | f,nded Personalised Educational Landscape to meet the
coercive, and capable of operating as community learning cenfl |earning needs, lifestyles and life choices made by indifid
which can provide courses, classes, workshops and experienq families and communities. It promotes education based fon

as requested by local learners. managed learning, using a flexible catalogue curriculufn,
in a variety of settings, and operating within a framework
democratic values and practices. The role of educatorgq m
from being, predominately, Othe sage on the stageO, tp,
guide on the sideO.

These are part of a long, rich and successful but undervalued
personalised learning heritage, from which we draw strength &
which we celebrate. Our urgent task now is to share the benef
of personalised learning and to envision a Personalised
Educational Landscape that really attends to the needs of all
learners and to the greater good of society at large.

Personalised Education Now seeks to maintain OEdversityO 4 Membershlp of Personalised

the full range of learning contexts and methodologies compati Education Now
with Personalised Education, our latest understanding about th&
brain, and how we develop as learners and human beings

throughout our lives. Personalised Education Now welcomes members, both
individuals and groups, who support and promote its visio
Personalised Education operates within a framework of membership includes educators in learning centres, home

principles and values resulting in learners whose outcomes areeducating settings, schools, colleges and universities. Me
expressed in their character, their personality, in the quality of lifange across interested individuals and families, teachers
they lead, in the development and sustainability of our Teachers, advisers, inspectors and academics. PEN has e
communities and planet and in peaceful coexistence and confliciational and international links. Above all the issues of
resolution. Performance indicators are measured as much in th@iersonalised education and learning are issues with relev
physical and mental health, in peaceful existence, freedom fronevery man, woman and child because they lie at the heart
crime, the usefulness of their contributions and work, their levelkind of society we wish to live in.

of active citizenship etc as they are in the existing limitations of the

assessment scores and paper accreditations. Futures Thinking

] ] ] ] The need to look for future scenarios for education is app:
Re-integration of Learning, Life and all sorts of places. The debate as to what education will o
Community in 5, 10 or 20 years is taking place alongside the struggle t

what is meant by Personalised Education and how we lea

clear that the dominant learning systems know that the ste
Under the current mainstream education system most learning,is not tenable. At PEN we believe we can assist clarity of
living and sense of community is fragmented in a way that defedisre. We urge members to become familiar with the exter
learning and fractures social cohesion and the development of aturrent debate and engage wherever possible. Follow link
guality of life and community. It is structured around the needs Bfitures thinking / Personalised Education / OECD School
institutions and not learners, and fails to understand the brain adfdmorrow and alike on these websites
human development. These issues must be addressed and  www.oecd.org
learning, life and community re integrated. www.demos.co.uk

www.dfes.gov.uk

http://www.qca.org.uk/11232.html
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